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PREFACE 

State council of Educational Research and Training Chhattisgarh is 

pleased to present this research report on the topic “Gender sensitization within 

school system in Chhattisgarh”. This report gives the findings, suggestions and 

educational implications of the study. 

Gender Discrimination is an issue which can be noticed every where from 

home to Offices. We frequently come across such issues within schools during the 

course of monitoring and in the news headlines. So the school environment and 

the attitude as well as the behaviour of school authorities also play a meticulous 

role in promoting   this bigotry within the system. In this context, it is very 

pertinent to know the areas of discrimination and the related solutions to make 

the atmosphere favourable, comfortable and secure. Hence, this study bears a 

very high relevance in this current changing scenario of the existing school 

education system of Chhattisgarh. Now, the work is completed and its report is 

being submitted to Rajiv Gandhi Shiksha Mission, Chhattisgarh, Raipur. It is 

hoped that the findings and suggestions of this research work will prove 

beneficial to whom it is intended for. 

With Good wishes …… 

 
 
 

Director 
State Council of Educational 

Research & Training 
Chhattisgarh, Raipur 
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CHAPTER I 

INTRODUCTION 

1.1 Background – 

  India has early and rich tradition of education of women nearly 

5,000 years old. The high point of female education and status in this sub-

continent was the Vedic period. Among the Vedic Aryans education was 

prescribed for all children first under the family elders and later in the house of 

the Guru on attaining the age of 8 years. But for the male child there was a 

ceremonial entry into Education called ‘Upanayna’ which was not practiced for 

girls. Education lasted up to the age of 16 and sometimes till the age of 24. A 

period of 8 years education was universal among the Aryans (Indian Yearbook 

of Education, 1964; Altekar, 1956; Mukerjee, 1958). In Rig Vedic times 

complete education facilities appear to have been available to women. Women 

attained high educational levels and distinguished themselves. Brahmacharya 

was practiced during this age as recorded in Sarvamukramika. There were 20 

women ‘seers’ or authors of Rigveda. There were two classes of women 

students, the Brahmavadinis, who studied up to the age of 16 or 18 years and 

learnt Vedic hymns by heart. Specialists in theological work were termed 

Kasakritsni. As a noted sociologist observes, ‘if women scholars in such a 

technical branch of learning were so numerous as to necessitate coining of a 

special term to designate them, it would not be unreasonable  to conclude that 

the numbers of women who received general education must have been very 

large’ (Boulding, 1968) 

 While modern education of women began with the passing of the East 

India Company Act of 1813, Female education suffered from official neglect on 

account of the strict policy of social and religious neutrality and norms of strict 

privacy and segregation of women. Education of girls and women in India 

through the nineteenth century up to the time of Independence developed 

largely through private effort. The lead given by the Christian missionaries for 

setting up the first institutions for female education was followed by a large-

scale effort on the part of the social reformers who gave overriding priority to 
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female education as the drive arm of social regeneration and freedom from alien 

rule and obscurantism. Raja Ram Mohan Roy (1772-1833) championed 

modern education with equal rights for women. Ishwar Chander Vidya Sagar 

(1820-1891) dedicated himself to the emancipation of women and worked hard 

to promote education of girls. The reform movement spread next to the western 

region with founding of the Prarthana Samaj, which drew many great national 

leaders.  

Rande (1842-1901) worked tirelessly as the secretary of an all-India 

organisation, the Indian Social Conference which worked as a secular 

organisation and campaigned for women’s education. The first schools in 

Maharashtra for girls from lower castes were opened in 1873 by Jyotiba and 

Savitri Bai Phule who questioned the supremacy of Brahmins and the authority 

of scriptures. Kandukuri Veerasalingam (1848-1991) pioneered the 

movement in support of girls’ education in Andhra. Dayanand Saraswati 

founded in 1875, Arya Samaj, a vehicle of social reform especially through 

education of women and men. Vivekananda (1861-1902) was reformist with a 

vision and considered neglect of masses a sin. He took keen interest of 

especially in the education of women.  Annie Besant came to India in 1893 and 

became the leader of the Theosophical movement and made singular 

contribution in the field of education. She set up the Central Hindu College at 

Banaras which was later handed over to Banaras Hindu University, became the 

president of Indian National Congress in 1917 social reform and politics. There 

were reform movements that western and southern Indian. Badruddin Tyabji 

(1844-1906) was the most outstanding leader of these movements. The names 

of Dadabhai Naoroji and Nauroji Fudonji among Parsis, the Singh Sabhas 

among the Sikhs are of worth mention. As a result of these movements, 

advances made in the field of emancipation of women also figure in this regard. 

However, education of women progressed largely on account of private 

initiatives, of the Christian missionaries to begin with, and by leading social 

reformers up to the time of Independence. The participation of women in the 

Freedom Movement accentuated the need to keep them in the fore in all walks 
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“Biggest disease today is not leprosy or tuberculosis, but rather the feeling 
of being unwanted”-Mother Teresa. 
 
“You can tell the condition of a nation by looking at the status of its 
women” Pandit Jawaharlal Nehru. 
 
“Women’s rights are the edifice on which human rights stand’- Dr APJ 
Abdul Kalam. 

of life and special attention was given to their education. A major conceptual 

shift is noticed in the last decade in the approach to the education of girls and 

women. Education of girls is increasingly being seen both as a basic human 

right and a crucial input into national development. Investment in female 

education is now considered a development imperative rather than a plain moral 

commitment, thus, lifting it from the plane of pure ethics to that of sound 

economics.    

1.2 Theoretical Foundation of study- 

Over the past century there has been much to rejoice about the positive 

development of women in India: increased visibility of women in the public 

sphere, closing of gender gaps in enrolment of primary and secondary school, 

the presence of women in the labour force across international borders, and 

lower fertility rates. In addition, women organisations have been able to raise 

issues such as sexual and reproductive health and rights, violence against 

women, and inequality of power in gender relations, and make these the pivotal 

issues of debate in national and global arenas. 

  

Above statements by great personalities find an echo in a comment by 

United Nations that discrimination against girls anywhere in the world is a 

social ill and violation of human rights which must be stopped. 

          The focus in previous development programmes and projects has been on 

economic activities. That helped poor rural women in their daily struggle to 

feed, clothe, and shelter their families. But now a more holistic approach may 

be needed. 
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Women have to be considered as equals in shaping the future society in 

India.  It is not enough for poor women to earn more; she must have control 

over her earnings in order to continue to be productive. She must experience the 

benefits of that increased income. For many women, the process will involve 

confronting established social norms and hence the emphasis on “striving for 

social change.” 

Advances made in social legislation and the relative ease with which some 

Indian women have secured legal and political equality, entered professions and 

occupied positions of power has led to the perception that, unlike in some Asian 

societies, the status accorded to women in India is very high. The dominant 

cultural norms and values in India stress the responsibility of the male for 

protecting and providing economic support for their households, with women as 

life-long dependents. Women can be expected to be provided for subordinate 

status with in the household and society at large. Their dependent status leaves 

them vulnerable to ‘patriarchal risk’, that is, there would likely be an abrupt 

decline in their economic welfare and social status if they no longer had male 

guardianship. The greater the dependence, the greater would be the risk.  

There is a need to empower women to avoid perpetuating them as second-

class citizens in the house, community, society, religion, politics and culture.  

“Women are supposed to be humble, modest, and accommodating, and are 

instantly seen as being weak or emotional if they find it difficult to take a tough 

decision or stand. Women are generally viewed in their reproductive roles, 

taking care of their families, without political rights being taken into 

consideration. “Citizenship has for long been a largely male domain with 

women firmly embedded in cultural institutions in the realm of family and 

community. The impact of political institutions of law and citizenship on 

women has been largely overlooked, as has been the manner in which these 

institutions are regulated and controlled by the state’s mechanisms.” 

Consequently women are treated as being “different from men, leading to 

formulation of policies specific to them.”  
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1.3 Meaning of gender 

Gender is a range of characteristics used to distinguish between males 

and females, particularly in the cases of men and women and the masculine and 

feminine attributes assigned to them. Depending on the context, the 

discriminating characteristics vary from sex to social role to gender identity. 

Sexologist John Money introduced the terminological distinction between 

biological sex and gender as a role in 1955. Before his work, it was uncommon 

to use the word "gender" to refer to anything but grammatical categories. 

However, Money's meaning of the word did not become widespread until the 

1970s, when feminist theory embraced the distinction between biological sex 

and the social construct of gender. Today, the distinction is strictly followed in 

some contexts, like feminist literature[ and in documents written by 

organizations such as the World Health Organization (WHO), but in most 

contexts, even in some areas of social sciences, the meaning of gender has 

expanded to include "sex" or even to replace the latter word. Although this 

gradual change in the meaning of gender can be traced to the 1980s, a small 

acceleration of the process in the scientific literature was observed when the 

Food and Drug Administration started to use "gender" instead of "sex" in 1993. 

"Gender" is now commonly used even to refer to the physiology of non-human 

animals, without any implication of social gender roles. 

In the English literature, the trichotomy between biological sex, psychological 

gender, and social sex role first appeared in a feminist paper on Trans sexualism 

in 1978. Some cultures have specific gender-related social roles that can be 

considered distinct from male and female, such as the hijra of India and 

Pakistan. 

While the social sciences sometimes approach gender as a social 

construct, and gender studies particularly do, research in the natural sciences 

investigates whether biological differences in males and females influence the 

development of gender in humans; both inform debate about how far biological 

differences influence gender identity formation. 

http://en.wikipedia.org/wiki/Male
http://en.wikipedia.org/wiki/Female
http://en.wikipedia.org/wiki/Men
http://en.wikipedia.org/wiki/Women
http://en.wikipedia.org/wiki/Masculinity
http://en.wikipedia.org/wiki/Femininity
http://en.wikipedia.org/wiki/Sex
http://en.wikipedia.org/wiki/Social_role
http://en.wikipedia.org/wiki/Gender_identity
http://en.wikipedia.org/wiki/John_Money
http://en.wikipedia.org/wiki/Gender_role
http://en.wikipedia.org/wiki/Grammatical_categories
http://en.wikipedia.org/wiki/Feminist
http://en.wikipedia.org/wiki/Social_construct
http://en.wikipedia.org/wiki/World_Health_Organization
http://en.wikipedia.org/wiki/Social_sciences
http://en.wikipedia.org/wiki/Semantic_change
http://en.wikipedia.org/wiki/Food_and_Drug_Administration
http://en.wikipedia.org/wiki/Physiology
http://en.wikipedia.org/wiki/Transsexualism
http://en.wikipedia.org/wiki/Hijra_(South_Asia)
http://en.wikipedia.org/wiki/India
http://en.wikipedia.org/wiki/Pakistan
http://en.wikipedia.org/wiki/Gender_studies
http://en.wikipedia.org/wiki/Natural_science
http://en.wikipedia.org/wiki/Sex_differences_in_humans
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1.4 Gender and sex  

The concepts “sex” and “gender” may be defined as follows:  

“Sex” refers to the biological characteristics that accounts for the biological 

differences    between females and males, which may be chromosomal 

hormonal, or morphological. They are generally permanent and universal.  

“Gender” refers to the socially constructed roles and responsibilities of women 

and men, in a given culture or location. These roles are influenced by 

perceptions and expectations arising from cultural, political, environmental, 

economic, social, and religious factors, as well as custom, law, class, ethnicity, 

and individual or institutional bias. Gender attitudes and behaviours are learned 

and can be changed. 

Sex is annotated as different from gender in the Oxford English Dictionary 

where it says sex "tends now to refer to biological differences, while . . . 

[gender] often refers to cultural or social ones.” 

 A working definition in use by the World Health Organization for its work 

is that "sex” refers to the biological and physiological characteristics that define 

men and women" and that " male” and “female” are sex categories". 

Scientific research shows that no simple distinction between the two can be 

made and that an individual's sex influences his or her behaviour.  

1.5     Gender discrimination  

Gender is a common term where as gender discrimination is meant only 

for women, because females are the only victims of gender discrimination. 

Gender discrimination is not biologically determined but it is determined by 

socially and the discrimination can be changed by the proper and perpetuate 

efforts. Denial of equality, rights and opportunity and suppresment in any form 

on the basis of gender is gender discrimination. 

Half of the world’s population is females. They are doing two-third of work of 

the total work in the world but received only one-tenth of the world’s total 

income. Nearly two-third of the women is illiterates and they have possessed 

only one percent of the total world’s assets. In the world only one-fourth of the 

http://en.wikipedia.org/wiki/Oxford_English_Dictionary
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families are headed by female. India is a male dominant society and gender 

discrimination is customized habitually. 

1.5.1 Gender discrimination in society 

From womb to funeral females are facing lots of discrimination against 

them. Some of them are : 

• Abortion of female gravitas with the help of scanning. 

• Foeticide (By giving liquid extract from cactus / opuntia, giving 

raw paddy to new born female baby, by pressing the face by pillow 

or by breaking the female baby’s neck) 

• Not giving enough and nutritious food 

•  Not allowing to go to school (Denial of education) 

• Not giving needy health care while in ill health 

• Early marriage 

• Eve teasing, Rape and Sexual harassment 

• Dowry 

• Divorce, Destitution even for silly or without any reason. 

1.5.2  Causes of gender discrimination in society 

The causes of gender discrimination are 

•  Educational backwardness 

•  Caste 

•  Religious beliefs 

• Culture 

•  On the name of family history 

•  Customs and beliefs 

•  Races 

• Low income 

•  Unemployment 

• Society 

• Family situation and 

•  Attitudes 
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Like male, female too plays important role in the family and national 

development. But her contribution is not recognized by the male dominant 

society. 

1.5.3  Gender discrimination in schools: 

Within the school itself, there is need to identify the overt and covert 

discrimination, arising out of ignorance and deeply ingrained ways of thinking 

on the part of teachers and educational administrators. This manifests itself in 

language, gesture, posture and action as seen in the way girls and boys are 

seated in the classroom. We neither need to exceed the limits of decency nor 

need we show prudery – again it is for teachers and the administrators in 

schools to ensure that girls and boys are comfortable in each other’s company. 

Quite often more chances are given to boys than to girls (by a kind of reflex 

action) to answer questions or to take on responsibility. Girls keep away from 

sports and physical activity and nothing is done to see that they are talked out of 

this preference by providing some transport or other facilities for getting home 

safe and encouraging them and take part in all the games and fitness 

programmes of the school. Infact, it should be advocated that self-defence 

should be compulsorily taught from an early stage for all children, particularly 

girls, in order to build confidence in them. 

 

1.6 Some of the situations in which we see gender differences-  

(A) Social:  

Different perceptions of women’s and men’s social roles: the man seen as 

head of the household and chief bread-winner; the woman seen as nurturer and 

care-giver.  

(B)  Educational:  

Differences in educational opportunities and expectations of girls and 

boys: family resources directed to boy’s rather than girl’s education; girls 

streamed into less-challenging academic tracks.  
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(C) Economic:  

Differences in women’s and men’s access to lucrative careers and control 

of financial and other productive resources: credit and loans; land ownership.  

 (D) Political: 

  Differences in the ways in which women and men assume and share 

power and authority: men more involved in national- and higher-level politics: 

women more involved at the local level in activities linked to their domestic 

roles. 

1.7 Common gender stereotypes in society- 

Gender stereotypes are widely held beliefs about characteristics deemed 

appropriate for males and female, Below are lists of common female and male 

stereotypes       
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Table No. 1.1 

List of common female and male stereotypes. 

 

 

 

 

 

 

 

 

 

 

1.8 Gender equity and equality 

Gender Equity is the process of being fair to men and women. To ensure 

fairness, measures must often be put in place to compensate for the historical 

                    Women Men 

1 Dependent Independent 

2 Weak Powerful 

3 Incompetent Competent 

4 Less important More important 

5 Emotional Logical 

6 Implementers Decision-makers 

7 Housekeepers Breadwinners 

8 Supporters Leaders 

9 Fearful Brave 

10 Peace-makers Aggressive 

11 Cautious Adventurous 

12 Flexible Focused 

13 Warm Self-reliant 

14 Passive Active 

15 Followers Leaders 

16 Spectators Doers 

17 Modest Ambitious 

18 Subjective Objective 

19 Soft-spoken Out-spoken 

20 Secretaries Bosses 

21 Nurturing Assertive 

22 Gentle Strong 

23 Cheerful Forceful 

24 Caretakers Achievers 
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and social disadvantages that prevent women and men from operating on a level 

playing field. 

Equity: The distribution of rewards in society according to some criterion of 

merit, i.e., procedural justice and fairness. Outcomes reflect individual 

contributions.  

Equality: Giving the same reward to all, regardless of their contributions.  

Gender inequality is still very evident in this respect, as indicated by the 

following United Nations statistics:  

  

•Women perform 2/3 of the world’s work  

•Women earn 1/10 of the world’s income  

•Women are 2/3 of the world’s illiterates  

•Women own less than 1/100 of the world’s property 

Equity is a means. Equality is the result. 

1.9  Gender Sensitivity 

The concept of gender sensitivity has been developed as a way to reduce 

barriers to personal and economic development created by sexism. Gender 

sensitivity helps to generate respect for the individual regardless of sex. 

Gender sensitivity is not about pitting women against men. On the 

contrary, education that is gender sensitive benefits members of both sexes. It 

helps them determine which assumptions in matters of gender are valid and 

which are stereotyped generalizations. Gender awareness requires not only 

intellectual effort but also sensitivity and open-mindedness. It opens up the 

widest possible range of life options for both women and men. 

1.10   Gender Discrimination and Its impact on children’s growth – 

Gender discrimination practiced in the society hinders over all growth of the 

child. For the country to flourish the people need to be healthy and happy. 

Children craft the future of the country. 

Gender discrimination effects both the child’s psychological and physical 

development. It nurtures a weak, unhappy, and unconfident future which 

ultimately brings the country on the back foot.   
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1.11 The Global Gender Gap Report- 

           This report provides new data on gender rankings in 135 nations, 

focusing on education and three other indicator areas. The World Economic 

Forum report explores the gender gap by comparing women’s and men’s access 

to education in primary, secondary and tertiary education, as well as literacy 

levels.  

The report shows that 93% of the gap in education has been closed 

globally. New Zealand, Philippines, and Australia demonstrated the smallest 

gap (all ranked one) in education, while India (ranked 121), Pakistan (127) and 

Nepal (128) demonstrated the highest gender gaps. 

1.12.1  Status of male & female population in India according to the census- 

The status of male & female population in India according to the census 

data , is as follows- 

Table No. -1.2 

Status of male & female population in India according to the census -  

Census Year 
Sex ratio 

(Females per 1,000 males) 

1901 972 

1911 964 

1921 955 

1931 950 

1941 945 

1951 946 

1961 941 

1971 930 

1981 934 

1991 927 

2001 933 

2011 940 
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The data shows that there is gradual decrease in sex ratio from 1901 to 

1991 except in 1951 and 1981,but after 1991 there is increase in sex ratio. 

1.12.2 Present Status of male & female population in India according to the 

census 2011 

Table No. -1.3 

Current Sex Ratio of India 2012 940 females for every 1,000 
males 

Rural Sex Ratio of India  947  

Urban Sex Ratio of India  926  

Total Male Population in India 2012 628,800,000 (628.8 million) 

Total Female Population in India 2012 591,400,000 (591.4 million) 

Currently, there are about 51 births in India in 1 minute. 
 

The data shows that the Rural Sex Ratio of India is better than Urban Sex 

Ratio. 
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Map No.- 1.1 

Sex ratio of India according to the census 2011 
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Table No. -1.4 
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Graph-1.1 
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Table-1.5 

List of five states according to male female sex ratio. 

 

Chhattisgarh stand fifth on the national scenario with a female-male sex 

ratio (991). Although this ratio is not good when compared to Kerala and 

Puducherry , it is unique because of the size of Chhattisgarh — the 10th largest 

state in India.  

1.12.3   Status of women in Chhattisgarh 

The gender ratio (number females per 1000 males) has been steadily 

declining over 20th century in Chhattisgarh. But it is conspicuous that 

Chhattisgarh always had a better female-to-male ratio compared with national 

average.  

Table No. -1.6 

Gender ratio in Chhattisgarh 

Year 
190

1 

191

1 

192

1 

193

1 

194

1 

195

1 

196

1 

197

1 

198

1 

199

1 

200

1 

201

1 

India 972 964 955 950 945 946 941 930 934 927 933 940 

Chhattisgar

h 

104

6 

103

9 

104

1 

104

3 

103

2 

102

4 

100

8 
998 998 985 989 991 

 

1.12.4 Present Status of male & female population in Chhattisgarh 

according to the census 2011 

Serial 

No. 

State/Union Territories Female Sex ratio as per Census 

2011 

1 Chhattisgarh 991 

2 Andra Pradesh 922 

3 Tamil Nadu 995 

4 Puducherry 1038 

5 Kerla 1084 

http://en.wikipedia.org/wiki/Sex_ratio
http://en.wikipedia.org/wiki/Sex_ratio
http://en.wikipedia.org/wiki/Sex_ratio


18 
 

Table No. -1.7 

Present Status of male & female population in Chhattisgarh according to 

the census 2011 

 

As per details from Census 2011, Chhattisgarh has population of 2.55 

Crore, an increase from figure of 2.08 Crore in 2001 census. Total population of 

Chhattisgarh as per 2011 census is 25,540,196 of which male and female are 

12,827,915 and 12,712,281 respectively. In 2001, total population was 

20,833,803 in which males were 10,474,218 while females were 10,359,585. 

The total population growth in this decade was 22.59 percent while in previous 

decade it was 18.06 percent. The population of Chhattisgarh forms 2.11 percent 

of India in 2011. In 2001, the figure was 2.03 percent. 

Graph 1.2 

 
 

 

 

 

Description 2011 2001 

Approximate Population 2.55 Crore 2.08 Crore 

Actual Population 25,540,196 20,833,803 

Male 12,827,915 10,474,218 

Female 12,712,281 10,359,585 

Population Growth 22.59% 18.06% 

Percantage of total Population 2.11% 2.03% 
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Graph – 1.3 
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Map -1.2 

 

 
 

 

 

 



21 
 

1.12.5   Chhattisgarh at a Glance according to Census 2001 & 2011- 

Table-1.8 

Chhattisgarh at a Glance according to Census 2001 & 2011 
 

Description 2011 2001 

Sex Ratio 991 989 

Child Sex Ratio 964 868 

Density/km2 189 154 

Density/mi2 489 399 

Area km2 135,191 135,191 

Area mi2 52,198 52,198 

Total Child Population (0-6 Age) 3,584,028 3,554,916 

Male Population (0-6 Age) 1,824,987 1,800,413 

Female Population (0-6 Age) 1,759,041 1,754,503 

Literacy 71.04 % 64.66 % 

Male Literacy 81.45 % 75.70 % 

Female Literacy 60.59 % 55.73 % 

Total Literate 15,598,314 11,173,149 

Male Literate 8,962,121 6,711,395 

Female Literate 6,636,193 4,461,754 

 

Data from Census of India, 2011 shows that Total literacy rate of 

Chhattisgarh is increased by 6.38 percent. Where as  Female literacy rate is 

increased by 4.86 percent. 
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1.12.6  Rural , Urban Population & Sex Ratio of Chhattisgarh - 

Table-1.9 

Rural , Urban Population & Sex Ratio of Chhattisgarh 

Description Rural Urban 

Population (%) 76.76 % 23.24 % 

Total Population 19,603,658 5,936,538 

Male Population 9,792,514 3,035,401 

Female Population 9,811,144 2,901,137 

Population Growth 17.75 % 41.83 % 

Sex Ratio 1002 956 

Child Sex Ratio (0-6) 972 932 

Child Population (0-6) 2,866,474 717,554 

Child Percentage (0-6) 14.62 % 12.09 % 

Literates 11,173,237 4,425,077 

Average Literacy 66.76 % 84.79 % 

Male Literacy 78.20 % 91.63 % 

Female Literacy 55.40 % 77.65 % 

 

Rural women, although poor, are independent, better organized, socially 

outspoken. According to another local custom, women can choose to terminate 

a marriage relationship through a custom called chudi pahanana, if she desires. 

Most of the old temples and shrines here are related to 'women power' (e.g., 

Shabari, Mahamaya, Danteshwari) and the existence of these temples gives 

insight into historical and current social fabric of this state. However, a mention 

of these progressive local customs in no way suggests that the ideology of 

female subservience does not exist in Chhattisgarh. On the contrary, the male 

authority and dominance is seen quite clearly in the social and cultural life. 

http://en.wikipedia.org/wiki/Shabari
http://en.wikipedia.org/wiki/Mahamaya
http://en.wikipedia.org/wiki/Danteshwari_Temple
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Probably, such social composition also results in some customs and cultural 

practices that seem unique to Chhattisgarh: The regional variants are common in 

India's diverse cultural pattern. 

Table-1.10 

Present status of Elementary Education in Chhattisgarh – 
 

 

 

 

 

 

 

 

 

1.13   Review of policies- 

1.13.1 International policies- 

(A) The Convention on the Elimination of all Forms of Discrimination 

against Women (CEDAW) is an international convention adopted in 1979 by 

the United Nations General Assembly. Described as an international bill of 

rights for women, it came into force on 3 September 1981. The United States is 

the only developed nation that has not ratified the CEDAW. Several countries 

have ratified the Convention subject to certain declarations, reservations, and 

objections. The Convention defines discrimination against women in the 

following terms: 

Any distinction, exclusion or restriction made on the basis of sex which 

has the effect or purpose of impairing or nullifying the recognition, enjoyment 

or exercise by women, irrespective of their marital status, on a basis of equality 

of men and women, of human rights and fundamental freedoms in the political, 

economic, social, cultural, civil or any other field .It also establishes an agenda 

of action for putting an end to sex-based discrimination: 

 

S.No Details Figures 

1.  
No of children enrolled in Elementary classes 

 

4,408,022 

 

2.  No of Elementary schools 
49,708 

 

3.  
No of teachers in Elementary schools 

 
137,468 

http://en.wikipedia.org/wiki/International
http://en.wikipedia.org/wiki/1979
http://en.wikipedia.org/wiki/United_Nations
http://en.wikipedia.org/wiki/United_Nations_General_Assembly
http://en.wikipedia.org/wiki/Bill_of_rights
http://en.wikipedia.org/wiki/Bill_of_rights
http://en.wikipedia.org/wiki/Bill_of_rights
http://en.wikipedia.org/wiki/Woman
http://en.wikipedia.org/wiki/United_States
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States must take measures to seek to eliminate prejudices and customs 

based on the idea of the inferiority or the superiority of one sex or on 

stereotyped role for men and women. 

States ratifying the Convention are required to enshrine gender equality 

into their domestic legislation, repeal all discriminatory provisions in their laws, 

and enact new provisions to guard against discrimination against women. 

However, special protection for maternity is not regarded as gender 

discrimination (Article 4). Appropriate measures, including legislation, to 

suppress all forms of trafficking in women and forced prostitution are also not 

regarded as gender discrimination (Article 6). Equal opportunity in education 

for female students is required, and coeducation is encouraged. (Article 10). 

States ratifying the Convention must also establish tribunals and public 

institutions to guarantee women effective protection against discrimination, and 

take steps to eliminate all forms of discrimination practiced against women by 

individuals, organizations, and enterprises (Article 2) 

The Optional Protocol to the Convention on the Elimination of All 

Forms of Discrimination against Women is a side-agreement to the 

Convention which allows its parties to recognize the competence of the 

Committee on the Elimination of Discrimination against Women to consider 

complaints from individuals. 

The Optional Protocol was adopted by the UN General Assembly on 6 

October 1999 and entered into force on 22 December 2000.Currently it has 79 

signatories and 103 parties. 
 

(B) United Nations Security Council Resolution 1325 

On 31 October 2000, the United Nations Security Council unanimously 

adopted United Nations Security Council Resolution 1325, the first formal and 

legal document from the United Nations Security Council that requires all states 

respect fully international humanitarian law and international human rights law 

http://en.wikipedia.org/wiki/Stereotype
http://en.wikipedia.org/wiki/Gender_role
http://en.wikipedia.org/wiki/Gender_equality
http://en.wikipedia.org/wiki/Maternity
http://en.wikipedia.org/wiki/Mixed-sex_education
http://en.wikipedia.org/wiki/Business
http://en.wikipedia.org/wiki/Optional_Protocol_to_the_Convention_on_the_Elimination_of_All_Forms_of_Discrimination_against_Women
http://en.wikipedia.org/wiki/Optional_Protocol_to_the_Convention_on_the_Elimination_of_All_Forms_of_Discrimination_against_Women
http://en.wikipedia.org/wiki/Optional_Protocol_to_the_Convention_on_the_Elimination_of_All_Forms_of_Discrimination_against_Women
http://en.wikipedia.org/wiki/United_Nations_Security_Council
http://en.wikipedia.org/wiki/United_Nations_Security_Council_Resolution_1325
http://en.wikipedia.org/wiki/International_humanitarian_law
http://en.wikipedia.org/wiki/International_human_rights_law
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applicable to the rights and protection of women and girls during and after the 

armed conflicts. 

1.13.2 National policies- 

(A) Pre-independence legislations- 

In India, several laws, legislations, policies and institutional reforms have 

been enacted to carry out the gender action plan for the development of women. 

Legislation is an important instrument for bringing about a change in the 

unequal economic and social status in India. In pre-independent India, few laws 

were passed in response to social demands and on the basis of humanitarian 

consideration. They are Bengal Sati Regulation Act of 1829 and similar Anti-

Sati laws in Madras and Bombay, Hindu Widow Remarriage Act 1856, the 

Hindu Women’s Right to Property Act in 1937, (The Muslim Personal Law) the 

Shariat 

Act 1937 and the Dissolution of Muslim Marriages Act 1939. After 

Independence, there have been important changes in legislation and litigation 

which have facilitated the increased participation of women in political 

activities as well as in the socio-economic development activities and the 

increase appear to be more likely at the lower level than at the highest centres of 

decision making 

(B) Post-independence legislations- 
 

(i) CONSTTTUTIONAL PERSPECTIVE – 
 

The Constitution of India provides the framework for social-legal action 

for removal of disparities (a) by writing in the equality clauses prohibiting 

discrimination on the basis of sex, and (b) empowering the State to make special 

provision ground, inter alia, for women and children and for the historically 

disadvantaged sections tribes (ST) and other backward castes (OBC), in 

violation of the fundamental obligation of non-discrimination. This is 

considered as a necessary step to ensure de facto equality through strong 
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equity Measures and policies. The State guarantees equal opportunities to 

women and forbids discrimination in all matters relating to employment and 

appointment to any public office. Under the protective discrimination clause, 

the State has passed several legislations and drawn up special programmes and 

schemes for the protection, welfare and development of women and children. 

There are laws providing maternity benefits and childcare services, and equal 

wages for work. Additionally, women have reserved quotas and sets in many 

educational and training institutions. Development schemes, local bodies and in 

government jobs. In post Independence India, a large number of constitutional 

and legislative measures and many forward-looking policies and programmes 

have been directed at integrating women in the mainstream of national 

development. 

 

Gender Provisions in Constitution of India 

Article 14 Ensures gender equality.  

Article 15 Prohibits discrimination on grounds of sex.  

Article 16 Provides for equality of opportunity in public employment.  

Article 15 (3) Permits the State to make special provisions for women and 

children.  

Article 39 Enjoins the State to provide an adequate means of livelihood to 

men and women.  

Article 51 A (e) Makes it a duty of every citizen to renounce practices 

derogatory to the dignity of women 

 
 

Article 14 of Indian Constitution says that the state shall not deny to any 

person equality before or equal protection of the law, Article 15 says that no 

women can be discriminated against on the ground of sex, Article 15 (3) 

emphasis that the state shall make special provisions for women and children 

and Article 16 provides equality of opportunity in matters relating to 

employment by the state. 
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In Article 39(a) emphasis that the citizens men and women equally, have 

the right to an adequate means of livelihood, in Article 39(d) it says that the 

state should secure equal pay for equal work for both men and women and in 

Article 34 it provides that the state shall make provision for securing just and 

humor humane for work and for maternity relief. The 73rd and 74th 

Amendments of Indian Constitution in 1993 are the milestone in the history of 

India, which provides lot of powers for the local bodies. It paves the way for 

decentralisation, empowers the poor people as well as women. According to 

these amendments not less than one third of the seats, meant for direct election 

of members at each tier of Panchayats are to be reserved for women and not less 

than one-third of the seats of chairperson at any level reserved for women. 
 

(ii) COMMITTEES AND COMMISSIONS 

Report of the Durgabai Deshmukh Committee on Education of woman 

(1959) stated the need for undifferentiated curricula for both boys and girls and 

to treat education of girls as a special problem. Undifferentiated curricula 

upheld by Hansa Mehta Committee on Differentiation of Curricula (1964); 

Education Commission (1964-66): National Policy on Education (NPE) and 

reiterated strongly in the National Policy on Education (1989) (revised in 1992) 

and its Programme of Action. The Report of committee on Status of Women 

Towards Equality, 1974 revealed a declining proportion of women in the 

population, low female literacy and education waning economic participation 

and poor representation of women in political processes. The UN development 

Decade (1975-1985) saw growth of institutional mechanisms such as the 

Department of Women and Child Development Corporations, integrating 

women in the mainstream, Development of Women and Children in Rural 

Areas (DWCRA); women as special groups for poverty removal, skill 

development TRYSEM, ICDS. Movement from ‘welfare’ to development and 

finally to ‘empowerment’ in the Eighth and the Ninth Five-Year Plans.          

The National Perspective Plan for Woman (1988-2000) chalked out the national 
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gender agenda till the turn of the century with a strong focus  on rural and 

disadvantaged women. Shramshakti. Report of committee on women in 

Informal sector, documents trials and travails of 94 per cent of all women 

worker, who are employed in the informal sector. Ramamurthy Review 

Committee: Towards an Enlightened Humane Society. Underscored the need 

for redistribution of educational opportunities in favour of girls belonging of 

rural and disadvantaged sections with adequate support services (water, folder, 

fuel and childcare) and also asked for 5 per cent share for girls in educational 

resources. 

Early post-independence policies stipulated a curriculum that was thought 

to be ‘relevant’ for girls, based on the understanding that education had to 

address their ‘special needs’ as future wives and mothers in the modern nation. 

The related themes of relevance and differentiated curricula for girls and boys 

continued to 

Dominate debates up to the 1960s.35 The most radical departure from the 

view that girls ‘needed’ a different education came with the recommendations 

of the Hansa Mehta committee on differentiation of curricula for boys and girls 

(1964). The committee viewed differentiation as a perpetuation of existing 

traditions of unequal division of  labor, and rejected differentiation on grounds 

of gender difference as ‘unscientific’.  
 

• Nationalizing Women’s  Education :The Education Commission Report 

(1964-66) marks a historic moment in policy discourse on women’s education. 

However, while debunking gender differences as socially constructed and 

unscientific, it circumscribed their agency outside of motherhood to choice of 

‘careers’, thereby limiting its concerns to the education of urban, middle-class 

women, who, in its vision, could be educated to contribute to national 

development. This view of education for women as instrumental to reproducing 

future citizens did not really resolve the issue of equality. 
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• The National Curriculum Framework of 1975 stipulated the 10+2+3 

system, where in the first 10 years would comprise a common curriculum for all 

students. This resolved the debate on differentiation of curricula, at least at the 

policy level, and underlined the central argument of the Education Commission, 

that adopting science and technology education was essential for social and 

economic transformation. While doing so, however, it laid the basis for linking 

girls’ and women’s education to the instrumentalist vision of development of 

the modernizing nation-state. This was in keeping with the explicitly 

instrumentalist approach to women’s education evident in the 4th five year plan( 

1969-74) where the ‘benefits’ of women’s education was linked to lower 

fertility and improving nutritional status of children. 
 

• The Women’s Decade and Beyond: New articulations on justice and 

rights were made possible through the insights of national and global social and 

political movements in the 1970s. At the same time, there was growing 

international attention on the invisibility of women’s labour in national 

economies. The declaration of the International Women’s Year by the United 

Nations in 1975 saw the setting up of the Committee on the Status of  Women 

in India (CSWI) by the Ministry of Education. 
 

• Towards Equality: This report by the Committee on the Status of 

Women in India (CSWI), was a landmark document that substantively shifted 

the discourse on women’s rights.37 While bringing to focus the entrenched 

inequities on which women were located, it moved away from generalizations 

and stressed the different experiences of women from different economic 

sections of society. It concluded that women’s productive roles had hitherto 

remained unacknowledged in policies and consequently their needs had 

remained un-addressed. The committee pointed out that in the realm of social 

values and attitudes, formal education had failed to initiate change, and that if 

anything, education had served to deepen class differences between women  



30 
 

 

since independence. The committee problematised the notion of relevance of 

knowledge for women. It sought to extend the definition of knowledge to the 

hitherto unexplored domain of local and specific needs of women. The 

committee pointed out that the premise that education should equip women for 

roles within the domestic sphere negated their substantive contributions within 

the productive sphere. 

• The Shrama Shakti report, or the report of the National Commission on 

Self-employed Women and Women of the Informal Sector38 was the first 

committee which made visible the role and contribution of women in the 

unorganised sector of the economy. Education for this large section of women 

workers needed to address their ‘contextualised’ and ‘diverse’ needs. The 

Commission noted that to promote equality it will not only be necessary to 

provide for equal opportunities for all, but also its conditions of success. 

         It recommended that syllabi need to be made more relevant for children of 

rural areas, by offering practical subjects like animal husbandry and cattle care 

as options along with subjects like history and science. It also recommended 

that textbooks be revised to bring women into greater focus. 

• The National Policy on Education, NPE (1986), has been hailed as a 

path-breaking document as it emphasised the re-orientation of the national 

education system to play a ‘positive interventionist role in the   empowerment of 

women…[and] the development of new values through redesigned curricula, 

textbooks, training and orientation of teachers, decision-makers and 

administrators…[as] an act of faith and social engineering.’(para 4.2). Coming 

as it did in the wake of the women’s movement, the vision of the NPE echoed 

the demand that education be ‘used as an agent of basic change in the status of 

women’. Textbooks were revised at various levels following the NPE’s 

recommendations. The NCERT also brought a series of teachers’ handbooks to 

address gender equality in classrooms through curricular transactions. Analysis 

of post-NPE textbooks shows however, that revisions were few, piece-meal and 

utterly cosmetic. 
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Gender equity and equality sat uncomfortably with instrumentalist notions 

of education for girls and an unanalytical approach to educational –and 

particularly curricular – processes.  

• The NPE Review Committee pointed out that although the NPE (1986) 

gave prominent space to education for gender equality, there was no reference to 

gender in the entire chapter on the ‘content and process of school education’, 

except for a mention that ‘equality of the sexes’ is to be one of the ten core 

curriculum areas.39 Indeed, the NPERC recommended that a gender perspective 

be explicitly built into the entire curriculum, including the hidden curriculum. 

Thus educational policies in India have not adequately addressed issues of 

gender and school knowledge, despite nearly all of them stating that textbook 

revision needed to be undertaken. Although we are critical of the attempts to 

revise textbooks within the limited approach of making women’s achievements 

visible, increasing their representations and removing overt bias in texts and 

visuals, we have to concede that since the 1970s in particular, there has been an 

important shift away from viewing education solely within the context of 

development to seeing it as an important area for interventions in enlarging 

debates on gender equality. However, policies do not provide much direction in 

terms of seeing how this is possible beyond quantitative indicators. Another 

significant reason for the limited impact of policy on gender issues in education 

lies in the way in which the women’s movement and Women’s Studies have 

remained outside the debates within the education sector. Innovations and 

ground level work in the women’s movement focused on health, violence, 

livelihood issues. Rarely were the educational needs of girls in mainstream 

schooling addressed by women activists. Women Studies too, was largely 

associated with the women’s movement and did not engage with education 

departments in any systematic and sustained manner. This resulted in education 

drawing on the issues raised by this sector in a formal way with no practical 

integration of how this would alter existing practices and modes of functioning. 

Thus, ideas of empowerment led to the formation of specific programmes like 
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the Mahila Samakhya ogramme for adolescent girls and women but was not 

reflected in the central concerns of the education sector. 
 

• The National Curriculum Framework–2000 : 

• The National Curriculum Framework for School Education(NCFSE) 

2000, in its approach, tone and specific recommendations, has moved away 

from the 

• possibility of education becoming a means of empowerment for girls and 

women. In addition to this, it also falls into the trap of seeing gender as 

synonymous with girls education and accords equally instrumentalist outcomes 

to their education. This is evident in the way in which the section on ‘Education 

of Girls’ appears under the broad heading of ‘Education for Social Cohesion’ 

(rather than, say, change or progress) in the framework document. The section 

begins with a large and abstract statement on gender  equality and then quickly 

reduces itself to emphasizing gender specific roles. 

• Equality among sexes is a fundamental right under the Constitution of 

India. Besides making education accessible to more and more girls especially 

rural girls, removing all gender-discrimination and gender-bias in school 

curriculum is absolutely necessary.  

• Moreover it will be most appropriate thing to recognise and nurture the 

best features of each gender in the best Indian tradition. After all, India gave her 

women the right to vote without any prolonged battle for it, unlike in the west. 

There is a need to develop and implement gender inclusive and gender sensitive 

curricular strategies to nurture a generation of girls and boys who are equally 

competent and are sensitive to one another, and grow up in a caring and sharing 

mode as equals and not as adversaries. 

• The National Policy on Education, which guides education development, 

is considered a breakthrough in addressing gender issues. The national policy 

chapter entitled Education for Women’s Equality states: “The National 

Education System will play a positive, interventionist role in the empowerment 

of women. It will foster the development of new values through redesigned 
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curricula, textbooks, the training and orientation of teachers, decision-makers 

and administrators, and the active involvement of educational institutions.. The 

removal of women’s illiteracy and obstacles inhibiting their access to, and 

retention in, elementary education will receive overriding priority. ” 

• Unfortunately, there are few signals of serious effort to implement this 

vision or to replicate the holistic planning process. Policies that are critical to 

increasing girls’ access, including flexible school times and adapted curricula, 

remain at the micro level and are not being integrated. Although policy makers 

have made commitments to gender mainstreaming, their subordinates show 

faint.. 

 

• The National Curriculum Framework–2005 

The formal approach, of equality of treatment, in terms of equal access or 

equal representation for girls, is inadequate. Today, there is a need to adopt a 

substantive approach, to words equality of outcome, where diversity, difference 

and disadvantage are taken in to account. 

A critical function of education for equality is to enable all learners to 

claim their rights as well as to contribute to society and the polity. We need to 

recognise that rights and choices in themselves cannot be exercised until central 

human capabilities are fulfilled. Thus, in order to make it possible for 

marginalised learners, and especially girls, to claim their rights as well as ply an 

active role in shaping collective life, education must empower them to 

overcome the disadvantage of unequal socialisation and enable them to develop 

their capabilities of becoming autonomous and equal citizens.   

  

1.14 Schemes 

1.14.1 Central sponsored schemes –  

• Kasturba Gandhi Balika Vidyalaya ( KGBV) 

Kasturba Gandhi Balika Vidyalaya (( KGBV)is a scheme launched in July 

2004, for setting up residential Schools at upper primary level for girls 
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belonging predominantly to the SC, ST, OBC and minority communities. The 

scheme is being implemented in educationally backward blocks of the country 

where the female rural literacy is below the national average and gender gap in 

literacy is above the national average. The scheme provides for a minimum 

reservation of 75% of the seats for girls belonging to SC, ST, OBC or minority 

communities and priority for the remaining 25%, is accorded to girls 

fromfamilies below poverty line. The out of school girls of SC, ST families are 

beneficiaries of this scheme. Mainstreaming of out of school girls in class 6-8 is 

the aim of this scheme. 

 

• National Programme for Education of Girls at Elementary Level                   

( NPEGEL )- 

The National Programme for Education of Girls at Elementary Level 

(NPEGEL), is a focussed intervention of Government of India, to reach the 

“Hardest to Reach” girls, especially those not in school. Launched in July 2003, 

it is an important component of SSA, which provides additional support for 

enhancing girl’s education over and above the investments for girl’s education 

through normal SSA interventions.  The programme provides for development 

of a “model school”(Saheli Shala in Chhattisgarh) in every cluster with more 

intense community mobilization and supervision of girls enrolment in schools. 

Gender sensitisation of teachers, development of gender-sensitive learning 

materials, and provision of need-based incentives like escorts, stationery, 

workbooks and uniforms are some of the endeavours under the programme.The 

scheme is being implemented in educationally backward blocks (EBBs) where 

the level of rural female literacy is less than the national average and the gender 

gap is above the national average; in blocks of districts which are not covered 

under EBBs but are having at least 5% SC/ST population and where SC/ST 

female literacy is below 10%; and also in select urban slums. 
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• Scheme for Encouragement of Girls –  

The girls of SC, ST, BPL families and KGBV are beneficiaries of this 

scheme. Under this scheme 3000/- were provided by the Govt to the girls after 

completion of 18 years of age as scholarship. 

 

 

• Free Distribution of Uniform Scheme- Free uniform is distributed to the 

girls of SC, ST & Back Ward families studying in class 1 to 5 in 

Government schools. This scheme has been started to encourage girls’ 

education. The beneficiaries are selected on the bases of the certificate issued 

by the Head Master of the school. It is an important scheme implemented by 

State Government for the enhancement of girl’s education. 

 

 

 14.2 State Schemes – 
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• Saraswati Cycle Distribution Scheme (Free) is an important scheme 

implemented by State Government for the enhancement of education. Free 

ladies black cycle is distributor’s to the girls of SC, ST, & BPL Families 

studying in class 9th of Government schools. This scheme has been started to 

encourage girls’ education by making the commutation to school easy. The 

beneficiaries are selected on the bases of the certificate issued by the principal 

of the school. 

 

 

 

 

 

 

 

 

 

 

 

 

1.15 Worldwide important decisions/efforts taken to  fight the challenge of 

gender disparity 

• Global: Summit Participants Join Efforts to Educate and Empower 

Girls  

            The recent Women & Girls Education Summit in New York explored 

linkages between girls’ education and economic development. A follow-up 

event showcased organizations doing well by doing good. Ariana Tsapralis of 

Girl Up encourages all girls to become activists, on behalf of disadvantaged 

girls around the world.  

 

 

  

http://www.ungei.org/news/index_2862.html?utm_source=feedburner&utm_medium=feed&utm_campaign=Feed%3A+ungen+%28UN+gender+equality+news+feed%29&utm_content=Google+Feedfetcher
http://www.ungei.org/news/index_2862.html?utm_source=feedburner&utm_medium=feed&utm_campaign=Feed%3A+ungen+%28UN+gender+equality+news+feed%29&utm_content=Google+Feedfetcher
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• South Asia: Secondary Education is the Next Great Challenge for 

Gender Parity  

          Although noting improvements in gender parity globally, Director of the 

UNESCO Institute for Statistics calls for action on remaining disparities in 

secondary education. Girls in South and West Asia still face significant barriers: 

female gross enrolment ratio at lower secondary level reached just 69% in 2009, 

up from 53% in 1999.   

• Sri Lanka: New Challenges - GBV and Adolescent Girls 

         Facing its largest ever youth population of 5.6 million, UNFPA have 

found that adolescents in Sri Lanka face lower levels of gender discrimination at 

home and at school relative to the rest of South Asia. However, adolescent and 

youth issues are neglected including reproductive health services, the position of 

adolescent girls in society and the increase in gender-based violence towards 

women. This youth bulge is faced with shortages in the education system.  

UNICEF and IOM identify floods, a lack of teachers, and limited investment 

in education as key issues.  

• Afghanistan:  Bonn Summit could "Legitimize the Taliban," warns 

Afghan Minister of Women’s Affairs 

         Afghan women activists visited policymakers in Europe to lobby for 

involvement in the upcoming international Conference of Foreign Ministers. 

“The Taliban are gaining power, and there is great danger for educated women." 

Says Dr. Jalal.  

• Afghanistan: Women Join Elite New Army Unit 

          Despite a Congress ban on active combat, women are making their way 

into a special army unit. Female soldiers will work with women and children, 

who are typically held separately during village raids. Since it is against cultural 

norms for Afghan women to interact with male soldiers, female soldiers will 

work directly with female civilians to strengthen trust and rapport with women 

and children.   

 

 

http://www.un.org/apps/news/story.asp?NewsID=40188&Cr=education&Cr1=
http://www.un.org/apps/news/story.asp?NewsID=40188&Cr=education&Cr1=
http://www.dailynews.lk/2011/11/01/news12.asp
http://irinnews.org/report.aspx?reportid=94132
http://irinnews.org/report.aspx?reportid=94132
http://www.unwatch.org/site/apps/nlnet/content2.aspx?c=bdKKISNqEmG&b=1314451&ct=11315157
http://www.unwatch.org/site/apps/nlnet/content2.aspx?c=bdKKISNqEmG&b=1314451&ct=11315157
http://www.washingtonpost.com/lifestyle/magazine/in-new-elite-army-unit-women-serve-alongside-special-forces-but-first-they-must-make-the-cut/2011/10/06/gIQAZWOSMM_story.html
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• Nepal: School Meals Girl Conquers Everest 
. 
              It was a long route to the top of Everest for Nim Doma Sherpa, but she 

reckons it started when her parents sent her to school simply to get the free 

lunches supplied by WFP. In 2008, Nim Doma finally achieved her dream of 

climbing the highest mountain in the world.  

• India: Two Girls Find Themselves on the Path to Success, with Help 

from 10,000 Women 

            Entrepreneurial skills workshops now form part of Room to Read Girls’ 

Education programme. The curriculum has been developed in partnership with 

Goldman Sachs 10,000 Women, which provides business and management 

education to underserved female entrepreneurs in developing and emerging 

markets.  

• India: Name Changing Ceremony Aims to Improve Status of Girls and 

Women 

          In an innovative bid to fight gender discrimination, Satara district in 

India’s western state of Maharashtra recently witnessed a minor revolution. 

Over 285 Indian girls named Nakhushi (‘unwanted’ in Hindi) by their 

disenchanted parents were renamed in a state-organized ceremony.  

• Singapore: Few Women at the Top 

           Women make up just 6.9 per cent of board members of listed companies 

on the Singapore Exchange, a figure described as “dismal” by Minister of State 

for Community Development, Youth and Sports.   

• Asia: Educated Women Refuse to Submit Themselves to a Life of 

Traditional Wifely Duties 

          Growing unease in Asia about the social and economic implications of a 

dramatic shortage of  brides.  

•  Billion Reasons to Empower Women 

         UN Foundation’s Ted Turner says our future depends on listening to 

women and investing in them. There are 215 million women worldwide who 

want the ability to space their pregnancies, but do not have access to 

http://blog.roomtoread.org/room-to-read/2011/10/two-girls-in-india-find-themselves-on-the-path-to-success-with-help-from-10000-women.html
http://blog.roomtoread.org/room-to-read/2011/10/two-girls-in-india-find-themselves-on-the-path-to-success-with-help-from-10000-women.html
http://thewip.net/contributors/2011/11/balancing_the_gender_skew_in_i.html
http://thewip.net/contributors/2011/11/balancing_the_gender_skew_in_i.html
http://www.channelnewsasia.com/stories/singaporelocalnews/view/1161633/1/.html
http://www.vancouversun.com/news/Asia+shortage+brides+stirs+social+upheaval+around+region/5632114/story.html#ixzz1dg7OszxV
http://www.vancouversun.com/news/Asia+shortage+brides+stirs+social+upheaval+around+region/5632114/story.html#ixzz1dg7OszxV
http://edition.cnn.com/2011/10/31/opinion/turner-7-billion/index.html
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contraception. In the developing countries, pregnancy and childbirth 

complications are the leading cause of death among women in their 

reproductive years. A staggering one out of eight women dies giving birth in 

Afghanistan. The tragedy is that one-third of these deaths could be prevented if 

women had access to voluntary family planning.  

• Global: Teacher Shortage Threatens Progress on Education  

• UNESCO estimates 8 million extra teachers are needed worldwide by 2015.      

1.16  Review of Literature 

• Sonalde Desai (1994) observed that parents reluctance to educate daughters 

has its roots in the situation of women. Parents have several incentives for not 

educating their daughters. Foremost is the view that education of girls brings no 

returns to parents and that their future roles, being mainly reproductive and 

perhaps including agricultural labor, require no formal education. 

• Kalyani Menon Sen and A.K.Shivakumar (2001) found that girls in India are 

discriminated against in several ways – fewer months of breastfeeding less of 

nurturing and play, less care or medical treatment if they fall ill less of “special” 

food, less of parental attention. As a result, girls are far more susceptible than 

boys to disease and infections, leading to poor health and a shorter lifespan. It is 

this life-long discrimination in nurturing and care that is the real killer of girls – 

less visible and dramatic, but as unequivocally lethal as female feoticide and 

infanticide. 

• Berta Esteve – Volart (2004) described that gender discrimination against 

women in the market place reduces the available talent in an economy, which 

has negative economic consequences. Gender discrimination takes many forms. 

Many social practices seen as normal from a religious or cultural point of view 

(which may have deep historical roots) have women out of the economic 

mainstream. These social practices may have profound economic consequences 

because they do not allow society to take advantage of the talent inherent in 

women. 

• Anna-Maria Lind (2006) stated that India’s population still leads traditional 

http://www.guardian.co.uk/global-development/datablog/2011/oct/07/un-estimate-teachers-shortage-worldwide#data
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lives in rural areas. Religious laws and traditions still determine the lives of 

many people, particularly women. Even if women are formerly entitled to own 

land and resources social and religious factors make many women refrain from 

this right in order not to cause distortions within the family. The preference for 

having sons permeates all social classes in India, which sets the standard for 

girls throughout their entire lives. 

• GOI Planning Commission (2008) indicated that discrimination against 

women and girls impinges upon their right to health and manifests itself in the 

form of worsening health and nutrition indices. Thus, India continuous to 

grapple with unacceptably high MMR, IMB, and increasing rates of anemia, 

malnutrition, HIV/AIDS among women. 

• Julie Mullin (2008) indicated that the developing world is full of poverty 

stricken families who see their daughters as an economic predicament. That 

attitude has resulted in the widespread neglect to baby girls in Africa, Asia and 

South America. In many communities, it’s a regular practice to breastfeed girls 

for a shorter time than boys so that women can try to get pregnant again with a 

boy as soon as possible. As a result, girls miss out on life-giving nutrition during 

a crucial window of their development, which stunts their growth and weakens 

their resistance to disease. 
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CHAPTER  II 

PROBLEMS AND HYPOTHESIS 
 

2.1    Need and Rationale of the Study- 

 In this study our primary concern is to study the Gender Sensitisation 

(Practised discrimination) of School authorities i.e. .Head Masters and School 

teachers working in upper primary schools. Here the most important thing to 

mention is that the practised discrimination means perceived gender 

discrimination by the girl students in schools. We frequently come across such 

issues within schools during the course of monitoring and in the news 

headlines. Class room processes in the schools continue to operate within 

traditional hierarchical structures in which the teacher has absolute authority. 

Scolding , punishing or beating the children, asking questions and seeking 

responses, giving instructions, the use of text books, the body language of both 

teachers and children all these factors clearly show differential patterns of 

behaviour of girls and boys.   So, the school environment and the attitude as 

well as the behaviour of school authorities also play a meticulous role in 

promoting this bigotry within the system. Discrimination results depression, 

frustration, tension and other negative tendencies among the girls.  

Girls are the future pivot of the family as well as the society and the 

nation. The girl child often faces discrimination from the earliest stages of the 

life, through childhood and adulthood. Her low status is reflected in the denial 

of fundamental needs and rights .So one has to think about why there is a 

Gender Gap in Education? Gender biased educational Processes teacher’s 

attitudes, curricula, educational materials and practices reinforce existing 

gender inequalities. Education is a human right and an essential tool for 

achieving the goals of equality, development and peace. Non discriminatory 

education benefits both boys and girls and thus ultimately contributes to more 

equals relationships between men and women. 
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 In this context, it is very pertinent to answer the questions like, what are 

the areas of discrimination and what are the reasons of discrimination, what pre 

conditions are required to become a non discriminatory school? What are the 

related solutions to make the atmosphere favourable, comfortable and secure? 

Such situation should be diagnosed and researched so that their solution may be 

found out. Hence, the study “Gender sensitization within school system in 

Chhattisgarh” bears a very high relevance in the current changing scenario of 

the existing school system in Chhattisgarh 

2.2 Objective of the Study-- 

The researchers intend to study the status of gender discrimination against girls 

in school system. For this purpose, specific problems and formulated hypothesis 

are as below-  

2.3 Problems and Hypothesis- 

The identified problems are as follows - 

Problem – 1  

The first problem of the research is to study the status of self perceived gender 

discrimination by girl Students in school. 

Problem – 2  

The second problem of the research is to study the status of gender 

discrimination practiced by professionals in Schools. 

Problem – 3 

The last problem of the research pertains to impact of high gender 

discrimination practiced by professionals on gender discrimination perceived by 

girl students.  

To find out the answer of this specific problem following hypothesis was 
framed- 
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Hypothesis - 

It has been hypothesized that high discrimination practicing professionals 

would exert its effect on gender discrimination perceived by girl students. 

Specifically, the girl students of high gender discrimination practicing 

professionals would have higher perceived gender discrimination.   

2.4 Operational Definitions of the terms used- 

2.4.1 Gender Sensitization – 
 

 In this study gender Sensitization  means practiced gender discrimination by 

professionals & perceived gender discrimination by girls in the Schools, 

because females are the only victims of gender discrimination Gender 

discrimination is not biologically determined but it is determined by socially 

and the discrimination can be changed by the proper and perpetuate efforts. 

Denial of equality, rights and opportunity and suppress in any form on the basis 

of gender is gender discrimination. 
 

2.4.2 School System – 

School system involves the School authorities/Professionals, (Head Master, 

teachers) Internal and external environment of the Upper primary Schools. 

2.5 Delimitations of the study –  

 The present study is delimited to – 

1- Girls studying in government co-education upper primary schools of 

Dhamtari and Mahasamund districts. 

2- The teachers and head masters working in the schools from where girl 

Students are taken as objects.  

 

 

 

 

***************************** 
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CHAPTER – III 
RESEARCH  METHODOLOGY 

 
 

This study is an exploratory type research. To fulfil the objectives of the 

problem “Gender sensitization within school system in Chhattisgarh” survey 

method is applied.  
 

The Survey method describes and interprets what exists at present. In this 

method we are concerned with conditions or relationships that exist, Practice that 

prevails, beliefs, point of views and processes that are going on. Another cause of 

selection of this method was that it is exploratory in nature so study of large 

population can be done easily. 

 In this research work, we are focussing on gender sensitization (in terms of 

gender discrimination) in school system, to get the information regarding the 

perceived gender discrimination by girls which is practiced by school authorities 

Survey method is appropriate. 
 

3.1 Population – The Population of the present study include the girl students, 

teachers and head masters of the Upper Primary schools of Chhattisgarh. 
 

3.2 Sample – In the present study purposive sampling technique was applied for 

selection of schools and students.  
 

 Total 200 schools were chosen from the two selected districts  Dhamtari 

and Mahasamund (100 schools from each district). All the schools were 

government upper primary co-education schools. Ten girls of class VIII, two 

teachers (One male and one female), and the head master of the school were 

selected as the sample.  

Sample selected is tabulated in table – 
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Table 3.1 

Description of sample selected for the study 

S.N. District No. of 
schools 

No. of girls 
students 

No. of Teachers No. of Head 
Master 

1 Dhamtari 100 1000 (10 girls 
from each 
school) 

200 (1 male and 1 
female teacher 
from each school) 

100(1 H.M. from 
each school) 

2 Mahasamund  100 1000(10 girls 
from each 
school) 

200 (1 male and 1 
female teacher 
from each school) 

100(1 H.M. from 
each school) 

  Total 2000 400 200 
 

 

 

 

 
 
 
 
 
 

 
 
 
 
 

 
 

 
 

Table No-3.2 
Actual Number / Percentage of sample of professionals according to sex 

 

District No. of Professionals 
F M Total 

Dhamtari 73 
 (25%) 

222 
(75%) 

295 

Mahasamund 62 
(22%) 

218 
(78%) 

280 

Total 135 
(23.47%) 

440 
(76.5%) 

575 
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3.3 Tools- 
 The tools used for the study are –  

• Test for Gender discrimination against Girls (TGDG – G) – Self made 

and standardized. – For girl students. 

• Test for Gender discrimination against Girls (TGDG – T) – Self made 

and standardized. – For teachers and Head Masters. 

• School Observation Schedule – Self made and standardized Schedule for 

school observers.    

3.3.1   Development of tools –  

 The steps followed for the development of these tools are. 

a. Selection of area – A workshop was organised at the initial stage to review 

the previous studies and to find the areas where there is a possibility of 

Gender sensitization in school. The areas were also detected from the 

discussions with student & teachers. 

           Thus 10 areas were finely selected for the preparation of test items. 

     b.   Preparation of the format for tests –  

 Following point were considered for the formatization of tests.  

o Name of test.     

o Whom to administer on. 

o Language of instructions & question. 

o Scaling for opinion. 

The identified areas are – 

1   School assembly 

2 Teachers behaviour 

3 Class room 

4 Peer-group 

5 Stereotype attitude 

6  Health and hygiene 

7 School activities 
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8 Games 

9 Cultural activates 

10 Any other view of objects   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

c. Preparation of test items:  

 Nearly 10 questions were framed on each selected area. Thus 70-110 

questions (test items) were prepared.  

d. Trailing of test items – The two tests framed were administered on 200 girl 

(TGDG – G) and 60 teaches (TGDG – T) of 20 schools.  

 On the basis of the analysis of the data and opinion of three experts 40 test 

items for TGDG – G and 23 test items for TGDG – T were finalised. 
 

Some test items were rejected due to the following reasons – 

1. No response was given by the object 

2. Language of the items was complex /difficult. 

3. Language was confusing.  
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Table- 3.3 
Description of Tools 

 
S.N. Specification TGDG – G TGDG – T Observation 

schedule 
1 Total No. of items 

prepared for first draft. 
110 70 30 

2 No. of schools for 
Trailing  

20 20 30 

3 No. of sample for 
trailing  

200 60 30 

4 No. of items rejected  70 47 20 
5 No. of items selected 

for final test  
40 23 10 

6 Scaling strategy  5 point scale 
(Always/often/ 

occasionally/seldom/ 
never) 

3 point scale 
Yes/ not 
sure/No 

2 point scale 
Yes/ No 

7 Scoring strategy   For positive 
Statement Always–4 

Often-3 
Occassionally-2, 

Seldom-1 Never-0  
Vice versa for 

negative statements 

For positive 
statement 

Yes-2,  
Not sure-1, 

No-0 
Vice versa for 

negative 
statements 

For positive 
statement 

Yes-1,  
No-0 

Vice versa 
for negative 
statements 

 

3.4:- Preparation of manual for field investigation - 

A three day workshop was organised for the preparation of manual for field 

investigations to administer the tools properly. 

3.5:- Orientation of field investigators- 

 The 2nd year trainees of DIET’s were selected as field investigators. A one-

day orientation was organised for 50 field investigators each at DIET 

Mahasamund and Dhamtari respectively. 

3.6 Administration of tools –  

 One week’s time was allocated to each field investigators to investigate the 

two schools allotted to him. The investigator had to-   
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a. Observe the class and fill the schedule 

b. Administer the tool -TGDG – G  

c. Administer the tool -TGDG – T     
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CHAPTER IV 
 ANALYSIS OF DATA 

 

In this research work samples of 2000 girls and 575 professionals are 
taken from upper primary schools of two districts i.e. Dhamtari and 
Mahasamund. The data collected by two tests (TGDG–G and TGDG –T) as 
scores, shows gender sensitization (perceived gender discrimination by girls 
and practiced gender discrimination by professionals in various areas) within 
schools. 

Obtained scores are classified in to three categories on the basis of 
quartile deviation i.e. low, moderate and high discrimination. Chi Square value 
is calculated among these to find out the significant difference. 

Following tables show girls of low, moderate, and high perceived 
discrimination categories and the Chi Square value. 

Problem – 1  

The first problem of the research is to study the status of self-perceived gender 
discrimination by girl students in school. 

    Table No-4.1.1 
Number / Percentage of girl students who perceived gender 

discrimination 
in Schools 

 

 
 
 
 
 
 
 
 
 
 

Total 
No. of 
Girls 

Girls who  
Perceived low 
discrimination 

Girls who  
Perceived 
moderate 

discrimination 

Girls who  
Perceived high 
discrimination 

Chi 
Square 
value 

Value of  
Significance 

at 0.05 level = 
5.99 and at 
0.01 level  

=9.21   at 2df 

Remark 
 
 
 

 

2000 506 
(25.3%) 

1017 
(50.85%) 

477 
(23.85%) 

276.77 Significant at 
both level 

M > L > H 
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Gender Discrimination (Girl Students)

25%

51%

24%

Low  Discrimination Moderate Discrimination High Discrimination

 
 

Graph No-4.1.1 
Girl students who Perceived gender discrimination in Schools 

 

 

 

 

 

 

Explanation- 

For significance at 2 degree of freedom, Table value of Chi square at 
0.05 and 0.01 level of reliability is 5.99 and 9.21.Calculated value of chi square 
is 279 which is greater than the Table value. Hence there is significant 
difference among the perceived gender discrimination of three categories (i.e 
low, moderate and high) of girl students. 50.85% girls perceived moderate, 
25.3% girls perceived low and 23.85% girls perceived high gender 
discrimination in schools. 

Observation -It is observed that more percentage of girl students perceived 
moderate gender discrimination in comparison to low and high gender 
discrimination. While minimum percentage of girl students perceived high 
gender discrimination. 

Table No-4.1.2 
Number / Percentage of girl students who perceived gender 

discrimination 
in schools of Dhamtari District. 

 

 

Total 
No. of 
Girls 

Girls who  
Perceived low 

discrimi- 
nation 

Girls who  
Perceived 
Moderate 

discrimination 

Girls who  
Perceived 

high discrimi 
-nation 

value Value of  
Significance at 
0.05 level = 5.99 
and at 0.01 level  

=9.21   at 2df 

Remark 

1000 172 

(17.2%) 

577 

(57.7%) 

251 

(25.1%) 

276.53 Significant at 
both level 

M >H>L 
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Gender Discrimination - Dhamtari District (Girl 
Students)

17%

58%

25%

Low  Discrimination Moderate Discrimination High Discrimination

 
 

Graph No-4.1.2 
Girl students who perceived gender discrimination in schools of Dhamtari 

District 

 

 

 

 

 

 

 

 

 

 

Explanation- 

 For significance at 2 degree of freedom, Table value of Chi square at 

0.05 and 0.01level of reliability is 5.99 and 9.21.Calculated value of chi square 

is 276.53 which is greater than the Table value. Hence there is significant 

difference among the perceived gender discrimination of three categories(i.e 

low, moderate and high) of girl students. 57.7% girls perceived moderate, 

25.1% girls perceived high and 17.2% girls perceived low gender 

discrimination in schools of   Dhamtari District. 

Observation -It is observed that more percentage of girl students perceived 

moderate gender discrimination in comparison to low and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 
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Gender Discrimination -  Mahasamund District (Girl 
Students)

30%

47%

23%

Low  Discrimination Moderate Discrimination High Discrimination

 
 

Table No-4.1.3 
Number / Percentage of girl students who perceived gender discrimination 

in schools of Mahasamund District. 
 

Graph No-4.1.3 
Girl students who perceived gender discrimination in schools of 

Mahasamund District 
 

 

Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability is 5.99 and 9.21.Calculated value of 

Chi square is 102.6 which is greater than the Table value. Hence there is 

significant difference among the perceived gender discrimination of three 

categories (i.e low, moderate and high) of girl students. 47.9% girls perceived 

moderate, 29.1% girls perceived low and 29.5% girls perceived high gender 

discrimination in schools of Mahasamund District. 

Observation -It is observed that more percentage of girl students perceived 

moderate gender discrimination in comparison to low and high gender 

Total 
No. of 
Girls 

Girls who  
Perceived low 

discrimi- 
nation 

Girls who  
Perceived 
Moderate 
discrimi-

nation 

Girls who  
Perceived 

high 
discrimi 
-nation 

value Value of  
Significance 
at 0.05 level 
= 5.99 and 

at 0.01 level  
=9.21   at 

2df 

Remark 

1000 295 

(29.5%) 

479 

(47.9%) 

226 

(22.6%) 

102.6 Significant at 
both level 

M >L >H 
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discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 

Table No-4.1.4 
Different areas where Girl Students Perceived Gender discrimination- 

 S.N. Area  Sub area  Question No. 
1 Assembly  

 
Providing opportunity for  leadership  03 
Providing opportunity in specific activities  23 
Giving preference  11 

2 Class Room  Providing leadership  14 
Giving importance in group wise work distribution  16 
Giving Punishment for breaking rules  33 
Appreciation while answering questions 24 

3 Peer group 
attitude  

Attitude of peer  04 

4 Teacher’s 
attitude/ 
Behaviour   

Towards complaints  01 
Towards favouritism 02 
Towards giving punishment while answering 
questions  

07 

Towards appreciation  08 
Towards encouragement  09 
Towards defaming  12 
Towards defaming while talking with one another  19 
While interacting with girls  15 
While asking questions  31 
To do the household works of school authorities 37 
Towards discrimination while giving punishment  10 

5 School 
activities  

Discrimination while assigning tasks 17 
Providing opportunity for leadership  20 
Giving preference in activities  34 
Giving punishment for breaking rules  35 

 
6 Health and 

Hygiene   
Personal cleanliness 05 
Cleanliness of toilets  36 

7 Games  Providing opportunity for leader ship   06 
Giving permission for participation 13 
Restricting to play the games played by boys   18 
Providing opportunity for participation  21 
Encouragement and opportunity   32 
Discrimination while rewarding  25 
Scolding while breaking discipline  27 
Hooting while making mistakes  28 

8 Mid day 
meal 

Stereo type attitude for providing work  22 
Stereo type attitude for Cleaning of floor before and 
after MDM 

26 

Preference while providing MDM 30 
9 Cultural 

activities  
Providing leadership  29 
Discrimination while giving roles  38 

10 Girls views  Opinion  39 
Experience  40 
Desire 41 



 
Page 55 

Gender Discrimination in School Assembly (Girl Students)
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Explanation- Question wise analysis of themes conceived through sub areas 
are give in table no. 4.1.5 to 4.1.14 . 

 
Table No-4.1.5 

Number / Percentage of girl students who perceived gender discrimination 
in School Assembly 

Q.
No 

Sub area Total 
No. of 
Girl s 

Girls 
who  

Perceive
d low 

discrimi-
nation 

Girls who  
Perceived 
Moderate 
discrimi-

nation 

Girls 
who  

Perceive
d high 

discrimi 

-nation 

value Value of  
Significan
ce at 0.05 

level = 
5.99 and at 
0.01 level  
=9.21   at 

2df 

Remark 

3 Providing 
opportu 
nity for  
leader 
-ship 

1978 522 

(26.4%) 

1071 

(54.14%) 

385 

(19.37%) 

399.77 Significant 

at both 

level 

M>L >H 

23 Providing 
opportunit

y in 
specific 
activities 

1980 826 

(41.71%) 

775 

(39.14%) 

379 

(19.14%) 

181.41 Significant 

at both 

level 

L>M >H 

11 Giving 
preference 

1982 740 

(37.33) 

808 

(40.76%) 

434 

(21.89%) 

120.13 Significant 

at both 

level 

M>L >H 

 
Graph No-4.1.5 

Girl students who perceived gender discrimination in School Assembly 
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Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability is 5.99 and 9.21. Calculated value of 

Chi square of the sub areas  in the  area of School Assembly is as follows  

Providing  

• opportunity for leadership is 399.77 which is greater than the Table 

value. Hence there is significant difference among the perceived gender 

discrimination of three categories low, moderate and high of girl 

students’. 54.14 % girls perceived moderate, 26.4% girls perceived low 

and 19.37% girls perceived high gender discrimination in schools. 

Observation -It is observed that more percentage of girl students perceived 

moderate gender discrimination in comparison to low and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 

• Providing opportunity in specific activities is 181.41 which is greater 

than the Table value. Hence there is significant difference among the 

perceived gender discrimination of three categories low, moderate, and 

high of girl students’ 41.71% girls perceived low, 39.14% girls perceived 

moderate and 19.14% girls perceived high gender discrimination in 

schools. 

Observation –It is observed that, more percentage of girl students perceived 

low gender discrimination in comparison to moderate and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 

• Giving preference is 120.13 which is greater than the Table value. 

Hence there is significant difference among the perceived gender 

discrimination of three categories low, moderate and high of girl students 

40.76%% girls perceived moderate, 37.33% girls perceived low and 

21.89% girls perceived high gender discrimination in schools. 
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Observation – It is observed that, more percentage of girl students perceived 

moderate gender discrimination in comparison to low and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 

 
Table No-4.1.6 

Number / Percentage of girl students who perceived gender discrimination 
in Class room – 

 
Q.
No 

Sub area Total 
No. of 
Girl s 

Girls 
who  

Perceiv
ed low 
discrim
i-nation 

Girls 
who  

Perceive
d 

Moderat
e 

discrimi-
nation 

Girls who  
Perceived 

high 
discrimi 

-nation 

value Value of  
Significance 

at 0.05 level = 
5.99 and at 
0.01 level  

=9.21   at 2df 

Remark 

14 Providing 
leadership 

1976 692(35.

02 %) 

870(44.0

2%) 

414 

(20.95%) 

160.36 Significant at 

both level 

M>L >H 

16 Giving 
importance 

in group 
wise work 
distribution 

1989 981(49.

32%) 

742(37.3

0%) 

266 

(13.37%) 

399.65 Significant at 

both level 

L>M >H 

24 Giving 
Punishment 

for 
breaking 

rules 

1987 880 

(44.28

%) 

667 

(33.56%) 

440(22.14

%) 

146.19 Significant at 

both level 

L > M >H 

33 Appreciatio
n while 

answering 
questions 

1990 955(47.

98%) 

947(47.5

8%) 

88(4.42%) 165.17 Significant at 

both level 

L > M >H 
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gender discrimination in class room
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Graph No-4.1.6 
Girl students who perceived gender discrimination in Class room 

 

Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability is 5.99 and 9.21.Calculated value of 

Chi square of the sub areas  in the  area of Class room is as follows  - 

• Providing opportunity for leadership is 160.36, which is greater than 

the Table value. Hence there is significant difference among the 

perceived gender discrimination of three categories low, moderate and 

high of girl students’ 44.02% girls perceived moderate, 35.02 % girls 

perceived low and 20.95% girls perceived high gender discrimination in 

schools. 

Observation – It is observed that more percentage of girl students perceived 

moderate gender discrimination in comparison to low and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 

• Giving importance in group wise work distribution is 399.65, which 

is greater than the Table value. Hence there is significant difference 

among the perceived gender discrimination of three categories low, 

moderate, and high of girl students’ 49.32% girls perceived low, 

37.30% girls perceived moderate and 13.37% girls perceived high 

gender discrimination in schools. 
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Observation – It is observed that more percentage of girl students perceived 

low gender discrimination in comparison to moderate and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 

• Giving Punishment for breaking rules is 146.19, which is greater than 

the Table value. Hence there is significant difference among the 

perceived gender discrimination of three categories low, moderate, and 

high of girl students’ 44.28 % girls perceived low, 33.56% girls 

perceived moderate and 22.14 % girls perceived high gender 

discrimination in schools. 

Observation – It is observed that more percentage of girl students perceived 

low gender discrimination in comparison to moderate and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 

• Appreciation while answering questions is 165.17, which is greater 

than the Table value. Hence there is significant difference among the 

perceived gender discrimination of three categories low, moderate and 

high of girl students 47.98% girls perceived low, 47.58% girls perceived 

moderate and 4.42% girls perceived high gender discrimination in 

schools. 

• Observation –It is observed that more percentage of girl students 

perceived low gender discrimination in comparison to moderate and high 

gender discrimination. While minimum percentage of girl students 

perceived high gender discrimination. 
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Gender Discrimination from Peer Group (Girl Students)

39%

42%

19%

Low  Discrimination Moderate Discrimination High Discrimination

Table No-4.1.7 
Number / Percentage of girl students who perceived gender 

discrimination from peer group – 
Q.
No 

Sub 
area 

Total 
No. of 
Girl s 

Girls 
who  

Perceive
d low 

discrimi
-nation 

Girls who  
Perceived 
Moderate 
discrimi-

nation 

Girls 
who  

Perceive
d high 

discrimi 

-nation 

value Value of  
Significanc

e at 0.05 
level = 5.99 
and at 0.01 
level  =9.21   

at 2df 

Remark 

04 Attitud
e of 
peer 

1984 770(38.8

1%) 

834 

(42.03%) 

380 

(19.15%) 

182. 

61 

Significant 

at both level 

M > L >H 

 

Graph No-4.1.7 
Girl students who perceived gender discrimination from peer group 

 

 

 

 

 

 
 

 

Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01 level of reliability is 5.99 and 9.21. Calculated value of 

Chi square of the sub areas  in the  area of peer group is as follows  - 

• Attitude of peer is 182. 61, which is greater than the Table value. Hence 

there is significant difference among the perceived gender discrimination 

of three categories low, moderate and high of girl students’ 42.03% girls 

perceived moderate, 38.81 % girls perceived low and 19.15% girls 

perceived high gender discrimination in schools. 

Observation –It is observed that more percentage of girl students perceived 

moderate gender discrimination in comparison to low and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 
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Table No-4.1.8 
Number / Percentage of girl students who Perceived gender discrimination by 

Teacher’s attitude / Behaviour – 
 

Q.
No 

Sub area Total 
No. of 
Girl s 

Girls who  
Perceived 

low 
discrimi-

nation 

Girls who  
Perceived 
Moderate 
discrimi-

nation 

Girls 
who  

Perceiv
ed high 
discrimi 

-nation 

value Value of  
Significance at 

0.05 level = 5.99 
and at 0.01 level  

=9.21   at 2df 

Remark 

01 Towards 
complaints 

1987 801 

(40.31%) 

943(47.45%) 243(12.2

2%) 

418.53 Significant at both 

level 

M > L > 

H 

02 Towards 
favouritism 

1976 688 

(34.81%) 

1003 

(50.75%) 

285 

(14.42%) 

393.29 Significant at both 

level 

M > L > 

H 

07 Towards 
giving 
punishment 
while 
answering 
questions  

1982 1122 

(56.60%) 

388(19.57%) 472 

(23.81%) 

488.40 Significant at both 

level 

L > H > 

M 

08 Towards 
appreciation  

1988 690(34.70

%) 

968(48.69%) 330 

(16.59%) 

308.81 Significant at both 

level 

M > L > 

H 

09 Towards 
encourage 
-ment  

1983 705(35.55

%) 

889(44.83%) 389 

(19.61%) 

193.49 Significant at both 

level 

M > L > 

H 

12 Towards 
defaming  

1981 996(50.27

%) 

679(34.27%) 306 

(15.44%) 

361.28 Significant at both 

level 

L > M > 

H 

19 Towards 
defaming 
while 
talking with 
one another  

1986 966(48.64

%) 

601(30.26%) 419 

(21.09%) 

234.41 Significant at both 

level 

L > M > 

H 

15 While 
interacting 
with girls  

1986 1638 

(82.47%) 

- 348 

(17.52%) 

837.9 Significant at both 

level 

L > H 

31 While 
asking 
questions  

1990 1568 

(78.79%) 

- 422 

(21.20%) 

659.95 Significant at both 

level 

L > H 

37 To do the 
household 
works of 
school 
authorities 

1995 1755 

(87.96%) 

- 240 

(12.03%) 

1150.4 Significant at both 

level 

L > H 

10 Towards 
discriminati
on while 
giving 
punishment  

1990 1543 

(77.53%) 

- 447(22.4

6%) 

603.6 Significant at both 

level 

L > H 

 



 
Page 62 

Gender Discrimination - Teacher's Attitude / Behaviour (Girl Students)
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Graph No-4.1.8-A 
Girl students who Perceived gender discrimination by Teacher’s attitude / 

Behaviour 
 

 
 
 
 
 
 
 
 
 
 
 
 

 
 

Graph No-4.1.8-B 
Girl students who Perceived gender discrimination by Teacher’s attitude / 

Behaviour 
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Graph No-4.1.8-C 
Girl students who Perceived gender discrimination by Teacher’s attitude / 

Behaviour 

gender discrimination in Teacher’s attitude / Behaviour 
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Explanation - For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability is 5.99 and 9.21.Calculated value of 

Chi square of the sub areas  in the  area of Teacher’s attitude / Behaviour is as 

follows  - 

• Towards complaints is 418.53, which is greater than the Table value. 

Hence there is significant difference among the perceived gender 

discrimination of three categories low, moderate and high of girl 

students’. 47.45% girls perceived moderate, 40.31 % girls perceived low 

and 12.22% girls perceived high gender discrimination in schools. 
 

• Observation – it is observed that more percentage of girl students 

perceived moderate gender discrimination in comparison to low and high 

gender discrimination. While minimum percentage of girl students 

perceived high gender discrimination. 
 

• Towards favouritism is 393.29, which is greater than the Table value. 

Hence there is significant difference among the perceived gender 

discrimination of three categories low, moderate and high of girl 

students’ 50.75% girls perceived moderate, 34.8 % girls perceived low 

and 14.42 % girls perceived high gender discrimination in schools. 



 
Page 64 

 

• Observation –It is observed that more percentage of girl students 

perceived moderate gender discrimination in comparison to low and high 

gender discrimination. While minimum percentage of girl students 

perceived high gender discrimination. 
 

•  Towards giving punishment while answering questions is 488.4, 

which is greater than the Table value. Hence there is significant 

difference among the perceived gender discrimination of three categories 

low, moderate and high of girl students. 56.60 % girls perceived low, 

23.81% girls perceived high and 19.57% girls perceived moderate 

gender discrimination in schools. 

 

Observation –It is observed that more percentage of girl students perceived 

low gender discrimination in comparison to high and moderate gender 

discrimination. While minimum percentage of girl students perceived moderate 

gender discrimination. 

• Towards appreciation is 308.81, which is greater than the Table value. 

Hence there is significant difference among the perceived gender 

discrimination of three categories low, moderate and high of girl 

students. 48.69% girls perceived moderate low, 34.70% girls perceived 

low and 16.59 % girls perceived high gender discrimination in schools. 
 

Observation –It is observed that more percentage of girl students perceived 

moderate gender discrimination in comparison to low and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 

• Towards encouragement is 193.49, which is greater than the Table 

value. Hence there is significant difference among the perceived gender 

discrimination of three categories low, moderate and high of girl 

students. 44.83 % girls perceived moderate low, 35.55 % girls perceived 

low and 19.61% girls perceived high gender discrimination in schools. 
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Observation –It is observed that more percentage of girl students perceived 

moderate gender discrimination in comparison to low and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 

• Towards defaming is 361.28, which is greater than the Table value. 

Hence there is significant difference among the perceived gender 

discrimination of three categories low, moderate and high of girl 

students. 50.27% girls perceived low, 34.27% girls perceived moderate 

and 15.44 % girls perceived high gender discrimination in schools. 
 

• Observation –It is observed that more percentage of girl students 

perceived low gender discrimination in comparison to moderate and high 

gender discrimination. While minimum percentage of girl students 

perceived high gender discrimination. 
 

• Towards defaming while talking with one another is 234.41, which is 

greater than the Table value. Hence there is significant difference among 

the perceived gender discrimination of three categories low, moderate 

and high of girl students. 48.64% girls perceived low, 30.26% girls 

perceived moderate and 21.09% girls perceived high gender 

discrimination in schools. 
 

Observation –It is observed that more percentage of girl students perceived 

low gender discrimination in comparison to moderate and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 

• While interacting with girls is 837.9, which is greater than the Table 

value. Hence there is significant difference between the perceived gender 

discrimination of two categories low and high of girl students. 82.47% 

girls perceived low and 17.52% girls perceived high gender 

discrimination in schools. 
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Observation –It is observed that more percentage of girl students perceived 

low gender discrimination in comparison to high gender discrimination.  
 

• While asking questions is 659.95, which is greater than the Table value. 

Hence there is significant difference between the perceived gender 

discrimination of two categories low and high of girl students. 78.79% 

girls perceive low, 21.20 % girls perceived high gender discrimination in 

schools. 

Observation –It is observed that more percentage of girl students perceived 

low gender discrimination in comparison to high gender discrimination.  

• To do the household works of school authorities is 1150.4, which is 

greater than the Table value. Hence there is significant difference 

between the perceived gender discrimination of two categories low and 

high of girl students. 87. 96% girls perceive low, 12. 03 % girls 

perceived high gender discrimination in schools. 
 

Observation –It is observed that more percentage of girl students perceived 

low gender discrimination in comparison to high gender discrimination. 

• Towards discrimination while giving punishment is 603.6, which is 

greater than the Table value. Hence there is significant difference 

between the perceived gender discrimination of two categories low and 

high of girl students. 77. 53% girls perceive low, 22.46% girls perceived 

high gender discrimination in schools. 
 

Observation –It is observed that more percentage of girl students perceived 

low gender discrimination in comparison to high gender discrimination.  
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Gender Discrimination - School Activities (Girl Students)
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Table No-4.1.9 

Number / Percentage of girl students who perceived gender discrimination 
in School Activities – 

 
Q.
No 

Sub area Total 
No. of 
Girl s 

Girls 
who  

Perceive
d low 

discrimi-
nation 

Girls who  
Perceived 
Moderate 
discrimi-

nation 

Girls who  
Perceived 

high 
discrimi 

-nation 

value Value of  
Significance 
at 0.05 level 
= 5.99 and 

at 0.01 level  
=9.21   at 

2df 

Remark 

17 Discrimin
ation 
while 
assigning 
tasks 

1995 1406 

(70.47%) 

223 

(11.17%) 

366 

(18. 34%) 

1253.

89 

Significant at 

both level 

L > H > M 

20 Providing 
opportunit
y for 
leadership  

1988 520 

(26.15%) 

1198 

(60.26%) 

270 

(13.58%) 

695.8 Significant at 

both level 

M > L > H 

34 Giving 
preference 
in 
activities  

1989 506 

(25.43%) 

1039 

(52.23%) 

444 

(22. 34%) 

322 Significant at 

both level 

M > L > H 

35 Giving 
punishme
nt for 
breaking 
rules  

1987 1073 

(54%) 

452 

(22.74%) 

462 

(23.25-%) 

381.9 Significant at 

both level 

L > H > M 

Graph No-4.1.9-A 
Girl students who perceived gender discrimination in School Activities 
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Graph No-4.1.9-B 
Girl students who perceived gender discrimination in School Activities 

 

 

Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability is 5.99 and 9.21.Calculated value of 

Chi square of the sub areas  in the  area of School Activities is as follows  - 

• Discrimination while assigning tasks is 1253.89, which is greater than 

the Table value. Hence there is significant difference among the 

perceived gender discrimination of three categories low, moderate and 

high of girl students 70.47% girls perceived low, 18. 34% girls 

moderate and 11.17% girls perceived high perceived gender 

discrimination in schools.    
 

Observation -It is observed that more percentage of girl students perceived low 

gender discrimination in comparison to high and moderate gender 

discrimination. While minimum percentage of girl students perceived moderate 

gender discrimination. 
 

• Providing opportunity for leadership is 695.8, which is greater than 

the Table value. Hence there is significant difference among the 

perceived gender discrimination of three categories low, moderate and 

high of girl students’ 60.26% girls perceived moderate, 26.15% girls 

perceived low and 13.58% girls perceived high gender discrimination in 

schools. 
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Observation –It is observed that more percentage of girl students perceived 

moderate gender discrimination in comparison to low and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 
 

• Giving preference in activities is 322, which is greater than the Table 

value. Hence there is significant difference among the perceived gender 

discrimination of three categories low, moderate and high of girl 

students. 52.23 % girls perceived moderate, 25.43% girls perceived low 

and 22.34% girls perceived high gender discrimination in schools. 
 

Observation –It is observed that more percentage of girl students perceived 

moderate gender discrimination in comparison to low and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 
 

• Giving punishment for breaking rules is 381.9, which is greater than 

the Table value. Hence there is significant difference among the 

perceived gender discrimination of three categories low, moderate and 

high of girl students. 54% girls perceived low, 23.25% girls perceived 

high and 22.74% girls perceived moderate gender discrimination in 

schools. 
 

Observation –It is observed that more percentage of girl students perceived 

low gender discrimination in comparison to high and moderate gender 

discrimination. While minimum percentage of girl students perceived moderate 

gender discrimination. 
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Table No-4.1.10 
Number / Percentage of girl students who Perceived gender discrimination 

in the area of Health and Hygiene 
 

Q.
No 

Sub area Total 
No. of 
Girl s 

Girls who  
Perceived 

low 
discrimi-

nation 

Girls who  
Perceived 
Moderate 
discrimi-

nation 

Girls who  
Perceived 

high 
discrimi 
-nation 

value Value of  
Significance 
at 0.05 level 
= 5.99 and 

at 0.01 level  
=9.21   at 

2df 

Remark 

05 Personal 
cleanliness 

1980 477 

(24.09%) 

1110 

(56.06%) 

393 

(19.84%) 

465.5 Significant at 

both level 

M  > L > 

H 

36 Cleanliness 
of toilets  

1988 718 

(36.11%) 

1270 

(63.88%) 

- 153.27 Significant at 

both level 

M > L 

Graph No-4.1.10 
Girl students who Perceived gender discrimination in the area of Health 

and Hygiene 

 
Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability is 5.99 and 9.21.Calculated value of 

Chi square of the sub areas  in the  area of Health and Hygiene is as follows  - 

• Personal cleanliness is 465.5, which is greater than the Table value. 

Hence there is significant difference among the perceived gender 

discrimination of three categories low, moderate, and high of girl 

students 56.06% girls perceived moderate 24.09% girls perceived low 

and 19.84% girls perceived high gender discrimination in schools. 
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Observation –It is observed that more percentage of girl students perceived 

moderate gender discrimination in comparison to low and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 

• Cleanliness of toilets is 153.27, which is greater than the Table value. 

Hence there is significant difference among the perceived gender 

discrimination of three categories low, moderate, and high of girl 

students’ 63.88% girls perceived moderate and 36.11% girls perceived 

low gender discrimination in schools. 

Observation –It is observed that more percentage of girl students perceived 

moderate gender discrimination in comparison to low gender discrimination.  

Table No-4.1.11 
Number / Percentage of girl students who Perceived gender discrimination 

in the Area of Games 
 

Q.
No 

Sub area Total 
No. of 
Girl s 

Girls who  
Perceived 

low 
discrimi-

nation 

Girls who  
Perceived 
Moderate 
discrimi-

nation 

Girls who  
Perceived 

high 
discrimi -

nation 

value Value of  
Significanc

e at 0.05 
level = 5.99 
and at 0.01 
level  =9.21   

at 2df 

Remark 

06 Providing 
opportunity for 

leader ship 

1987 616 

(31%) 

850 

(42.77%) 

521 

(26.22%) 

86.57 Significant at 

both level 

M > L > H 

13 Giving 
permission for 
participation 

1976 1060 

(53.64%) 

644 

(32.59%) 

272 

(13.76%) 

471.85 Significant at 

both level 

L > M > H 

18 Restricting to 
play the games 
played by boys 

1998 1388 

(69.46%) 

231 

(11.56%) 

379 

(18.96%) 

1190.4

9 

Significant at 

both level 

L > H > M 

21 Providing 
opportunity for 

participation 

1986 978 

(49.24%) 

746 

(37.56%) 

262 

(13.19%) 

403.17 Significant at 

both level 

L > M >H 

32 Encouragemen
t and 

opportunity 

1994 960 

(48.14%) 

783 

(39.16%) 

251 

(12.58%) 

179.74 Significant at 

both level 

L > M > H 

25 Discrimination 
while 

rewarding 

1984 1482 

(74.69%) 

152 

(07.66%) 

350 

(17.64%) 

1383.0

8 

Significant at 

both level 

L > H > M 

27 Scolding while 
breaking 
discipline 

1996 913 

(45.74%) 

7940 

(47.09%) 

143 

(07.16%) 

615.64 Significant at 

both level 

M > L > H 

28 Hooting while 
making 

mistakes 

1983 928 

(46.79%) 

843 

(42.51%) 

212 

(10.69%) 

462.95 Significant at 

both level 

L > M > H 
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Graph No-4.1.11-A 
Girl students who Perceived gender discrimination in the Area of Games 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

Graph No-4.1.11-B 
       Girl students who Perceived gender discrimination in the Area of Games 
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Graph No-4.1.11-C 

          Girl students who Perceived gender discrimination in the Area of Games 

 

 

 

 

 

 

 

 

 

 

 

Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability is 5.99 and 9.21. Calculated value of 

Chi square of the sub areas  in the  area of Games is as follows  - 
 

• Providing opportunity for leader ship is 86.57, which is greater than 

the Table value. Hence there is significant difference among the 

perceived gender discrimination of three categories low, moderate and 

high of girl students 42.77% girls perceived moderate 31% girls 

perceived low and 26.22% girls perceived high gender discrimination in 

schools. 

Observation – It is observed that more percentage of girl students perceived 

moderate gender discrimination in comparison to low and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 
 

• Giving permission for participation is 471.85, which is greater than the 

Table value. Hence there is significant difference among the perceived 

gender discrimination of three categories low, moderate and high of girl 
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students. 53.64% girls perceived low, 32.59% girls perceived moderate 

and 13.76% girls perceived high gender discrimination in schools. 

 

Observation – It is observed that more percentage of girl students perceived 

low gender discrimination in comparison to moderate and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 
 

• Restricting to play the games played by boys is 1190.49, which is 

greater than the Table value. Hence there is significant difference among 

the perceived gender discrimination of three categories low, moderate 

and high of girl students. 69.46% girls perceived low , 18.96% girls 

perceived high and 11.56% girls perceived moderate gender 

discrimination in schools 
 

Observation – It is observed that more percentage of girl students perceived 

low gender discrimination in comparison to high and moderate gender 

discrimination. While minimum percentage of girl students perceived moderate 

gender discrimination. 

• Providing opportunity for participation is 403.17, which is greater 

than the Table value. Hence there is significant difference among the 

perceived gender discrimination of three categories low, moderate and 

high of girl students. 49.24% girls perceived low, 37.56% girls 

perceived moderate and 13.19% girls perceived high gender 

discrimination in schools. 
 

Observation – It is observed that more percentage of girl students perceived 

low gender discrimination in comparison to moderate and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 
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• Encouragement and opportunity is 179.74, which is greater than the 

Table value. Hence there is significant difference among the perceived 

gender discrimination of three categories low, moderate and high of girl 

students. 48.14% girls perceived low, 39.16% girls perceived moderate 

and 12.58% girls perceived high gender discrimination in schools. 

 

Observation – It is observed that more percentage of girl students perceived 

low gender discrimination in comparison to moderate and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 
 

• Discrimination while rewarding is 1383.08, which is greater than the 

Table value. Hence there is significant difference among the perceived 

gender discrimination of three categories low, moderate and high of girl 

students. 74.69% girls perceived low, 17.64% girls perceived high and 

07.66% girls perceived moderate gender discrimination in schools. 
 

Observation – It is observed that more percentage of girl students perceived 

low gender discrimination in comparison to high and moderate gender 

discrimination. While minimum percentage of girl students perceived moderate 

gender discrimination. 
 

• Scolding while breaking discipline is 615.64, which is greater than the 

Table value. Hence there is significant difference among the perceived 

gender discrimination of three categories low, moderate and high of girl 

students. 47.09% girls perceived moderate, 45.74% girls perceived low 

and 07.16% girls perceived high gender discrimination in schools 
 

Observation – It is observed that more percentage of girl students perceived 

moderate gender discrimination in comparison to low and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 
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• Hooting while making mistakes discipline is 462.95, which is greater 

than the Table value. Hence there is significant difference among the 

perceived gender discrimination of three categories low, moderate and 

high of girl students. 46.79% girls’ perceived moderate, 42.51% girls 

perceived low and 10.69% girls perceived high gender discrimination in 

schools. 
 

Observation – It is observed that more percentage of girl students perceived 

moderate gender discrimination in comparison to low and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 

 
Table No-4.1.12 

Number / Percentage of girl students who perceived gender discrimination 
in area of Midday meal 

 
Q.
No 

Sub area Total 
No. of 
Girl s 

Girls who  
Perceived 

low 
discrimi-

nation 

Girls who  
Perceived 
Moderate 
discrimi-

nation 

Girls who  
Perceived 

high 
discrimi 

-nation 

value Value of  
Significan
ce at 0.05 

level = 
5.99 and 
at 0.01 
level  

=9.21   at 
2df 

Remark 

22 Stereo type 
attitude for 
providing 
work  

1990 980 

(49.24%) 

569 

(28.59%) 

441 

(22.16%) 

239.1 Significant 

at both 

level 

L > M > H 

26 Stereo type 
attitude for 
Cleaning of 
floor before 
and after 
MDM 

1988 1263 

(63.53%) 

438 

(22.03%) 

287 

(14.43%) 

832.98 Significant 

at both 

level  

L > M > H 

30 Preferences 
while 
providing 
MDM 

1982 1155 

(58.27%) 

533 

(26.89%) 

294 

(14.83%) 

598.03 Significant 

at both 

level 

L > M > H 
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Gender Discrimination in Mid Day Meal (Girl Students)
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Graph No-4.1.12 

Girl students who Perceived gender discrimination in the Area of Games 
 

 

 

 

 

 

 

 

 

 

 
 

Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability is 5.99 and 9.21. Calculated value of 

Chi square of the sub areas  in the  area of Mid day meal is as follows  - 

• Stereo type attitude for providing work is 239.1, which is greater than 

the Table value. Hence there is significant difference among the 

perceived gender discrimination of three categories low, moderate and 

high of girl students. 49.24% girls perceived low, 28.59% girls 

perceived moderate and 22.16% girls perceived high gender 

discrimination in schools. 

Observation – It is observed that more percentage of girl students perceived 

low gender discrimination in comparison to moderate and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 
 

• Stereo type attitude for Cleaning of floor before and after MDM 

is 832.98, which is greater than the Table value. Hence there is 

significant difference among the perceived gender discrimination of 

three categories low, moderate and high of girl students. 63.53% 
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girls perceived low, 22.03% girls perceived moderate and 14.43% 

girls perceived high gender discrimination in schools. 

Observation – It is observed that more percentage of girl students perceived 

low gender discrimination in comparison to moderate and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 
 

• Preferences while providing MDM is 598.03, which is greater than 

the Table value. Hence there is significant difference among the 

perceived gender discrimination of three categories low, moderate 

and high of girl students. 58.27% girls perceived low, 26.89% girls 

perceived moderate and 14.83% girls perceived high gender 

discrimination in schools. 
 

Observation – It is observed that more percentage of girl students perceived 

low gender discrimination in comparison to moderate and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 

                                             Table No-4.1.13 

Number / Percentage of girl students who perceived gender discrimination 
in the area of Cultural activities 

 
Q.
No 

Sub area Total 
No. of 
Girl s 

Girls who  
Perceived 
low 
discrimi-
nation 

Girls who  
Perceived 
Moderate 
discrimi-
nation 

Girls who  
Perceived 

high 
discrimi 

-nation 

value Value of  
Significance 
at 0.05 level 
= 5.99 and at 
0.01 level  
=9.21   at 2df 

Remark 

29 Providing 
leadership  

1983 511 

(25.76%) 

1141 

(57.53%) 

331 

(16.69%) 

547.3

4 

Significant at 

both level 

M > L > H 

38 Discriminat
ion while 
giving 
roles  

1992 928 

(46.58% 

887 

(44.52% 

177 

(08.88% 

537.0

4 

Significant at 

both level 

L > M > H 
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Graph No-4.1.13-A 

 

 

 

 

 

 

 

 

 

 

 

Graph No-4.1.13-B 

 

 

Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability is 5.99 and 9.21. Calculated value of 

Chi square of the sub areas in the  area of Cultural activities is as follows  - 
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• Providing leadership is 547.34, which is greater than the Table value. 

Hence there is significant difference among the perceived gender 

discrimination of three categories low, moderate and high of girl students. 

57.53% girls’ perceived moderate, 25.76% girls perceived low and 16.69% 

girls perceived high gender discrimination in schools. 
 

Observation – It is observed that more percentage of girl students perceived 

moderate gender discrimination in comparison to low and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 
 

• Discrimination while giving roles is 537.04, which is greater than the 

Table value. Hence there is significant difference among the perceived 

gender discrimination of three categories low, moderate and high of girl 

students. 46.58% girls’ perceived moderate, 44.52% girls perceived low 

and 08.88% girls perceived high gender discrimination in schools. 

Observation – It is observed that more percentage of girl students perceived 

moderate gender discrimination in comparison to low and high gender 

discrimination. While minimum percentage of girl students perceived high gender 

discrimination. 

Table No-4.1.14 
Girls views 

Q.
No 

Sub area Total 
No. of 
Girls 

Girls who  
Perceived 

low 
discrimi-

nation 

Girls who  
Perceived 
Moderate 
discrimi-

nation 

Girls who  
Perceived 

high 
discrimi 

-nation 

value Value of  
Significan
ce at 0.05 

level = 
5.99 and 
at 0.01 
level  

=9.21   at 
2df 

Remark 

39 Opinion  1990 1309 
(65.77%) 

489(24.57
%) 

192 
(09.64%) 

1008.94 Significant 
at both 
level 

L > M > H 

40 Experience 1176 1063 
(90. 39%) 

- 113 
(09.60%) 

1124.5 Significant 
at both 
level 

L > H 

41 Will 1964 1607 
(81.82%) 

- 357 
(18.17%) 

795.57 Significant 
at both 
level 

L > H 
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Graph No-4.1.14 
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Explanation- For significance at 2 degree of freedom, table value of Chi square 

at 0.05 and 0.01 level of reliability is 5.99 and 9.21. Calculated value of Chi 

square of the sub areas  in the  area of Girls views is as follows  - 

• Opinion is 1008.94, which is greater than the Table value. Hence there is 

significant difference among the perceived gender discrimination of three 

categories low, moderate and high of girl students. 65.77% girls perceived 

low, 24.57% girls perceived moderate and 09.64% girls perceived high 

gender discrimination in schools. 

Observation – It is observed that more percentage of girl students perceived 

low gender discrimination in comparison to moderate and high gender 

discrimination. While minimum percentage of girl students perceived high 

gender discrimination. 
 

• Experience is 1124.5, which is greater than the Table value. Hence there is 

significant difference among the perceived gender discrimination of two 

categories low and high of girl students. 90.39% girls perceived low and 

09.64% girls perceived high gender discrimination in schools. 
 

Observation – It is observed that more percentage of girl students perceived 

low gender discrimination in comparison to high gender discrimination.  
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• Will is 795.57, which is greater than the Table value. Hence there is 

significant difference among the perceived gender discrimination of two 

categories low and high of girl students.  81.82% girls perceived low 

and 18.17% girls perceived high gender discrimination in schools.  
 

Observation – It is observed that more percentage of girl students perceived 

low gender discrimination in comparison to high gender discrimination.. 

Problem – 2  

The second problem of the research is to study the status of gender 
discrimination practiced by professionals in Schools. 

Table No-4.2.1 
Number / Percentage of professionals who Practiced Gender 

discrimination in Schools 

Graph No-4.2.1 

professionals who Practiced Gender discrimination in Schools 

186

259

130 professionals  w ho  
practiced  low  discrimination

professionals  w ho  
practiced  moderate
discrimination

professionals  w ho  
practiced  high discrimination

 

Total 
No. 
of  

profe
ssion
als 

professio
nals  who   
practiced  
low 
discrimin
ation 

professio
nals  who   
practiced  
moderate 
discrimin
ation 

professionals  
who   

practiced  
high 

discriminati
on 

value Value of  
Significan
ce at 0.05 
level= 5.99 
and at 
0.01 level  
=9.21   at 
2df  

Remark 

575 186 

(32.3%) 

259 

(45.2%) 

130 

(22.5%) 

44.36 Significant 
at both 
level 

M > L > H 
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Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability are 5.99 and 9.21.Calculated value 

of Chi square is 44.36, which is greater than the Table value. Hence there is 

significant difference among the practiced gender discrimination of three 

categories low, moderate and high of professionals. 45.2% professionals  

practiced  moderate, 32.3% professionals  practiced low and 22.5% 

professionals  practiced high gender discrimination in schools. 
 

Observation – It is observed that more percentage of professionals  

practiced moderate gender discrimination in comparison to low and high 

gender discrimination. While minimum percentage of professionals  

practiced high gender discrimination. 

Table No-4.2.2 

Number / Percentage of professionals who practiced Gender 

discrimination in Schools of Dhamtari District. 

 

 

 

 

 

 

Total 
No. 
of  

profe
ssion
als 

profession
als  who   
practiced  
low 
discrimina
tion 

professio
nals  who   
practiced  
moderat
e 
discrimi
nation 

professionals  
who   

practiced  
high 

discriminati
on 

value Value of  
Significanc
e at 0.05 
level = 5.99 
and at 0.01 
level  =9.21   
at 2df 

Remark 

280 86 

(30.7%) 

117 

(41.7%) 

77 

(27.6%) 

9.42 Significant 
at both level 

M >  L > H 
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Graph No-4.2.2 

professionals who practiced Gender discrimination in Schools of Dhamtari 

District. 

 

 

 

 

 

 

 

 

 

 
 

Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability are 5.99 and 9.21.Calculated value 

of Chi square is 09.42, which is greater than the Table value. Hence there is 

significant difference among the practiced gender discrimination of three 

categories low, moderate and high of professionals. 41.7% professionals 

practiced moderate, 30.7% professionals practiced low and 27.6% 

professionals practiced high gender discrimination in schools of Dhamtari  

District. 

 

Observation – It is observed that more percentage of professionals  

practiced moderate gender discrimination in comparison to low and high 

gender discrimination. While minimum percentage of professionals  

practiced high gender discrimination. 
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Table No-4.2.3 
Number / Percentage of professionals who practiced Gender 

discrimination in Schools of Mahasamund District. 

 
 

Graph No-4.2.3 
professionals who practiced Gender discrimination in Schools of 

Mahasamund District. 
 

 

 

 

Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability are 5.99 and 9.21.Calculated value 

of Chi square is 40.3, which is greater than the Table value. Hence there is 

significant difference among the practiced gender discrimination of three 

categories low, moderate and high of professionals. 48.1% professionals 

practiced moderate, 33.8% professionals practiced low and 18.1% 

professionals practiced high gender discrimination in schools of 

Mahasamund District. 

 

Total No. 
of  

professio
nals 

professi
onals  
who   

practice
d  low 

discrimi
nation 

professiona
ls  who   

practiced  
moderate 

discriminat
ion 

professional
s  who   

practiced  
high 

discriminati
on 

value Value of  
Significance 
at 0.05 level 
= 5.99 and 

at 0.01 level  
=9.21   at 

2df 

Remark 

295 100 

(33.8%) 

142 

(48.1%) 

53 

(18.1%) 

40.3 Significant 
at both level 

M >  L > H 
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Observation – It is observed that more percentage of professionals  

practiced moderate gender discrimination in comparison to low and high 

gender discrimination. While minimum percentage of professionals  

practiced high gender discrimination. 

Table No-4.2.4 
Different areas of Gender discrimination Practiced by professionals in 

Schools 
     

S.N. Area  Sub area  Question 
No. 

1 Assembly  
 

About  leadership quality  01 

2 Class room About classroom situation  04 
3 Teacher’s 

attitude   
About answering of questions  02 
About making discipline in class 03 
About character  05 

4 Mid day 
meal  

About distribution of MDM  17 

5 Health and 
Hygiene  

About personal cleanliness 07 

6 Teacher’s 
opinion  

About stereo type works   06 
About more counselling to girls  09 
About importance/significance of education of 
boys and girls  

20 

About discrimination/equality between boys 
and girls 

21 

About performing important works  08 
7 Cultural 

activities  
Opportunity/Preferences  16 

8 School About motivation/ encouragement  13 
About distribution of works  18 
About leadership  19 

9 Games  About giving opportunity 10 
About giving motivation  11 
About leadership while organising games  12 
About making /maintaining  discipline  14 
About discouragement   15 

10 Teacher’s 
views 

Experience  22 
Suggestions  23 

 

Explanation- Question wise analysis of themes conceived through sub areas 

are give in table no. 4.2.5 to 4.2.14  
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Gender Discrimination - Assembly (Professionals)

62%
19%

19%

Low  Discrimination Moderate Discrimination High Discrimination

Table No-4.2.5 
Number / Percentage of professionals who practiced Gender 

discrimination in the area of School Assembly 
 

Q.
No. 

Sub area Total 
No. of  
profess
ionals 

professio
nals  who   
practiced  

low 
discrimin

ation 

professio
nals  who   
practiced  
moderate 
discrimin

ation 

professio
nals  who   
practiced  

high 
discrimin

ation 

value Value of  
Significance 
at 0.05 level 
= 5.99 and 

at 0.01 level  
=9.21   at 

2df 

Remark 

01 About  
leadership 
quality 

571 

 

359 

(62.9%) 

107 

(18.7%) 

105 

(18.4%) 

365.1 Significant 
at both level 

L>M 
>H 

 

Graph No-4.2.5 

 
 

 

Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability are 5.99 and 9.21. Calculated value 

of Chi square of the sub areas in the area of School Assembly is as follows – 
 

• About leadership quality is 365.1, which is greater than the Table 

value. Hence there is significant difference among the practiced gender 

discrimination of three categories low, moderate and high of 

professionals. 62.9% professionals practiced low, 18.7% professionals 

practiced moderate and 18.4% professionals practiced high gender 

discrimination in schools. 
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Gender Discrimination - Class Room (Professionals)

17%

9%

74%

Low  Discrimination Moderate Discrimination High Discrimination

 

Observation – It is observed that more percentage of professionals  

practiced low gender discrimination in comparison to moderate and high 

gender discrimination. While minimum percentage of professionals  

practiced high gender discrimination. 

Table No-4.2.6 

Number / Percentage of professionals who practiced Gender 

discrimination in the area of Class room 

Q.N. Sub area Total 
No. of  
profes
sional
s 

professio
nals  who   
practiced  
low 
discrimin
ation 

professio
nals  who   
practiced  
moderate 
discrimin
ation 

professio
nals  who   
practiced  
high 
discrimin
ation 

value Value of  
Significance 
at 0.05 level 
= 5.99 and 

at 0.01 level  
=9.21   at 

2df 

Remark 

04 About  
classroom 
situation 

571 

 

98 

(17%) 

54 

(9%) 

419 

(74%) 

508.18 Significant 
at both level 

H > L > 
M 

Graph No-4.2.6 

 

 

 

Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability are 5.99 and 9.21.Calculated value of 

Chi square of the sub areas in the area of Class room is as follows – 
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• About classroom situation is 508.18, which is greater than the Table 
value. Hence there is significant difference among the practiced gender 
discrimination of three categories low, moderate and high of 
professionals. 74% professionals practiced high, 17% professionals 
practiced low and 09% professionals moderate practiced gender 
discrimination in schools. 

Observation – It is observed that more percentage of professionals  

practiced high gender discrimination in comparison to low and moderate 

gender discrimination. While minimum percentage of professionals  

practiced moderate gender discrimination. 

Table No-4.2.7 
Number / Percentage of professionals who practiced Gender 

discrimination in the area of Attitude/ Behaviour 
Q.
No
. 

Sub area Total 
No. of  
profess
ionals 

professio
nals  who   
practiced  

low 
discrimin

ation 

professio
nals  who   
practiced  
moderate 
discrimin

ation 

professio
nals  who   
practiced  

high 
discrimin

ation 

Value Value of  
Significance 

at 0.05 level = 
5.99 and at 
0.01 level  

=9.21   at 2df 

Remark 

02 About 
answering 

of 
questions 

575 

 

435 

(76%) 

115 

(20%) 

25 

(4%) 

484.48 Significant at 
both level 

L > M > 
H 

03 About 
making 

discipline 
in class 

574 

 

403 

(70%) 

135 

(24%) 

36 

(6%) 

376.81 Significant at 
both level 

L > M > 
H 

05 About 
character 

572 173 

(30%) 

93 

(16%) 

306 

(54%) 

121.42 Significant at 
both level 

H >  L > 
M 
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Graph No-4.2.7 

Gender Discrimination - Teacher Attitude(Professionals)
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Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability are 5.99 and 9.21. Calculated value 

of Chi square of the sub areas in the area of Attitude/ Behaviour is as 

follows - 

• About answering of questions is 484.48, which is greater than the 

Table value. Hence there is significant difference among the practiced 

gender discrimination of three categories low, moderate and high of 

professionals. 76% professionals practiced low, 20% professionals 

practiced moderate and 04% professionals’ practiced high gender 

discrimination in schools. 

Observation – It is observed that more percentage of professionals  

practiced low gender discrimination in comparison to moderate and high 

gender discrimination. While minimum percentage of professionals  

practiced high gender discrimination. 

 

• About making discipline in class is 376.81, which is greater than the 
Table value. Hence there is significant difference among the practiced 
gender discrimination of three categories low, moderate and high of 
professionals. 70% professionals practiced low, 24% professionals 
practiced moderate and 06% professionals’ practiced high gender 
discrimination in schools. 
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Observation – It is observed that more percentage of professionals  

practiced low gender discrimination in comparison to moderate and high 

gender discrimination. While minimum percentage of professionals  

practiced high gender discrimination. 
 

• About character is 121.42, which is greater than the Table value. 
Hence there is significant difference among the practiced gender 
discrimination of three categories low, moderate and high of 
professionals. 54% professionals practiced high, 30% professionals 
practiced low and 16% professionals’ practiced moderate gender 
discrimination in schools. 

Observation – It is observed that more percentage of professionals 

practiced high gender discrimination in comparison to low and moderate 

gender discrimination.While minimum percentage of professionals practiced 

moderate gender discrimination. 

Table No-4.2.8 
Number / Percentage of professionals who practiced Gender 

discrimination in the area of Midday meal 
 

Q.
N
o. 

Sub area Total 
No. of  

professi
onals 

professi
onals  
who   

practice
d  low 

discrimi
nation 

professio
nals  who   
practiced  
moderate 
discrimin

ation 

professi
onals  
who   

practice
d  high 

discrimi
nation 

Value Value 
of  

Signific
ance at 

0.05 
level = 

5.99 
and at 
0.01 
level  
=9.21   
at 2df 

Remark 

17 About 
distributi

on of 
MDM 

574 540 

(94.5%) 

25 

(4%) 

09 

(1.5%) 

953.73 Signific
ant at 
both 
level 

L > M > 
H 
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Gender Discrimination - Midday Meal (Professionals)
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Graph No-4.2.8 

 
 

 

 

 

 

 

 

 

 

 

Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability are 5.99 and 9.21. Calculated value of 

Chi square of the sub areas in the area of Midday meal is as follows – 

 

• About distribution of Midday meal is 953.73, which is greater than 

the Table value. Hence there is significant difference among the 

practiced gender discrimination of three categories low, moderate and 

high of professionals. 94.5% professionals practiced low, 04% 

professionals practiced moderate and 1.5% professionals’ practiced 

high gender discrimination in schools. 

 

Observation – It is observed that more percentage of professionals  practiced 

low gender discrimination in comparison to moderate and high gender 

discrimination. While minimum percentage of professionals  practiced high 

gender discrimination. 
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Table No-4.2.9 
Number / Percentage of professionals who practiced Gender 

discrimination in the area of Health and Hygiene 
 

Q.
No
. 

Sub area Total 
No. of  
profes
sional

s 

profession
als  who   
practiced  

low 
discrimina

tion 

profession
als  who   
practiced  
moderate 

discrimina
tion 

profession
als  who   
practiced  

high 
discrimina

tion 

Value Value of  
Significance 

at 0.05 level = 
5.99 and at 
0.01 level  

=9.21   at 2df 
at 2df 

Remark 

07 About 
personal 

cleanlines
s 

573 503 

(88%) 

42 

(7%) 

28 

(5%) 

764.98 Significant 
at both level 

L > M > 
H 

 

Graph No-4.2.9 
professionals who practiced Gender discrimination in the area of Health 

and Hygiene 
 

 

 

 

 

 

 

 

 

 

Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability are 5.99 and 9.21. Calculated value 

of Chi square of the sub areas in the area of Health and Hygiene is as 

follows – 

Calculated value of Chi square is, in the sub area of area – 
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• About personal cleanliness is 764.98, which is greater than the Table 
value. Hence there is significant difference among the practiced gender 
discrimination of three categories low, moderate and high of 
professionals. 88 % professionals practiced low, 07% professionals 
practiced moderate and 5% professionals’ practiced high gender 
discrimination in schools. 

Observation – It is observed that more percentage of professionals  practiced 

low gender discrimination in comparison to moderate and high gender 

discrimination. While minimum percentage of professionals practiced high 

gender discrimination. 

Table No-4.2.10 
Gender discrimination Reflected by professionals Opinion 

 
Q.
No
. 

Sub area Total 
No. of  
profes
sional 

professio
nals  who   
practiced  
low 
discrimin
ation 

professio
nals  who   
practiced  
moderate 
discrimin
ation 

professio
nals  who   
practiced  
high 
discrimin
ation 

Value Value of  
Significance 

at 0.05 level = 
5.99 and at 
0.01 level  

=9.21   at 2df 

Remark 

06 About 
stereo type 

works 

575 42 

(7%) 

28 

(5%) 

505 

(88%) 

908.63 Significant at 
both level 

H > L 
>M 

08 About 
performing 
important 

works 

573 295 

(51%) 

150 

(26%) 

128 

(23%) 

86.20 Significant at 
both level 

L > M > 
H 

09 About 
more 

counselling 
to girls 

572 

 

301 

(53%) 

115 

(20%) 

156 

(27%) 

100.17 Significant at 
both level 

L > H 
>M 

20 About 
importance
/significanc

e of 
education 

of boys and 
girls 

575 523 

(91%) 

36 

(6%) 

16 

(3%) 

860.19 Significant at 
both level 

L>M> H 

21 About 
discriminat
ion/equalit
y between 
boys and 

girls 

572 437 

(76.4%) 

69 

(12.1%) 

66 

(11.5%) 

477.41 Significant at 
both level 

L>M> H 
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Gender Discrimination-Professionals Opinion (Professionals)
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Graph No-4.2.10 

 
 
 
 
 
 
 
 
 
 
 

Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability are 5.99 and 9.21.Calculated value of 

Chi square of the sub areas in the area of professionals Opinion is as follows - 

• About stereo type work is 908.63, which is greater than the Table 

value. Hence there is significant difference among the practiced gender 

discrimination of three categories low, moderate and high of 

professionals. 88 % professionals practiced high, 07% professionals 

practiced moderate and 5% professionals’ practiced low gender 

discrimination in schools. 

Observation – It is observed that more percentage of professionals  practiced 

high gender discrimination in comparison to moderate and low gender 

discrimination. While minimum percentage of professionals  practiced low 

gender discrimination. 

• About performing important works is 86.20, which is greater than the 

Table value. Hence there is significant difference among the practiced 

gender discrimination of three categories low, moderate and high of 

professionals. 51% professionals practiced low, 26% professionals 

practiced moderate and 23% professionals’ practiced high gender 

discrimination in schools. 
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Observation – It is observed that more percentage of professionals  practiced 

low gender discrimination in comparison to moderate and high gender 

discrimination. While minimum percentage of professionals  practiced high 

gender discrimination. 
 

• About more counselling to girls is 100.17, which is greater than the 

Table value. Hence there is significant difference among the practiced 

gender discrimination of three categories low, moderate and high of 

professionals. 53% professionals practiced low, 27% professionals 

practiced high and 20% professionals’ practiced moderate gender 

discrimination in schools. 

Observation – It is observed that more percentage of professionals  practiced 

low gender discrimination in comparison to high and moderate gender 

discrimination. While minimum percentage of professionals  practiced 

moderate gender discrimination. 
 

• About importance/significance of education of boys and girls is 

860.19, which is greater than the Table value. Hence there is significant 

difference among the practiced gender discrimination of three categories 

low, moderate and high of professionals. 91% professionals practiced 

low, 06% professionals practiced moderate and 03% professionals’ 

practiced high gender discrimination in schools. 

Observation – It is observed that more percentage of professionals  practiced 

low gender discrimination in comparison to moderate and high gender 

discrimination. While minimum percentage of professionals  practiced high 

gender discrimination. 

• About discrimination/equality between boys and girls is 477.41, 

which is greater than the Table value. Hence there is significant 

difference among the practiced gender discrimination of three categories 

low, moderate and high of professionals. 76.4% professionals practiced 
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Gender Discrimination - Cultural Activities (Professionals)

90%

5% 5%

Low  Discrimination Moderate Discrimination High Discrimination

low, 12.1% professionals practiced moderate and 11.5% professionals’ 

practiced high gender discrimination in schools. 

Observation – It is observed that more percentage of professionals  practiced 

low gender discrimination in comparison to moderate and high gender 

discrimination. While minimum percentage of professionals  practiced high 

gender discrimination. 

Table No-4.2.11 
Number / Percentage of professionals who practiced Gender 

discrimination in the area of Cultural Activities 
 

Q.
No
. 

Sub area Total 
No. of  

professi
onals 

professio
nals  who   
practiced  

low 
discrimin

ation 

professional
s  who   

practiced  
moderate 

discriminati
on 

professio
nals  who   
practiced  

high 
discrimin

ation 

Value Value of  
Significance 

at 0.05 level = 
5.99 and at 
0.01 level  

=9.21   at 2df 

Remark 

16 Opportu
nity/Pref
erences 

574 519 

(90%) 

26 

(4.5%) 

29 

(5.5%) 

841.74 Significant 
at both level 

L > H > M 

 
Graph No-4.2.11 

 

 

 

 

 

 

 

 

 

 

Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability are 5.99 and 9.21. Calculated value of 

Chi square of the sub areas in the area of Cultural Activities is as follows – 
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• Opportunity / Preference is 841.74, which is greater than the Table 

value. Hence there is significant difference among the practiced gender 

discrimination of three categories low, moderate and high of 

professionals. 90 % professionals practiced low, 5.5 % professionals 

practiced high and 4.5 % professionals’ practiced moderate gender 

discrimination in schools. 

Observation – It is observed that more percentage of professionals  practiced 

low gender discrimination in comparison to high and moderate gender 

discrimination. While minimum percentage of professionals  practiced 

moderate  gender discrimination. 

Table No-4.2.12 
Number / Percentage of professionals who practiced Gender 

discrimination in the area of different School Activities 
 

Q.
No
. 

Sub area Total 
No. 
of  

profe
ssion
als 

professi
onals  
who   

practice
d  low 

discrimi
nation 

profession
als  who   

practiced  
moderate 
discrimin

ation 

professi
onals  
who   

practice
d  high 

discrimi
nation 

value Value of  
Significanc

e at 0.05 
level = 

5.99 and at 
0.01 level  
=9.21   at 

2df 

Remark 

13 About 
motivation

/ 
encourage

ment 

575 17 

(3%) 

36 

(6%) 

522 

(91%) 

854.94 Significant 
at both 
level 

H > M > L 

18 About 
distributio
n of works 

575 563 

(98%) 

04 

(0.69%) 

08 

(1.31%) 

1079.1
9 

Significant 
at both 
level 

L > H > M 

19 About 
leadership 

575 496 

(85.5%) 

42 

(7.5%) 

37 

(07%) 

723.33 Significant 
at both 
level 

L > M > H 
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Gender Discrimination-School Activities(Professionals)
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Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability are 5.99 and 9.21. Calculated value of 

Chi square of the sub areas in the area of School Activities is as follows – 

• About motivation / encouragement is 854.94, which is greater than the 

Table value. Hence there is significant difference among the practiced 

gender discrimination of three categories low, moderate and high of 

professionals. 91% professionals’ practiced high, 6% professionals 

practiced moderate and 03% professionals practiced low gender 

discrimination in schools. 

Observation – It is observed that more percentage of professionals  practiced 

high gender discrimination in comparison to moderate and low gender 

discrimination. While minimum percentage of professionals  practiced low 

gender discrimination. 

• About distribution of work is 1079.19, which is greater than the Table 

value. Hence there is significant difference among the practiced gender 

discrimination of three categories low, moderate and high of 

professionals. 98% professionals practiced low, 1.31% professionals’ 

practiced high and 0.69% professionals practiced moderate gender 

discrimination in schools. 
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Observation – It is observed that more percentage of professionals  

practiced low gender discrimination in comparison to high and moderate 

gender discrimination. While minimum percentage of professionals  

practiced moderate  gender discrimination. 

• About leadership is 723.33, which is greater than the Table value. 

Hence there is significant difference among the practiced gender 

discrimination of three categories low, moderate and high of 

professionals. 85.5% professionals practiced low, 7.5% professionals 

practiced high and 07% professionals’ practiced moderate gender 

discrimination in schools. 

Observation – It is observed that more percentage of professionals  practiced 
low gender discrimination in comparison to high and moderate gender 
discrimination. While minimum percentage of professionals  practiced 
moderate gender discrimination. 

Table No-4.2.13 
Number / Percentage of professionals who practiced Gender discrimination in 

the area of Games 
 

Q.
No
. 

Sub area Total 
No. of  
profess
ionals 

professio
nals  who   
practiced  
low 
discrimin
ation 

professio
nals  who   
practiced  
moderate 
discrimin
ation 

professio
nals  who   
practiced  
high 
discrimin
ation 

value Value of  
Significance 

at 0.05 level = 
5.99 and at 
0.01 level  

=9.21   at 2df 

Remark 

10 About giving 
opportunity 

574 116 

(20%) 

61 

(11%) 

397 

(69%) 

339.50 Significant at 
both level 

H > L > 
M 

11 About giving 
motivation 

572 527 

(92.14%) 

10 

(1.75%) 

35 

(6.11%) 

875.79 Significant at 
both level 

L > H > 
M 

12 About 
leadership 

while 
organising 

games 

573 207 

(36%) 

150 

(26%) 

216 

(38%) 

13.41 Significant at 
both level 

H > L > 
M 

14 About 
making 

/maintaining  
discipline 

571 259 

(45%) 

116 

(20%) 

196 

(35%) 

72.56 Significant at 
both level 

L > H >  
M 

15 About 
discourageme

nt 

573 291 

(51%) 

96 

(17%) 

186 

(32%) 

130.45 Significant at 
both level 

L > H > 
M 
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Gender Discrimination-Games (Professionals)
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Graph No-4.2.13 

 

 

 

 

 

 

 

 

Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability are 5.99 and 9.21. Calculated value of 

Chi square of the sub areas in the area of Games is as follows - 

• About giving opportunity is 339.50, which is greater than the Table 

value. Hence there is significant difference among the practiced gender 

discrimination of three categories low, moderate and high of 

professionals. 69% professionals’ practiced high, 20 % professionals 

practiced low and 11% professionals practiced moderate gender 

discrimination in schools. 

Observation – It is observed that more percentage of professionals  practiced 

high gender discrimination in comparison to low and moderate gender 

discrimination. While minimum percentage of professionals practiced moderate 

gender discrimination. 

• About giving motivation is 875.79, which is greater than the Table 

value. Hence there is significant difference among the practiced gender 

discrimination of three categories low, moderate and high of 

professionals. 92.14% professionals practiced low, 6.11% professionals 

practiced high and 1.75% professionals practiced moderate gender 

discrimination in schools. 
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Observation – It is observed that more percentage of professionals  practiced 

low gender discrimination in comparison to high and moderate gender 

discrimination. While minimum percentage of professionals  practiced 

moderate gender discrimination. 

• About leadership while organizing games is 13.41, which is greater 

than the Table value. Hence there is significant difference among the 

practiced gender discrimination of three categories low, moderate and 

high of professionals., 38% professionals practiced high 36% 

professionals practiced low and 26 % professionals practiced moderate 

gender discrimination in schools. 

Observation – It is observed that more percentage of professionals  practiced 

high gender discrimination in comparison to low and moderate gender 

discrimination. While minimum percentage of professionals  practiced 

moderate gender discrimination. 

• About making / maintaining discipline is 72.56, which is greater than 

the Table value. Hence there is significant difference among the 

practiced gender discrimination of three categories low, moderate and 

high of professionals. 45% professionals practiced low, 35% 

professionals practiced high and 20% professionals’ practiced moderate 

gender discrimination in schools. 

Observation – It is observed that more percentage of professionals  practiced 

low gender discrimination in comparison to high and moderate gender 

discrimination. While minimum percentage of professionals  practiced 

moderate gender discrimination. 
 

• About discouragement is 130.45, which is greater than the Table value. 

Hence there is significant difference among the practiced gender 

discrimination of three categories low, moderate and high of 

professionals. 51% professionals practiced low, 32% professionals 
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Gender Discrimination - Teacher's View (Professionals)
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practiced high and 17% professionals’ practiced moderate gender 

discrimination in schools. 

Observation – It is observed that more percentage of professionals  practiced 

low gender discrimination in comparison to high and moderate gender 

discrimination. While minimum percentage of professionals  practiced 

moderate gender discrimination. 

Table No-4.2.14 

Experience of professionals about Gender discrimination Practiced 
 

Q.
No 

Sub area Total 
No. of  
professi
onals 

profession
als  who   
practiced  
low 
discrimina
tion 

profess
ionals  
who   
practic
ed  
moder
ate 
discrim
ination 

profession
als  who   
practiced  
high 
discrimina
tion 

value Value of  
Significance 

at 0.05 level = 
5.99 and at 
0.01 level  

=9.21   at 2df 

Remark 

22 Experience 306 185 

(60.45%) 

- 121 

(39.55%) 

12.49 Significant at 
both level 

L > H 

 

Graph No-4.2.14 
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Explanation- For significance at 2 degree of freedom, Table value of Chi 

square at 0.05 and 0.01level of reliability are 5.99 and 9.21.Calculated value of 

Chi square is 12.49 which is greater than the Table value. 

Hence there is significant difference between practiced gender discrimination of 

two categories low and high of professionals. 60.45 % professionals practiced 

low and 39.55% professionals’ practiced high gender discrimination in schools. 

Observation – It is observed that more percentage of professionals  practiced 

low gender discrimination in comparison to high gender discrimination.. 

Problem – 3 

The last problem of the research pertains to impact of high gender 
discrimination practiced by professionals on gender discrimination perceived by 
girl students.  

To find out the answer of this specific problem following hypothesis was 
framed- 

Hypothesis -  

It has been hypothesized that high discrimination practicing professionals 
would exert its effect on gender discrimination perceived by girl students. 
Specifically, the girl students of high gender discrimination practicing 
professionals would have higher perceived gender discrimination.   

Table No-4.3.1 
Number / Percentage of professionals who practiced and girls who 

perceived gender discrimination within schools 

S.No. professionals 
/ Girls 

low 
discrimination 

moderate 
discrimination 

high 
discrimination 

Total 

Number 

Remark 

1 professionals 
who practiced 

186 

(32.3%) 

259 

(45.2%) 

130 

(22.5%) 

575 M>L>H 

2 Girls who 
perceived 

506 

(25.3%) 

1017 

(50.85%) 

477 

(23.85%) 

2000 M>L>H 
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Graph No-4.3.1 
professionals who practiced and girls who perceived gender discrimination 

within schools 
 

 

 

 

 

 

 

 

 

Explanation:- Status of gender discrimination practised by professionals is 

M>L>H and gender discrimination perceived by girl students is M>L>H 
 

Observation – It is observed that more percentage of professionals  practiced 

moderate gender discrimination in comparison to low and high gender 

discrimination. While minimum percentage of professionals  practiced high  

gender discrimination. 
 

 More percentage of girl students perceived moderate gender 

discrimination in comparison to low and high gender discrimination. While  

minimum percentage of girls  perceived high gender discrimination.. 

Table No-4.3.2 
Number / Percentage of professionals who practiced and girls who 

perceived gender discrimination within schools of Dhamatari District 

S.No. professionals 
/ Girls 

low 
discrimination 

moderate 
discrimination 

high 
discriminat

ion 

Total 
Number 

Remark 

1 professiona
l who 

practiced 

86 

(30.7%) 

117 

(41.7%) 

77 

(27.5%) 

280 M>L>H 

2 Girls who 
perceived 

172 

(17.2%) 

577 

(57.7%) 

251 

(25.1%) 

1000 M>H>L 
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Graph No-4.3.2 
professionals who practiced and girls who perceived gender discrimination 

within schools of Dhamatari District 
 

Explanation- In Dhamtari district status of gender discrimination 

practised by professionals is M>L>H and gender discrimination perceived 

by girl students is M>H>L 
 

Observation – It is observed that more percentage of professionals  practiced 

moderate gender discrimination in comparison to low and high gender 

discrimination. While minimum percentage of professionals  practiced high  

gender discrimination. 
 

More percentage of girl students perceived moderate gender 

discrimination in comparison to high and low gender discrimination. While 

minimum percentage of girl students perceived low gender discrimination.  
Table No-4.3.3 

Number / Percentage of professionals who practiced and girls who perceived gender 
discrimination within schools  of  Mahasamund District 

S.No. professionals 
/ Girls 

Low 
discriminati

on 

moderate 
discrimination 

High 
discrimination 

Total 
Numb
er 

Remark 

1 professionals 
who practiced 

100 

(33.8%) 

142 

(48.1%) 

53 

(18.1%) 

295 M>L>H 

2 Girls who 
perceived 

295 

(29.5%) 

479 

(47.9%) 

226 

(22.6%) 

1000 M>L>H 
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Graph No-4.3.3 

professionals who practiced and girls who perceived gender discrimination 
within schools  of  Mahasamund District 

 

 
 

 

Explanation- In Mahasamund district status of gender discrimination 

practised by professionals is M>L>H and gender discrimination perceived 

by girl students is M>L>H 
 

Observation – It is observed that more percentage of professionals  practiced 

moderate gender discrimination in comparison to low and high gender 

discrimination. While minimum percentage of professionals  practiced high  

gender discrimination. 

 

 More percentage of girl students perceived moderate gender 

discrimination in comparison to high and low gender discrimination. While 

minimum percentage of girl students perceived high gender discrimination. 
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Table No-4.3.4 

Number / Percentage of Girls who perceived gender discrimination by High 
gender discrimination practiced professionals 

 

No. of 
professiona
ls who 
practiced  
high gender 
discriminat
ion  

Total Number of 
Girls who 
perceived gender 
discrimination 
by these 
professionals 

 

Total No. of Girls who perceived 

low 
discrimination 

moderate 
discrimination 

high 
discrimina

tion 

130 

(22.6%) 

886 

(44.3%) 

168 

(18.96%) 

499 

(56.32%) 

219 

(24.72%) 

 
Graph No-4.3.4 

Girls who perceived gender discrimination by High gender discrimination practiced 
professionals 

 

 

 

 

 

 

 

 

 

 

Explanation- Out of 575 professionals only 130 professionals (22.6 percent) 

are practising high gender discrimination but only 886 girls girl students (44.3 

percent) perceive gender discrimination by these professionals .Out of which 

only 24.72 percent girls perceive high gender discrimination. 
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Table No-4.3.5 
Number / Percentage of Girls who perceived gender discrimination by High 

gender discrimination practicing professionals in Dhamatari District 
 

No. of 
professiona

ls who 
practiced  

high gender 
discriminat

ion 

Total Number of 
Girls who 

perceived gender 
discrimination 

 

Total No. of Girls who perceived 

low 
discrimination 

moderate 
discrimination 

high 
discrimina

tion 

77 

(27.5%) 

509 

(50.9%) 

82 

(16.11%) 

308 

(60.51%) 

119 

(23.37%) 

 

Graph No-4.3.5 
Girls who perceived gender discrimination by High gender discrimination practicing 

professionals in Dhamatari District 
 

 

 

 

 

 

 

 

 
 

Explanation- In Dhamtari district out of 280 professionals only 77 

professionals (27.5 percent) are practising high gender discrimination.  
 

but only 509 girls  students (50.9 percent) perceive gender discrimination 

by these professionals .Out of which only 23.37 percent girls perceive high 

gender discrimination. 
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Table No-4.3.6 

Number / Percentage of Girls who perceived gender discrimination by 
High gender discrimination practicing professionals in Mahasamund 

District 
No. of 

professio
nals who 
practice
d  high 
gender 

discrimin
ation 

Total Number 
of Girls who 
perceived 

gender 
discrimination 

 

Total No. of Girls who perceived 

low 
discrimination 

moderate 
discrimination 

high 
discrimi
nation 

53 

(17.96%) 

377 

37.7% 

86 

22.81% 

191 

50.66% 

100 

26.52% 

 
 

Graph No-4.3.6 
Girls who perceived gender discrimination by High gender discrimination 

practicing professionals in Mahasamund District 
 

 

 

 

 

 

 

 

 

 

Explanation- In Mahasamund district out of 295 professionals only 53 

professionals (17.96 percent) are practising high gender discrimination. High 

gender discrimination practising professionals put effect on 37.7 percent i.e.377 

girl students, who perceive gender discrimination but only 377 girls  students 
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(37.7 percent) perceive gender discrimination by these professionals .Out of 

which only 26.52 percent girls perceive high gender discrimination. 

 
Table No-4.3.7 

Number / Percentage of High gender discrimination practicing 
professionals according to Sex 

 
District Sex of Professionals 

F M Total 
Dhamtari 20 

(26%) 
57 

(74%) 
77 

Mahasamund 09 
(17%) 

44 
(83%) 

53 

Total 29 
(22.30%) 

101 
(77.69%) 

130 

 
Graph No-4.3.7 

High gender discrimination practicing professionals according to Sex 
 

 

 

 

 

 

 

 

 
 

Explanation- Out of 130 high gender discriminating professionals only 29 

(22.30 percent) are female and 101 (77.69 percent) are male. 
 

In Dhamtari  district Out of 77 high gender discriminating professionals 

only 20 (26 percent) are female and 57 (74 percent) are male . 
 

 

In Mahasamund district Out of 53 high gender discriminating 

professionals only 09 (17 percent) are female and 44 (83 percent) are male . 
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Table No-4.3.8 

Number / Percentage of High gender discrimination practicing 
professionals according to Sample Size 

 
District Sex of Professionals 

F M Total  
Sample 

Size 
H.G.D. Sample 

Size 
H.G.D. 

Dhamtari 73 
 

20 
(27.39%) 

222 
 

57 
(25.06%) 

77 

Mahasamund 62 
 

09 
(14.5%) 

218 
 

44 
(20.18%) 

53 

Total 135 29 
(21.48%) 

 

 440 101 
(22.9%) 

130 

 
 

Graph No-4.3.8 
High gender discrimination practicing professionals according to 

Sample Size 
 
 

 

 

 

 

 

 

 

 

 

Explanation- According to the size of sample Out of 130 high gender 

discriminating professionals  only 29 (21.48 percent) are female and 101 

(22.9 percent) are male. 
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In Dhamtari  district Out of 77 high gender discriminating professionals only 

20 (27.39 percent) are female and 57 (25.06 percent) are male . 
 

In Mahasamund district Out of 53 high gender discriminating professionals 

only 09 (14.5percent) are female and 44 (20.18 percent) are male . 

Table No-4.3.9 
Categorisation of  schools according to School Observation Schedule 

 

S.No. Category Number / Percentage 

of Schools 

Remark 

1 Low 

discrimination 

88 

(44%) 

 

M>L>H 

2 Moderate 

discrimination 

103 

(51.4%) 

3 High 

discrimination 

09 

(4.5%) 

Total 200 

 
Graph No-4.3.9 

Categorisation of  schools according to School Observation Schedule 

 

 

 

 

 

 

 

Explanation- According to School Observation Schedule 51.4% Schools are 

categorised in moderate, 44% in low and 4.5% schools are in high gender 

discrimination category. 
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Table No-4.3.10 
Categorisation of schools according to School Observation Schedule Of 

Dhamtari District 
 

S.No. Category Number / Percentage of 

Schools 

Remark 

1 low 

discrimination 

38 

(38%) 

 

M >L > H 

2 Moderate 

discrimination 

59 

(59%) 

3 High 

discrimination 

03 

(3%) 

Total 100 

 

Graph No-4.3.10 
Categorisation of schools according to School Observation Schedule Of 

Dhamtari District 
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Explanation- According to School Observation Schedule in Dhamtari  District 

59% Schools are categorised in moderate, 38% in low and  3%   schools are in 

high gender discrimination category  

 

 



 
Page 115 

5044

6
Low discrimination

Moderate discrimination

High discrimination
,,,…

Table No-4.3.11 
Categorisation of schools according to School Observation Schedule Of 

Mahasamund District 
 

S.No. Category Number / Percentage 

of Schools 

Remark 

1 low 

discrimination 

50 

(50%) 

 

L > M > H 

2 Moderate 

discrimination 

44 

(44%) 

3 High 

discrimination 

06 

(6%) 

Total 100 
 

Graph No-4.3.11 
Categorisation of schools according to School Observation Schedule Of 

Mahasamund District 
 

 

 

 

 

 

 

Explanation- According to School Observation Schedule in Mahasamund  

District 50% Schools are categorised in low, 44% in moderate and  6%  schools 

are in high gender discrimination category . 

 

 

***************************** 
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CHAPTER V 

FINDINGS AND SUGGESTIONS 

The findings drawn from the analysis of the data are -  

For Overall Sample 

• Half of the girl respondents (50.85%) perceived moderate gender 

discrimination while nearly one fourth girls (23.85%) perceived high gender 

discrimination.  

• The gender discrimination practiced by professionals also showed the same 

response as that of the girls. 45.2% professionals practiced moderate gender 

discrimination, while 22.5% practiced high gender discrimination. 

 

• Accordingly, Moderate gender discrimination is commonly prevalent in our 

schools which could be due to the traditional practices of the society, since 

both the professionals and girl students   belong to same socio- cultural 

background.  

• This means that gender sensitization is observed in school system but needs 

some more inputs to bring it to the gender fair state .   

 

For Individual Districts 

• Moderate gender discrimination was perceived by girl students in both 

Dhamtari and Mahasamund districts. 57.7% and 47.9 % of girl students 

showed moderate discrimination in Mahasamund and Dhamtari districts 

respectively which was followed by high gender discrimination in Dhamtari 

and low in Mahasamund. 

• Moderate gender discrimination was practiced by the professionals in both 

the districts. 41.7% and 48.1% percent of the professionals showed moderate 

discrimination in Dhamtari and Mahasamund districts respectively which was 

followed by low discrimination 

• The overall findings of the two districts are that more number of schools are 

come under the head of moderate discriminating schools 
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• It is inferred that in both the districts moderate gender discrimination is 

found to be practiced.  

• The practiced gender discrimination by professionals in Dhamtari is much 

less than that which is being perceived by the girls. The variation in the 

perceived and practiced scores may be due to the reason that even though  the 

professionals  practice discrimination  but  they are not aware of it or in other 

words it is unconsciously practiced by them or the girl children feel that they 

should be provided more care by the professionals.  

•  Again this shows that the professionals of both the districts are less 

sensitive towards the issue of gender sensitisation and therefore they need to 

be more conscious while they are in situations where they are with the 

students (girls and boys together). 

 

  Most of the sample shows moderate gender discrimination but high 

gender discrimination though less can’t be overlooked. 

• High gender discrimination was perceived by the 25.11% of girl students in 

Dhamtari and 22.6% of girls of Mahasamund district. 

• More High gender discrimination was practiced by professionals of 

Dhamtari districts (27.6%) than professionals of Mahasamund (18.1%). 

 

• This highlights the fact that as the professionals practice more gender 

discrimination, the discrimination perceived by the girls’ students is also high. 

•  Approximately 25% of the both the sample showed that there is high 

gender discrimination in our school system which is a challenging issue. The 

figure though not large opens up our mind and underlines the fact that the 

issue of gender sensitization needs to be addressed so that our girl child 

breathes safely in this world without any fears. 

• We can’t say our state is gender sensitized so the issue of sensitivity can’t 

be taken lightly.  
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Gender sensitization among professionals . 

• In Dhamtari district high gender discrimination is practiced more by the 

female professionals as compared to the male professionals. 

• In Mahasamund district high gender discrimination is practiced more by the 

male professionals as compared to the female professionals. 

• It is inferred that high gender discriminating female professionals are more in 

Dhamtari district as compared to Mahasamund district.  

 
 

• It concludes that sex is not a factor that forces the individual to practice 

gender discrimination This leaves a question behind on all the policies of 

education reforms which lay stress on gender equality in teacher education 

curriculum  and  activities for professional development of teachers.  

• It is also inferred that high gender discriminating female professionals are 

more in Dhamtari district as compared to Mahasamund district.  

• Gender sensitization is less in professional practices irrespective of sex i.e 

being male and female professionals. So both the sexes thoroughly need to be 

attended to in order to confiscate this issue. 

 

Gender discrimination perceived by girls:  
 

I. In School Assembly – 

• According to the responses of the girls moderate discrimination was mainly 

seen in area of leadership and giving preferences while low discrimination was 

in the area of providing opportunities in specific activities. 

• Prevailingly 19.14% of girls responded that there is a high discrimination 

while providing opportunities for specific activities in school assembly. 

Likewise high discrimination was shown by 21.89% of girls for giving 

preferences and 19.37% of girls showed the same in providing opportunities 

for leadership. 
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• The system needs to be sensitized in the area of providing leadership  in 

school assembly and giving preferences. 

 

II. In Classrooms – 

• Based on the responses of the girl students moderate discrimination was 

found mainly in providing leadership and low discrimination in the areas of 

giving importance in group wise work distribution, giving punishment for 

breaking rules, and appreciation while answering questions. 

 

• In the targeted schools, it was inferred that high gender discrimination in 

classroom was shown by 20.95 %   for providing leadership to girls, 13. 37 % 

for giving importance to group wise distribution of work, 22.14% for giving 

punishment to girls and 4.42%.for appreciation while answering   questions. 

 

• This indicates that, classroom transaction is erroneous and affected with 

gender biases, where girl children are victims to multiform disparities. This 

means girls are not treated equally with the boys in one hand, and the 

treatment given to them is discouraging. In case of distribution of group work 

also the girl children perceive discrimination as they are allocated less 

important works.  

• The system is not sensitized in the area of class room practices and thus the 

new pedagogical training imparted in current times has not reached to the 

classroom transaction culture. 

 

III. Attitude of peer groups 

• Moderate discrimination is practiced by the peer group as per the responses 

of the girls. 

• Regarding the attitude of peers on gender aspect, 19.15 % of girls showed 

high gender discrimination.  
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• The boys should be sensitized about the gender fair environment and its 

benefits.  
 

 

IV. Teachers Attitude and Behaviour:    

• Based on the responses of the girl students moderate discrimination was 

found mainly towards complaints, favouritism, appreciation and 

encouragement.  

• Low discrimination was found towards giving punishment while answering 

questions, towards defaming , while interacting  with girls, while  talking  with   

one other, while asking questions, to do the house hold works of school 

authorities and towards giving punishment. 

• Teachers  attitude and behaviour showed High gender discrimination of 

12.22% in the areas of complaints, 14.42% in favouritism, 23.81% in 

punishment during questions, 16.59% in appreciation, 19.61% in 

encouragement, 15.44% in defame/insulting the  children, 21.09% in 

defaming/insulting   while  talking  with   one other, 17.52% in interaction of 

teachers with the girls, 21.20% in asking questions, 12.03% in  household  

work done  by the girls for school authorities, 22.46% in punishment. After 

having viewed the scores we arrived at the conclusion that, gender 

discrimination is currently at hand in the attitude and behaviour of teachers 

and headmasters in  the school domain. 

 

• .As found from the study  the attitude of authorities was influenced by 

their conservative pedagogical practices. This established that, girls are not 

treated equal to the boys and treated as second sex. Compelling girls for 

household work is a violation of the children’s human rights, which should be 

removed from the school practices. 

• This   again  raises  a  question on the  socio-cultural  context with the  

multicultural aspects like traditional gender stereotypes,  caste  disparity   from 

where  the teachers  and  girls  come.  When the  high gender discrimination   

appears to be less in comparison to the moderate and  low , it is pertinent to 
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discern that in a same  social groups, the degree of  such  gender 

discrimination varies and rests on   different situations  which   influence the 

school  culture and  classroom transaction. 

• Attitude and Behaviour of teachers reveal their poor sensitization  in the 

classroom culture. 

 

V. School Activities: 

• Moderate discrimination was found in providing opportunities for 

leadership and giving preferences in activities where as low discrimination 

was seen in assigning tasks and punishing for breaking rules. 

• School activities in the context of high gender discrimination was attributed 

to  discrimination in giving opportunity to girls in leadership  ( 13.58%), 

performances in  activities (22.34%), while assigning tasks (18.34%) and 

punishment for breaking the rules( 23.25%).   

 

• The strategies used while interacting and engaging the students in school 

activities show that the teachers are not gender sensitized. They should be 

motivated  for building gender fair schools.  

 

VI.  Health and Hygiene: 

Moderate discrimination was found in the area of personal cleanliness and 

cleanliness of toilets for girls. 

 Discrimination in participation of girls in health and hygiene related 

activities indicate that girls responses towards personal cleanliness is 

moderate (56 .06%) and authorities attention towards cleanliness of toilets 

is also moderate (63.06%). 

 

 

 

 

 

• This indicates that schools authorities are not so much sensitised  towards  

personal health and cleanliness of girls but  they are aware to a certain degree 

for cleanliness which is a good sign of girl’s health habits. 
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VII. Participation in Games: 

• Moderate gender discrimination (MGD) was mainly found in providing 

opportunities for leadership and being scolded when breaking rules/discipline 

and low discrimination was seen in other areas of games.  

• Participation of girls in games determines their personality. High gender 

discrimination was shown by 26.22% of girls in providing leadership 

opportunities, 13.19% in opportunities for participation, 12.58% in 

encouraging and providing opportunities. Correspondingly 7.16% of girls 

showed high gender discrimination while scolding on breaking rules/ 

discipline, 13.76% in permission to participate in games and 10.69% while 

hooting  for making mistakes. 

• High gender discrimination was shown both in the areas of  restriction to 

play games played by boys (18.96%) and discrimination while rewarding 

(17.64 %). 

 
•  

• This specifies the changing scenario of gender roles that is introduced in 

schools after SSA interventions. This shows that there is a substantial 

reduction of  gender disparity in schools, especially when the  physical  

activities are conducted. But SSA  still needs to make interventions in the area 

of leadership in sports. 

 

VIII.   Mid Day Meals: 

• Moderate discrimination was found in all the three areas of stereotype 

attitude for providing work for cleaning of floor during MDM and preferences 

while providing Mid Day Meals. This is another good practice found in terms 

of reducing gender discrimination. 

• 22.16% and 14.43% respondents showed High gender discrimination (HGD 

) towards stereotype attitude of system during distribution of MDM and 

cleaning of floor respectively. 14.83 % respondents showed HGD towards 

giving preferences while providing MDM.  
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• Though MGD was seen in the overall responses a bit of high gender 

discrimination still exists which needs be removed by sensitization. 

 

IX . Cultural Activities: 

• Moderate discrimination was mainly found in providing opportunities for 

leadership low discrimination was seen in area of giving roles.  

• 16.69 % and 8.88% respondents showed HGD while providing leadership 

and distribution  of roles to girls . 

 

• This is a good trend  that  about 85 %  girls  have responded  to the low and 

moderate degree that  marks the  attempt  to  eliminate the  gender disparity in  

co- curricular activities of  the schools. But SSA still needs to make 

interventions for sensitization of system in the area of leadership. 

 

X. Girls Opinion / Experience/Will 

• A high discrimination was shown by 9.64% of girls in perceived views, 

9.60% in experience and 18.17% in terms of will. This means girls have come 

across a considerable socio – behavioural changes in the school system. 

• In spite of all these gender discrimination, most of girls of these two   

districts have expressed their willingness to take birth as girls again if given a 

chance whereas Only 18. 17% girls have expressed that they want to be boys 

in their next birth.  

 

• This indicates that, in spite of gender disparity, girls are optimistic. Since 

Chhattisgarh has a culturally rich society and the status of   woman is 

conventionally believed to be equal to man. The concept of gender  disparity  

is a modern  phenomena  and  possibly may not  be  fit in to the   rural  and  

tribal  belt of  Chhattisgarh. Gender as a modern concept, has been only 

ostensibly acknowledged by the teachers and professionals, while   most of the 

scores showed moderate discrimination. The   undertone of  the findings ,  

reveals the  fact that ,  most of the  teachers  have  a little  understanding  of  
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gender concept, except  some  superficial knowledge  which is conditional to  

incentives , rather than  theory  or pedagogy. 

• From the study it is found that, the scope and opportunities given to girls 

have no direct intercessions in the cognitive development of girls in the 

classrooms. The interventions given by the SSA is based on incentives and 

supply of physical facilities.  Though the  girl  children gets  ample scope to  

establish  themselves as  individuals, there is little scope for them to develop 

their  intellectual  and academic  excellence. These incentives may help in 

their development of self-image in the school and society, but may not be 

helpful to  develop their academic  career. 

 

Gender discrimination practiced by the professional  

The professional practices of teachers and Head masters from two districts 

showed moderate gender discrimination. This indicates that the schools have 

the practices of sustaining gender discrimination.   
 

I. School  assembly : 

• Based on the responses of the professionals low discrimination was found 

in the school assembly but responses of  girls shows moderate. 

 

• This shows that school assembly  still needs to reduced the gender 

discrimination by sensitizing professionals for providing  leadership to girls. 

 

II. Class room Situation: 

• Professional practice of gender discrimination was high, which was a matter 

of concern and indicate the low level of sensitisation . 

 

• This indicates that classroom was stereotyped and teachers dominate the 

class, whereas the girls in the culture of silence.  
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III. Attitude and behaviour of professional: 

• Low discrimination was found while girls were answering the questions and 

making discipline in the class, where as high discrimination (54%) was seen 

about character of girls. 

• This aspect further strengthened from the questions addressed to the 

professionals’ attitude and behaviour. It was revealed that teachers are less 

sensitive towards girls which was made known through the high 

discrimination shown by professionals.  

 

• As per the respondents, the discipline in the classroom constitutes low 

gender discrimination,. Much emphasis was given to the attitude of girls 

which justified that teachers are  less  sensitive to the behaviour and manner of 

the girls as they have perceived from their gender stereotypes. The imposed 

values of teachers upon the girls are reflected in their responses. 

• This indicates that  classroom transaction in term of addressing the subjects, 

attitude and behaviour of teachers was gender biased and gender stereotypes 

of the professional influence their behaviour in classroom . 

• The gender stereotype attitude of teachers directly affects the freedom of 

girls and their behaviour in class room.  
 

 

IV. Mid-Day Meal: 

• It was revealed from the teachers’ responses that low gender discrimination 

(94.5%) was found during the MDM distribution. MDM was distributed 

equally to girls and boys and there was no gender discrimination. This is a 

good practice and the stains of stereotype behaviour don’t seem to prevail in 

this category. 

 

• No gender discrimination has been seen from the responses of respondents 

(girls and professionals) in this category which is really the initial step towards 

a gender fair society. 
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V. Health and hygiene: 

• Regarding the health and hygiene – personal cleanliness of girls, it was 

found that there was low gender discrimination (88%) in schools, which is 

again a good indication of gender equity. 

 

• No gender discrimination has been seen in this category which is perhaps is 

a good indication for a gender fair society. 

 

VI. Teachers Opinion   

• Regarding the stereotyped works assigned to the girls in the schools it was 

found from the 88% of respondents agreed to assigning gender stereotyped 

work such as cleaning the classroom etc. to girls.   

  

• This practice   stems out from the cultural practices of  the society, of which 

the teachers are also a part. 

 

• Regarding importance of education for boys than the girls, the 

professionals’ responses showed that there was low gender discrimination 

(91%) in them.  

 

• Equal importance to education of both girls and boys in spite of showing a 

gender fair attitude of the sample also highlights the fact that in years to come 

the female literacy would increase which would  eventually raise the number 

of literate mothers. 

 

• But a few respondents 27%, 23% and 11.5% showed high gender 

discrimination in the area of more counselling of girls, about performing 

important works and equality between boys and girls.  
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• Further percentage of high gender discrimination shown by the 

professionals revealed that gender equity was not well established. This 

appears to be the need of sensitization in the schools. 

 

VII. Cultural  activities:   

• In cultural activities the responses of the professionals showed that there is 

low gender discrimination in respect of providing opportunities, distribution of 

work and leadership whereas girl respondents show there is discrimination in 

giving opportunity for leadership.  

 

• This indicates the gender discrimination still persist in school system and  

sensitization is needed. 

 

VlII. School  activities 

• In case of motivation of girls in school activities, the respondents have 

shown high gender discrimination (91%). While low discrimination was found 

in the area of distribution of works and leadership. 

 

• It indicates that girls get less motivation due to the gender stereotypes 

attitude shown towards them.  

 

IX. Games 
 

• In case of opportunities provided to girls a high gender discrimination 

(69%) was shown, which was again a matter of gender disparity in the system. 

Similarly high gender discrimination about leadership while  organising 

games(38%), while maintaining discipline  by the girls is  35%  and  

discouragement is 32 % . 
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• In the area of Games high gender discrimination was found in participation 

of girls in games as reported by the professionals. Girls  responses support the 

same .This apart from showing gender disparity in the system, authenticates 

that the professionals are  still  not willing to  eliminate  gender discrimination.  
 

 

X.  Experience:  

• 39.55% of the professional in educational institutes responded that high 

gender discrimination is in practice which is an alarming issue. 

 

•  If the professionals have witnessed this disparity in  school culture, then it 

is inferred that, somewhere the school system is unable to address the issues of 

gender equity. 
O 

 

Overall result- 

• 22.5% of the professionals’ responded high gender discrimination is found 

in the school practices. Similarly  23.85% of girls responded the same from 

which  it  can be inferred that both the  professional and the girls  have  been 

the  victims of  higher  gender discrimination. This indicates that school 

system has not been able to address the gender issue properly. Moderate 

gender discrimination was shown by 50.85% of the girls and by 45.2% of 

professional respectively, from which it is revealed that awareness on gender 

sensitization is found  but need to be attended more effectively . 

 

•  It indicates that some sort of gender awareness exists in the culture which 

is a good practice and needs to be improved  and sustained.   

 

• It was found from the professionals’ responses that in physical activities 

like Health and Hygiene, MDM and Cultural activities, girls were provided 

with equal opportunities like the boys. But with respect to the leadership, 

motivation in all areas of school system and intellectual domain, (such as 

classroom transaction) the teachers’ behaviour and attitude   towards girl  
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students is camouflaged with the  traditional mind set and gender stereo types. 

Therefore  more physical space  is  required for the   girls  to   accommodate 

them in  all types of activities  that is provided to boys, transformation of 

conventional mind-set and gender stereotypes should be  removed  through 

training, orientation of teachers, providing  gender aware literature etc. When  

the  co-curricular activities of schools accommodate the girls, their motivation 

level was still  low and  this was  because the  cultural background  of the  

teachers and girls  who come from  diverse socio– cultural background where  

gender stereotypes are  very strong. 

 

• The  school being  a place where   gender equity is  ensured, the school 

climate and organisational behaviour of professionals   need to be changed 

from stereo typed to a more open and gender fair one. We would therefore 

need to sensitize the whole system in order to eradicate this gender biased 

culture.   

 

Suggestions and Recommendations - 
A nation or society, without the participation of female cannot develop. 

Gender discrimination, if eradicated can deliver all the potentials, skills, 

knowledge to develop the family, the nation and the universe. This can be 

done through gender fair schools.  

Various movements, programmes are being carried out by the Government 

and voluntary organizations by undertaking lot of social activities for the 

development of girls and to sensitize school authorities(against the gender 

discrimination.  
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To address the issue of gender sensitisation the following suggestions are 

made –  

 (A) For girls 

1 .  Empowerment - 

 Providing knowledge about the laws and policies and empowering the girls. 

This would help the school and the society to accept and give equal status as 

well as help to use her full potentials and mitigate the dependency. 

 

2.  Self-confidence (Through Co-Scholastic activities)- 

Due to prolonged suppressions in a male biased society, girls lacked the self-

confidence. They need to understand the history and fight against all the odds 

and atrocities practices against them and to take steps to groom up their 

personality and self esteem. Hence, boosting the morale of the girls is the key 

to eliminate the inferiority complex that dwells in them.  For which the co-

scholastic areas should be given preferences in schools and bringing in an 

environment free from gender bias and transforming the classrooms to gender 

fair ones. 

 

3.  Decision Making (Through text books/other literature/ Co Curriculuar 

activities /Classroom activities ) 

Everywhere in the society the decision making power of girls is denied and the 

males take the important decision .Our traditional bonds, don’t permit the girl 

child to voice her views because of which she feels neglected. So, to put an 

end to this deep rooted problem of gender discrimination, girls must be given 

opportunities to take their decisions, voice their ideas and give their views in 

co curricular activities and classroom activities. School should have the 

facility of library ample literature to boost the decision making power of 

students.  
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4.  Self-defence –( Through activities) 

Self defence activates  (e.g. Judo and karate)  should be compulsorily taught 

from an early stage to all the children, particularly girls, in order to strengthen 

themselves and face the societal odds and atrocities without the need of 

anyone else’s shoulder or hand. 

 

5.  Leadership: ( Scholastic and Co Scholastic activities) 

Leadership is not only endowed with males. The patriarchal system has 

restricted the women to confine her to the domestic domain. In the classroom 

too girls are equally restricted and are denied to leadership. The societal 

gender role is reflected in the classroom culture too.  

This societal gender stereotype attitude must be removed from the school 

system by providing equal opportunities to girls in both scholastic and co- 

scholastic areas so that the inhibition that is ingrained among the girls is 

removed and they can develop the leadership qualities irrespective of their 

caste, creed or colour. 

 

6. Creative Girls meet –  

Meets based on science and technology, fairs, Group discussions, seminars, 

Creativity and Cultural festival should be organised for girls.  

 

7. Motivation-  

Girls should be motivated by providing them with motivational books, 

telecasting of documentaries based on real life stories through Edusat, 

Publication of  brochures, books, leaflets on success stories of women/girls 

and circulating to all the schools which could be the part of the school library.   

 

(B) For Boys- 

It is necessary to sensitise boys that girls too have equal rights as they have. 

The areas which should be focussed are: - 

1. Right of Equity and Equality 
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2.  Stereo type attitude and behaviour of the society and our cultural heritage. 

3. Respect to all human being without any discrimination ( caste, sex,  creed 

and colour).  

 

(C) For Professionals- 

1. Preparation of gender aware literature: Necessary gender aware   

literature may be prepared for the professionals. Literature should include 

Global theory on gender, case studies from action researches, true stories from 

field etc. Booklets, posters, magazines and small books may be prepared for 

dissemination of  gender aspect.  

 

2. Training of Teachers on gender sensitization – Training module   for 

teacher may be prepared to understand the gender concept and   dynamics of 

gender sensitization. The focus of  training should be on gender stereotype, 

equity and equality, gender discrimination in society and school system, 

causes and its effect, life skills, physical  and emotional development of 

children,  problems of  adolescent  girls and boys, teacher  attitude /behaviour, 

school climate and classroom transaction and concept of gender fair school .  

     After training teachers from the respective localities should be able to 

explore the issue of gender stereotype in school system and should take 

initiation  and help authorities and teachers to come up with gender fair 

schools.  

 

3. Revision of Pre service Teacher Education curriculum: The curriculum 

of pre service teacher education course should also be reviewed using the 

gender lens and   necessary   study materials  for teachers may be prepared
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(C)  Suggestions for Department- 

1. Gender fair schools- (Gender Policy and plan implementation) 

Education in these Schools develops the skills, imparts knowledge, changes 

the attitude and improves the self-confidence of both boys and girls. Hence 

educating them in these types of schools is the prime factor to combat gender 

discrimination for the upliftment of girls. Necessary steps may be taken up to 

make the schools responsive to gender equity. A policy on gender   equity   

may be helpful to make the schools more responsive to the girls. In this 

context, WCD and   Tribal Welfare   and Education Dept. may jointly  take  up 

the programme. 

 

2. Establishment of  a Gender unit  in  SCERT, CG  - Establishment    of  a 

Gender unit  in  SCERT, CG  followed by the DIETs to  focus on the  gender  

issues by  sensitization, planning and implementation of the programmes and  

research works . 

 

3. Research work - The invisible and uncomfortable issues in the school 

system need to be brought upfront through challenging researches. There are 

unrecognised, unintended and unknown biases in the minds of professionals 

and peers in the schools, which inhibit girls to come forward at par with the 

boys and enjoy freedom.  

1. Research on curriculum and text books, and teacher training component  

that echoes gender equity issues. 

2. Research on School in the context of gender equity  

 

4. Orientation of Educational administrators- It is necessary to orient and 

sensitise Educational administrators towards gender dimensions and empower 

their skills which are necessary to deal with gender issues in their school 

system. A critical number of motivated functionaries are necessary to bring 

about sustainable change in School system. 
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5. Follow up gender Sensitisation training with appropriate 

administrative reforms – Rules, regulations, work  ethics, training system 

and a whole management system needs to be reviewed from gender lens. 

 

6. Community Involvement on Gender Aspects: The prime role of   woman 

in SMC, MTA, PTA and PRIs is important in terms of   giving equal 

opportunities to the male counterparts.  Activities like sensitization of these 

representatives can be a better way in eliminating gender discrimination in the 

society and foster   gender equity in schools. While imparting training of 

members   from   SMC, PTA and PRIs, special focus should be given in the 

training component. 
 

Suggestions for Further Studies 

1.  Research on curriculum and text books-The striking points in the study 

is that  it does not cover the  gender aspects  reflected in the  curriculum,  text 

books and  teacher training. 

2. The teachers  education  content pertaining to gender component may also 

be a  part of new study, where in comparison to the  male teachers, how the 

female  teachers  are exposed to the  gender  aspect  could also be a  part of  

the study. 

3. Research on School in the context of gender equity. In future, study on 

gender responsive classroom, girls learning achievements and girls perceived 

wisdom etc. may be taken up. Within the school itself, there is need to identify 

the overt and covert discrimination arising out of ignorance and deeply 

ingrained ways of thinking on the part of teachers and educational 

administrators. This manifests itself in language,  gesture, posture and action 

as seen in the way girls and boys are seated in the classroom. We neither need 

to exceed the limits of decency nor do we need show prudery – again it is for 

teachers and the administrators in schools to ensure that girls and boys are 

comfortable in each other’s company. Quite often more chances are given to 

boys than to girls (by a kind of reflex action) to answer questions or to take on 

responsibility. Girls keep away from sports and physical activity and nothing 
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is done to see that they are talked out of this preference by providing some 

transport or other facilities for getting home safe and encouraging them to take 

part in all the games and fitness programmes of the school. In fact it should be 

advocated that self-defence should be compulsorily taught from an early stage 

for all children, particularly girls, in order to build confidence in them. 

REFERENCES 

1. E. Ginsberg, Alice, Gender and Educational  

2. Knapp Biklen and dance pot land – NSSE, 1993, university of Chicago,        

 LEA- P- Gender and Education Feminism Reads. 

3. Stone, Lynd Education Feminism Reads. 

4. Khan MI & Sharma SR, Equality and Education, Kanishka Publisher. 

5. 372 PAN-G Gender Bias in Girl Child Education Kanishka Publishers, 

 distributers. 

6. Helgeson, Vicki s. Psychotogy of Gender second Edition. 

7. Kothari CR, Research Methodology – Methods & Techniques. 

8.  Ramchndran Vimla, Gender and social Equity in Primary Education – 

  Hierarchies of Access. 

9. Kumar Rakesh, Girls Education – An Obligation of the state. 

 

                            **************************** 



 

EXECUTIVE SUMMARY 

The study was commissioned to SCERT by SARVA SHIKSHA 

ABHIYAN, State Project Office Chhattisgarh, Raipur CG. The title of the study 

was ”Gender sensitization within school system in Chhattisgarh” 
 

Objective - The objective of the study was to assess the gender sensitization in 

terms of perceived gender discrimination by girls and practised gender 

discrimination by professionals in schools of Chhattisgarh. 
 

Problems and Hypothesis-The identified problems are as follows – 

Problem – 1  

The first problem of the research is to study the status of self perceived 

gender discrimination by girl Students in school. 

Problem – 2  

The second problem of the research is to study the status of gender 

discrimination practiced by professionals in Schools. 

Problem – 3 

The last problem of the research pertains to impact of high gender 

discrimination practiced by professionals on gender discrimination perceived by 

girl students.  

To find out the answer of this specific problem following hypothesis was 

framed- 

Hypothesis –  

It has been hypothesized that high discrimination practicing professionals 

would exert its effect on gender discrimination perceived by girl students. 

Specifically, the girl students of high gender discrimination practicing professionals 

would have higher perceived gender discrimination.   

 



Delimitations of the study –  The present study is delimited to – 

1. Girls studying in government co-education upper primary schools of Dhamtari 

and Mahasamund districts. 

2. The teachers and head masters working in the schools from where girl students 

are taken as objects.  

Sample  -    

 In the present study purposive sampling technique was used for selection 

of schools and students. Total 200 schools were selected from the districts 

Dhamtari and Mahasamund (100 schools from each district). Ten girls of class VIII, 

two teachers (One male and one female), and the head master of the school were 

selected as the sample.  

Sample selected is tabulated in table – 

Description of sample selected for the study 

S.N. District No. of 
schools 

No. of girls 
students 

No. of  
Professionals 

1 Dhamtari 100 1000 (10 
girls from 
each school) 

222 male and 
73 female 
teachers 

2 Mahasamund 100 1000(10 girls 
from each 
school) 

218 male and 
62 female 
teachers 

  Total 2000 575 
 

Tools -The tools used for the study are –  

• Test for Gender discrimination against Girls (TGDG – G) – Self made and 

standardized. – For girl students. 

• Test for Gender discrimination against Girls (TGDG – T) – Self made and 

standardized. – For teachers and Head Masters. 

• School Observation Schedule – Self made and standardized Schedule for 

school observers.    



Findings:  

The findings drawn from the analysis of the data are :- 

For Overall Sample 

• Half of the girl respondents (50.85%) perceived moderate gender discrimination 

while nearly one fourth girls (23.85%) perceived high gender discrimination. 

• The gender discrimination practiced by professionals also showed the same 

response as that of the girls. 45.2% professionals practiced moderate gender 

discrimination, while 22.5% practiced high gender discrimination. 

 

• Accordingly, Moderate gender discrimination is commonly prevalent in our 

schools which could be due to the traditional practices of the society, since 

both the professionals and girl students   belong to same socio- cultural 

background. 

• This means that gender sensitization is observed in school system but needs 

some more inputs to bring it to the gender fair state .   

 

For Individual Districts 

• Moderate gender discrimination perceived by girl students in Dhamtari district 

is 57.7% and Mahasamnd is 47.9 %. Which  is followed by high gender 

discrimination in Dhamtari and low gender discrimination in Mahasamund.  

• According to gender discrimination practiced by the professionals, moderate 

discrimination in Dhamtari and Mahasamund districts are 41.7% and 48.1% 

respectively followed by low discrimination. 

• The overall findings of the two districts are that more number of schools are 

come under the head of moderate discriminating schools 

• It is inferred that in both the districts moderate gender discrimination is 

found to be practiced.  



• The practiced gender discrimination by professionals in Dhamtari is much 

less than that which is being perceived by the girls. The variation in the 

perceived and practiced scores may be due to the reason that even though  

the professionals  practice discrimination  they are not aware of it or in other 

words it is unconsciously practiced by them or the girl children feel that they 

should be provided more care by the professionals.  

•  Again this shows that the professionals of both the districts are less sensitive 

towards the issue of gender senzitisation and therefore they need to be more 

conscious while they are in situations where they are with the students (girls 

and boys together). 

 

Most of the sample shows moderate gender discrimination but high gender 

discrimination though less can’t be overlooked. 

• High gender discrimination is perceived by the girl students of Dhamtari district 

is 25.11% and in case of Mahasamnd it is 22.6%. 

• More High gender discrimination is practiced by the professionals of Dhamtari 

district (27.6%) than Mahasamnd (18.1%). 

• This highlights the fact that as the professionals practice more gender 

discrimination, the discrimination perceived by the girls’ students is also 

high, which is a challenging issue that needs to be addressed. This highlights 

the fact that as the professionals practice more gender discrimination, the 

discrimination perceived by the girls’ students is also high. 

• Approximately 25% of the both the sample showed that there is high gender 

discrimination in our school system which is a challenging issue. The figure 

though not large opens up our mind and underlines the fact that the issue of 

gender sensitization needs to be addressed so that our girl child breathes 

safely in this world without any fears. 

• We can’t say our state is gender sensitized so the issue of sensitivity can’t be 

taken lightly.  



 

Gender sensitization among professionals . 

• In Dhamtari district high gender discrimination is practiced more by the female 

professionals as compared to the male professionals. 

•  In Mahasamund district high gender discrimination is practiced more by the 

male professionals as compared to the female professionals. 

• It is inferred that high gender discriminating female professionals are more in 

Dhamtari district as compared to Mahasamund district.  

• It concludes that sex is not a factor that forces the individual to practice 

gender discrimination This leaves a question behind on all the policies of 

education reforms which lay stress on gender equality in teacher education 

curriculum  and  activities for professional development of teachers.  

• It is also inferred that high gender discriminating female professionals are 

more in Dhamtari district as compared to Mahasamund district.  

• Gender sensitization is absent in professional practices irrespective of sex i.e 

being male and female professionals. So both the sexes thoroughly need to 

be attended to in order to confiscate this issue. 

 

• The overall findings on attitude and behaviour of teachers on girls are the result 

of traditional gender stereotypes, which has not influenced by the western 

concept of gender. Rather   the  gender concept  and its disparity  stems out 

from  the  customs and culture where  the role  specification  of male and  

female is  prescribed. Therefore, when the male teachers show their patriarchal 

attitude and behaviour, even the female teachers are also not away from it. They 

also show the same type of gender stereotype since they   have also accepted it 

as a cultural behaviour in their everyday life, may it be home, society or even 

school. 

• The girls are not treated equal to the boys and treated as second sex. 

Compelling girls for household work is a violation of the children’s human 



rights, which should be removed from the school practices. Attitude and 

Behaviour of teachers reveal their poor sensitization in class room culture. 

Overall result- 

• 22.5% of the professionals’ responded high gender discrimination is found in 

the school practices. Similarly  23.85% of girls responded the same from which  

it  can be inferred that both the  professional and the girls  have  been the  

victims of  higher  gender discrimination. This indicates that school system has 

not been able to address the gender issue properly. Moderate gender 

discrimination was shown by 50.85% of the girls and by 45.2% of professional 

respectively, from which it is revealed that awareness on gender sensitization is 

found  but need to be attended more effectively . 

 

• It indicates that some sort of gender awareness exists in the culture which is a 

good practice and needs to be improved  and sustained.   

 

• It was found from the professionals’ responses that in physical activities like 

Health and Hygiene, MDM and Cultural activities, girls were provided with 

equal opportunities like the boys. But with respect to the leadership, motivation 

in all areas of school system and intellectual domain, (such as classroom 

transaction) the teachers’ behaviour and attitude   towards girl  students is 

camouflaged with the  traditional mind set and gender stereo types. Therefore  

more physical space  is  required for the   girls  to   accommodate them in  all 

types of activities  that is provided to boys, transformation of conventional 

mind-set and gender stereotypes should be  removed  through training, 

orientation of teachers, providing  gender aware literature etc. When  the  co-

curricular activities of schools accommodate the girls, their motivation level 

was still  low and  this was  because the  cultural background  of the  teachers 

and girls  who come from  diverse socio–cultural background where  gender 

stereotypes are  very strong. 



• The  school being  a place where   gender equity is  ensured, the 

school climate and organisational behaviour of professionals   need to 

be changed from stereo typed to a more open and gender fair one. We 

would therefore need to sensitize the whole system in order to 

eradicate this gender biased culture.   

 

Suggestions and Recommendations - 

To address the issue of gender sensitisation the following suggestions are 

made –  

(A) For girls 

1 .  Empowerment - 

 Providing knowledge about the laws and policies and empowering 

the girls. This would help the school and the society to accept and give equal status 

as well as help to use her full potentials and mitigate the dependency. 

2.  Self-confidence (Through Co-Scholastic activities)- 

Due to prolonged suppressions in a male biased society, girls lacked 

the self-confidence. They need to understand the history and fight against all the 

odds and atrocities practices against them and to take steps to groom up their 

personality and self esteem. Hence, boosting the morale of the girls is the key to 

eliminate the inferiority complex that dwells in them.  For which the co-scholastic 

areas should be given preferences in schools and bringing in an environment free 

from gender bias and transforming the classrooms to gender fair ones. 

3. Decision Making (Through text books/other literature/Co Curriculuar 

activities /Classroom activities ) 

Every where in the society the decision making power of girls is 

denied and the males take the important decision. Our traditional bonds, don’t 

permit the girl child to voice her views because of which she feels neglected. So, to 

put an end to this deep rooted problem of gender discrimination, girls must be given 

opportunities to take their decisions, voice their ideas and give their views in co 



curricular activities and classroom activities. School should have the facility of 

library ample literature to boost the decision making power of students.  

 

4.  Self-defence –( Through activities) 

Self defence activities (e.g. Judo, karate)  should be compulsorily 

taught from an early stage to all the children, particularly girls, in order to 

strengthen themselves and face the societal odds and atrocities without the need of 

anyone else’s shoulder or hand. 

 

5.  Leadership: ( Scholastic and Co Scholastic activities) 

Leadership is not only endowed with males. The patriarchal system 

has restricted the women to confine her to the domestic domain. In the classroom 

too girls are equally restricted and are denied to leadership. The societal gender role 

is reflected in the classroom culture too.  

This societal gender stereotype attitude must be removed from the 

school system by providing equal opportunities to girls in both scholastic and co- 

scholastic areas so that the inhibition that is ingrained among the girls is removed 

and they can develop the leadership qualities irrespective of their caste, creed or 

colour. 

 

6. Creative Girls meet –  

Meets based on science and technology, fairs, Group discussions, 

seminars, Creativity and Cultural festival should be organised for girls.  

 

 

 

 

 



7. Motivation-  

Girls should be motivated by providing them with motivational 

books, telecasting of documentaries based on real life stories through Educate, 

Publication of brochures, books, leaflets on success stories of women/girls and 

circulating to all the schools which could be the part of the school library.   

(B) For Boys- 

It is necessary to sensitise boys that girls too have equal rights as 

they have. The areas which should be focussed are: - 

1. Right of Equity and Equality 

2. Stereo type attitude and behaviour of the society and our cultural heritage. 

3.   Respect to all human being without any discrimination (caste, sex, creed and 

colour).  

(C) For Professionals- 

1. Preparation of gender aware literature –  

Necessary gender aware literature may be prepared for the 

professionals. Literature should include Global theory on gender, case studies from 

action researches, true stories from field etc. Booklets, posters, magazines and 

small books may be prepared for dissemination of   gender aspect.  

2. Training of Teachers on gender sensitization –  

Training module   for teacher may be prepared to understand the 

gender concept and   dynamics of gender sensitization. The focus of  training 

should be on gender stereotype, equity and equality , gender discrimination in 

society and school system, causes and its effect, life skills, physical  and emotional 

development of children,  problems of  adolescent  girls and boys, teachers  attitude 

/behaviour, school climate and classroom transaction and concept of gender fair 

school .  

After training teachers from the respective localities should be able 

to explore the issue of gender stereotype in school system and should  take 

initiation  and help authorities and teachers to come up with gender fair schools.  



3. Revision of Pre service Teacher Education curriculum –  

 The curriculum of pre service teacher education course should also 

be reviewed using the gender lens and   necessary   study materials  for teachers 

may be prepared  

(D)  Suggestions for Department- 

1. Gender fair schools - (Gender Policy and plan implementation) Education in 

these Schools develops the skills, imparts knowledge, changes the attitude and 

improves the self-confidence of both boys and girls. Hence educating them in these 

types of schools is the prime factor to combat gender discrimination for the 

upliftment of girls. Necessary steps may be taken up to make the schools responsive 

to gender equity. A policy on gender   equity   may be helpful to make the schools 

more responsive to the girls. In this context, WCD and Tribal Welfare   and 

Education Dept. may jointly take  up the programme. 

2.  Establishment of  a Gender unit  in  SCERT, CG  - Establishment    of  a 

Gender unit  in  SCERT, CG  followed by the DIETs to  focus on the  gender  

issues by  sensitization, planning and implementation of the programmes and  

research works . 

3. Research work - The invisible and uncomfortable issues in the school system need 

to be brought upfront through challenging researches. There are unrecognised, 

unintended and unknown biases in the minds of professionals and peers in the 

schools, which inhibit girls to come forward at par with the boys and enjoy 

freedom.  

• Research on curriculum and text books, and teacher training component that 

echoes gender equity issues. 

• Research on School in the context of gender equity  

4. Orientation of Educational administrators - It is necessary to orient and 

sensitise Educational administrators towards gender dimensions and empower their 

skills which are necessary to deal with gender issues in their school system. A 

critical number of motivated functionaries are necessary to bring about sustainable 

change in School system. 



5. Follow up gender Sensitisation training with appropriate administrative 

reforms - Rules, regulations, work ethics, training system and a whole management 

system needs to be reviewed from gender lens. 

6 . Community Involvement on Gender Aspects : The prime role of   woman in   

SMC, MTA, PTA and PRIs is important in terms of   giving equal opportunities to 

the male counterparts.  Activities like sensitization of these representatives can be a 

better way in eliminating gender discrimination in the society and foster   gender 

equity in schools. While imparting training of members   from   SMC, PTA and PRI 

s, special focus should be given in the training component. 
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ANNEXURE - 2 

STUDY TOOLS  



 

 

 

 

 

 

   

d`i;k fuEu fooj.k Hkjs a %& 

uke %& --------------------------------------------------------------------------------------------------- vk;q %& ------------------- 

d{kk %& ----------------------------------------------------- oxZ %& ----------------------------fnukad %& ------------------ 

'kkyk dk uke %& ----------------------------------------------------------------------------- ftyk %& -------------------- 
 

funs Z’k 
        vxys i`"Bksa ij f’k{kk O;oLFkk o 'kSf{kd okrkoj.k ls lacaf/kr dqN iz’u izLrqr fd;s x;s gSaA 

izR;sd iz’u dk mRrj ikap fodYiksa ges’kk@vDlj@dHkh&dHkh@cgqr de rFkk dHkh ugha esa ls fdlh 

,d fodYi dks pqudj fn;k tk ldrk gSA  

       d`Ik;k izR;sd iz’u dks /;ku iwoZd i<+sa rFkk iz’u ds le{k 5 [kaMksa esa fn;s x;s fodYiksa esa ls 

vkids erkuqlkj lgh fodYi okys [k.M esa  ¼√½ dk fpUg yxk;sa A ;fn vki ‘ges’kk‘ ds fodYi ls 

lger gSa rks izFke [k.M esa ¼√½ dk fpUg yxk;saA ;fn ml iz’u ds mRrj ds :Ik esa vkids 

erkuqlkj ‘vDlj‘ fodYi mi;qDr gS rks f}rh; [k.M esa ¼√½ fpUg yxk;sa] ‘dHkh&dHkh’ fodYi 

lgha gksus ij rhljs [k.M esa rFkk ‘cgqr de ’ fodYi lgh gksus ij pkSFks [k.M esa ¼√½ dk fpUg 

yxk;saA blh izdkj ;fn vkidk mRrj ‘dHkh ugha a ’ gS rks vafre [k.M esa  ¼√½ dk fpUg yxk;saA 

d`Ik;k vius mRrj Lo;a ds erkuqlkj rFkk Lo;a ds vuqHkoksa ds vk/kkj ij gh nsa A dksbZ Hkh mRrj u 

lgh gS u xyrA 

        ;g iz’ukoyh ,l-lh-bZ-vkj-Vh-] jk;iqj ¼N-x-½ }kjk 'kks/k dk;Z gsrq mi;ksx esa yk;h tk jgh 

gSA vkids mRrj iw.kZr% xksiuh; j[ks tk;saxs rFkk budk mi;ksx dsoy 'kks/k dk;Z gsrq gh fd;k 

tk,xkA vr% fu%ladksp gksdj leLr iz’uksa ds mRrj nsaA  

        ;|fi bl iz’ukoyh dks iw.kZ djus dh dksbZ le; lhek ugha gS] rFkkfi bls tYn ls tYn 

iwjk djus dk iz;kl djsa A ,l-lh-bZ-vkj-Vh- jk;iqj ¼N-x-½ vkids bl  lg;ksx ds fy, /kU;okn 

izsf"kr djrk gSA 

,l-lh-bZ-vkj-Vh- rFkk jktho xka/kh f’k{kk fe’ku jk;iqj ¼N-x-½ ds rRoko/kku es a fufeZr 

 

TGDG-G 
 

fgUnh laLdj.k 

Mk-ts-lh- vtokuh 
foHkkxk/;{k]euksfoKku] 
dyk ,oa okf.k- egk-] 
nsosUnz uxj] jk;iqj 

¼N-x-½ 
 

Jherh ts-pØorhZ] 
lgk;d izk/;kid   
 ,l-lh-bZ-vkj-Vh-] 

jk;iqj ¼N-x-½ 

Jherh ,-uyxqaMokj 
lgk;d izk/;kid] 
,l-lh-bZ-vkj-Vh 
jk;iqj ¼N-x-½ 

           

Jherh ts-dqfj;u 
O;k[;krk 

,l-lh-bZ-vkj-Vh 
jk;iqj ¼N-x-½ 



TGDG 
Ø iz'u ges'kk vDlj dHkh&dHkh Ckgqr&de dHkh ugha 

1 D;k vkidks ,slk yxrk gS fd vkidh ’kkyk 
esa yM+fd;ksa }kjk dh xbZ f’kdk;rksa dh rqyuk 
esa yM+dksa }kjk dh x;h f’kdk;r ij T;knk 
/;ku fn;k tkrk gS\                    4             

     

2 D;k vkidh 'kkyk ds vf/kdka’k f’k{kd o 
f’kf{kdk,a yM+dksa dks T;knk ilan djrs gSaS\ 4                                   

     

3 D;k vkidh ’kkyk esa izkFkZuk dk;Zdze dk 
lapkyu yM+fd;ksa ls djk;k tkrk gS\      0 

     

4  D;k vkidks ,slk yxrk gS fd vkidh ’kkyk 
ds ’kjkjrh yM+ds] yM+dksa dh rqyuk esa 
yM+fd;ksa dks T;knk rax ¼ijs’kku½ djrs gaS \4 

     

5 D;k vkidks ,slk yxrk gS fd O;fDrxr lkQ 
lQkbZ tSls& diM+s] cky] uk[kwu] twrs vkfn 
ds ekeyksa esa yM+fd;ksa ij vf/kd l[rh dh 
tkrh gS\                              4 

     

6  D;k ’kkyk esa [ksydwn dk;ZØeksa dh 
ftEesnkjh yM+fd;ksa dks nh tkrh gS \      0 

     

7 D;k vkidks yxrk gS fd d{kk esa  iz’u dk 
xyr mRRkj nsus ij f’k{kd yM+fd;ksa dks 
T;knk n.M nsrs gSa\                     4                         

     

8 D;k vkidks ,slk yxrk gS fd i<+kbZ laca/kh 
fofHkUUk dk;ksZa] x`gdk;Z] d{kkdk;Z ,oa ijh{kk esa 
vPNh miyfC/k izkIr djus ij f’k{kd }kjk 
yM+dksa dh vf/kd iz’kalk dh tkrh gS\     4 

     

 

 

9 D;k vkidh d{kk esa f’k{kd iz’u dk mRrj 
nsus ds fy, yM+fd;ksa dks vf/kd izksRlkfgr 
djrs gSa\                              0                                     

     

10 D;k d{kk esa f’k{kd }kjk n.M nsrs le; 
yM+fd;ksa ds lkFk HksnHkko fd;k tkrk gS \ 4  

     

11 D;k vkidks ,slk yxrk gS fd izkFkZuk ds 
dk;Zdzeksa esa yM+dksa dks T;knk egRo fn;k 
tkrk gS\                              4 

     

12 D;k vkidks ,slk yxrk gS fd [kjkc vkpj.k 
ds fy;s yM+fd;ksa dh T;knk fuank dh tkrh 
gS\                                   4       

     

13 D;k vkidks ,slk yxrk gS fd ’kkyk esa 
yM+fd;ksa dks detksj le>dj mUgsa dqN gh 
[ksyksa esa Hkkx ysus dh vuqefr nh tkrh gS\ 4  

     

14 D;k vkidh ’kkyk esa yM+fd;ksa dks d{kk uk;d       
¼ekWfuVj½ cuk;k tkrk gS\               0 

     

15 D;k vkids f’k{kd yM+dksa dh rqyuk esas 
yM+fd;ksa ds lkFk T;knk vlH;¼xyr½rjhds 
ls ckr djrs gSa\                       4 

     

16 D;k vkidks ,slk yxrk gS fd lkewfgd dk;Z 
djkrs le; yM+fd;ksa ds lewg dks de egRo 
ds dk;Z djus ds fy;s fn;s tkrs gSa \      4 

     



Ø iz'u ges'kk vDlj dHkh&dHkh Ckgqr&de dHkh ugha 

17 D;k vkidks ,slk yxrk gS fd ’kkyk ds 
fofHkUu dk;ksZaa tSls Dykl ekWfuVfjax] lkQ 
lQkbZ vkfn dks nsrss le; yM+fd;ksa ds lkFk 
HksnHkko gksrk gS \                       4 

     

18 izk;% yM+dksa }kjk [ksys tkus okys [ksyksa esa 
fdlh yM+dh }kjk :fp fn[kkus ij D;k 
f’k{kdksa }kjk mls [ksyus ls euk fd;k tkrk 
gS \                                 4 

     

19 D;k yM+ds o yM+dh dks vdsys vkil esa 
ckrphr djrs ns[k yM+dh dh vf/kd fuank 
dhZ tkrh gS\                         4 

     

20 D;k vkidh ’kkyk esa yM+fd;ksa dks ’kkyk v/;{k    
¼uk;d½ cuk;k tkrk gS\                0 

     

21 D;k vkidks ,slk yxrk gS fd yM+dksa dh 
rqyuk esa yM+fd;ksa dks [ksy ds volj de 
feyrs gaS\                             4 

     

22  D;k vkidh 'kkyk esa Hkkstu ijkslus dk dke 
yM+fd;ksa }kjk fd;k tkrk gS \           4 

     

23 D;k vkidh 'kkyk esa izkFkZuk ds nkSjku fofHkUu 
dk;Zdzeksa ¼lekpkj okpu] vueksy opu vkfn½ 
esa yM+fd;ksa dks Hkkx ysus fn;k tkrk gS\   0 

     

24 D;k d{kk esa iz’u dk lgh mRrj nsus ij 
f’k{kd yM+fd;ksa dhs T;knk iz’kalk djrs gSaA 0                                                        

     

25 D;k d{kk esa vkidks ,slk yxrk gS fd [ksyksa 
rFkk lkaLd`frd dk;Zdzeksa ds fy, yM+fd;ksa 
dks fn;s tkus okys iqjLdkj ¼bZuke½ yM+dksa dks 
fn;s tkus okys iqjLdkj ls lLrs gksrs gSaSA   4 

     

26 D;k e/;kUg Hkkstu ds igys rFkk ckn esa 
Hkkstu LFky dh lQkbZ yM+fd;ksa ls djk;h 
tkrh gS \                            4 

     

27 D;k  'kkyk esa [ksy ds nkSjku  vuq’kklu 
rksM+us ij  yM+fd;ksa dks T;knk MkaVk tkrk  
gS \                                  4 

                             

28 D;k [ksy ds nkSjku xyrh djus ij yM+fd;ksa 
dks T;knk fp<+k;k  ¼hoot½ tkrk gS \     4 

     

29 D;k vkidh 'kkyk esa lkaLd`frd dk;ZØeksa  dh 
ftEesnkjh yM+fd;ksa dks nh tkrh gS \      0                                

     

30 D;k e/;kUg Hkkstu ds le; yM+fd;ksa dks 
Hkkstu yM+dksa ds ckn fn;k tkrk gS \     4 

     

31 D;k vkidks yxrk gS fd d{kk esa iz’u iwNrs 
le; yM+fd;ksa ds lkFk HksnHkko gksrk gS\        
                                     4           

     

32 D;k vkidks ,slk yxrk gS fd [ksyksa esa vkxs 
c<+us ds fy;s f’k{kdksa }kjk yM+dksa dks T;knk 
ekSds fn;s tkrs gSa \                     4 
 

 

 

 

 

    



Ø iz'u ges'kk vDlj dHkh&dHkh Ckgqr&de dHkh ugha 

33 D;k d{kk esa nsj ls vkus vFkok vuqifLFkr 
jgus ij yM+fd;ksa dks T;knk MkaV iM+rh gS\4 

     

34 D;k 'kkyk ds fofHkUu dk;Zdzeksa tSls ckyesyk] 
o`{kkjksi.k] u`R;] ukVd vkfn esa yM+fd;ksa dks 
vf/kd egRo fn;k tkrk gS \            0 

     

35 D;k vk/kh NqV~Vh ds le; 'kkyk ifjlj ls 
ckgj tkus ij yM+fd;ksa dks T;knk n.M fn;k 
tkrk gSA                             4 

     

36 D;k vkidks ,slk yxrk gS fd] 'kkyk ds 
iz/kku v/;kid yM+fd;ksa ds VkW;ysV 
¼’kkSpky;½ dh lkQ&lQkbZ ds laca/k esa T;knk 
/;ku nsrs gSa \                         0 

     

37 D;k vkidh ’kkyk esa yM+fd;ksa dh bPNk ds 
fo:) 'kkyk ds f’k{kd rFkk iz/kku v/;kid 
muls vius ?kj ds dke djkrs gSa \        4       

     

38 D;k vkidks ,slk yxrk gS fd ,sls lkaLd`frd 
dk;Zdze ftlesa yM+ds&yM+fd;ksa nksuksa dh 
Hkwfedk gks mlesa eq[; Hkwfedk yM+dksa dks nh 
tkrh gS \                            4 

     

39 'kkyk@d{kk es i<+rs le; D;k vkidks ,slk 
yxrk gS fd dk’k eSa yM+dh u gksdj yM+dk 
gksrh A                               4 

     

 

40-  d{kk esa vkids ;k vkidh lgsyh ds lkFk HksnHkko iw.kZ O;ogkj laca/kh vius vuqHko fy[ksa\ 

----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------- 

------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------ 

------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------ 

------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------ 
 

41-  vxys tUke esa vki fdl :Ik esa tUe ysuk pkgsaxhA                          yM+dh@yM+dk 
 

Ldksfjax 

 

 

 

 

 

 

 

Ik`-Ø- izkIrkad fjekdZ 

2    

3   

4   

dqy    



 
   

 

 

 

 

 

 

        
  

 
 

d`i;k fuEu fooj.k Hkjs a %& 

uke %& -----------------------------------------------------------------------------------in %& ---------------------------------- 

'kkyk dk uke %& --------------------------------------------------------------- ftyk %& ------------------------------ fnukad 

%& ------------------ 
 

funs Z’k 
        vxys i`"Bksa ij f’k{kk O;oLFkk o 'kSf{kd okrkoj.k ls lacaf/kr dqN iz’u izLrqr fd;s x;s gSaA 

izR;sd iz’u dk mRrj rhu fodYiksa gk¡@vfuf’pr@ugha esa ls fdlh ,d fodYi dks pqudj fn;k tk 

ldrk gSA  

       d`Ik;k izR;sd iz’u dks /;ku iwoZd i<+sa rFkk iz’u ds le{k 3 [kaMksa esa fn;s x;s fodYiksa esa ls 

vkids erkuqlkj lgh fodYi okys [k.M esa  ¼√½ dk fpUg yxk;sa A ;fn vki ‘gkW ‘ ds fodYi ls 

lger gSa rks izFke [k.M esa ¼√½ dk fpUg yxk;saA ;fn ml iz’u ds mRrj ds :Ik esa vkids 

erkuqlkj ‘vfuf’pr‘ fodYi mi;qDr gS rks f}rh; [k.M esa ¼√½ fpUg yxk;sa] blh izdkj ;fn 

vkidk mRrj ‘ugha ’ gS rks vafre [k.M esa  ¼√½ dk fpUg yxk;saA d`Ik;k vius mRrj Lo;a ds 

erkuqlkj rFkk Lo;a ds vuqHkoksa ds vk/kkj ij gh nsa A dksbZ Hkh mRrj u lgh gS u xyrA ;g 

iz’ukoyh ,l-lh-bZ-vkj-Vh-] jk;iqj ¼N-x-½ }kjk 'kks/k dk;Z gsrq mi;ksx esa yk;h tk jgh gSA vkids 

mRrj iw.kZr% xksiuh; j[ks tk;saxs rFkk budk mi;ksx dsoy 'kks/k dk;Z gsrq gh fd;k tk,xkA vr% 

fu%ladksp gksdj leLr iz’uksa ds mRrj nsaA  

        ;|fi ml iz’ukoyh dks iw.kZ djus dh dksbZ le; lhek ugha gS] rFkkfi bls tYn ls tYn 

iwjk djus dk iz;kl djsa A ,l-lh-bZ-vkj-Vh- jk;iqj ¼N-x-½ vkids bl  lg;ksx ds fy, /kU;okn 

izsf"kr djrk gSA 

,l-lh-bZ-vkj-Vh- rFkk jktho xka/kh f’k{kk fe’ku jk;iqj ¼N-x-½  ds rRoko/kku es a fufeZr 

TGDG-T 
 

fgUnh laLdj.k 

Mk-ts-lh-vtokuh 
foHkkxk/;{k]euksfoKku] 
dyk ,oa okf.k- egk-] 
nsosUnz uxj] jk;iqj 

¼N-x-½ 

Jherh ts-pØorhZ] 
lgk;d izk/;kid   
 ,l-lh-bZ-vkj-Vh-] 

jk;iqj ¼N-x-½ 

Jherh ,-uyxqaMokj  
lgk;d izk/;kid] 
,l-lh-bZ-vkj-Vh 
jk;iqj ¼N-x-½ 

 
           

Jherh ts-dqfj;u     
O;k[;krk 

,l-lh-bZ-vkj-Vh 
jk;iqj ¼N-x-½ 

 



 
 
 
 
 

 

 

 

 
 
 

Ø- Ikz’u gk¡ vfuf’pr ugha 

1 D;k vkidh jk; esa izkFkZuk ds dk;Zdzeksa dk lapkyu yM+dksa dh rqyuk 
esa yM+fd;k¡ T;knk vPNs <ax ls djrh gSa \                      0 

   

2 D;k vkidks yxrk gS fd d{kk eas dfBu ,oa egRoiw.kZ iz’uksa ds mRrj 
izk;% yM+ds nsrs gSa \                                         2 

   

3 vkids vuqlkj D;k f’k{kd dh vuqifLFkfr esa d{kk esa gksus okyk gYyk 
yM+fd;ksa }kjk fd;k tkrk gS \                                2 

   

4 vkidh jk; esa D;k d{kk esa yM+fd;ksa dks vlH;@vokafNr fLFkfr;ksa 
dk lkeuk T;knk djuk iM+rk gS                              0 

   

5 D;k vkidks yxrk gS fd f’k{kd yM+fd;ksa ds vkpj.k ds izfr T;knk 
laosnu’khy gksrs gSa \                                 2   

   

6 vkidh jk; esa D;k yM+fd;k¡ lkQ&lQkbZ dk dk;Z T;knk vPNs ls 
djrh gSa \                                                 2 

   

7 D;k vkidh 'kkyk esa O;fDrxr lkQ&lQkbZ ¼tSls diM+s] cky] twrs] 
uk[kwu vkfn½ ds ekeyksa esa yM+fd;ksa ij vf/kd l[rh dh tkrh gS\2 

   

8 D;k vkidh jk; esa 'kkyk ds egRoiw.kZ dk;Z djus esa yM+ds izk;% 
vf/kd vPNh Hkwfedk  fuHkkrs  gSa \                         2 

   

9 'kkyk esa yM+ds o yM+dh dh vdsys esa vkilh ckrphr ij vkidh jk; 
esa D;k yM+fd;ksa dks T;knk le>k;k tkuk pkfg, \           2                 

   

10 D;k vkidks yxrk gS fd 'kkyk esa yM+dksa ds fy, [ksy ds volj 
T;knk miyC/k gSa \                                          0 

   

11 vkidh jk; esa D;k izk;% yM+dksa }kjk [ksys tkus okys [ksyksa dks [ksyus 
ds fy, yM+fd;ksa dks Hkh izksRlkfgr djuk pkfg, \              0                      

   

12 vkids erkuqlkj D;k yM+ds 'kkyk esa [ksy vk;kstuksa dh  ftEesnkjh 
laHkkyus esa  T;knk l{ke gSa \                               2 

   

13 D;k vkidks ,slk yxrk gS fd vkidh 'kkyk esa yM+dksa dks T;knk 
izksRlkgu fn;k tkrk gS \                               0 

   

14 vkidh jk; esa D;k [ksy ds nkSjku vuq’kklu ds eqn~nksa ij yM+fd;ksa 
dks T;knk ltx gksuk pkfg, \                               2 

   

15 D;k vkidks ,slk yxrk gS fd [ksy ds nkSjku yM+fd;k¡ ‘gwfVax’ 
¼hooting½ dh T;knk f’kdkj gksrh gSa \                         2 

   

16 D;k vkidks ,slk yxrk gS fd ’kkyk ds [ksy ,oa lkaLd`frd dk;Zdzeksa 
esa yM+fd;k¡ T;knk vogsyuk dh f’kdkj gksrh gSa \               2 

   

17 vkidh tkudkjh esa e/;kUg Hkkstu ds le; D;k yM+fd;ksa dks Hkkstu 
yM+dksa ds ckn fn;k tkrk gS \                               2 

   

18 D;k vkidh tkudkjh esa ’kkyk ds fofHkUu dk;ksZa ¼tSls&lkQ lQkbZ 
vkfn½ dks nsrs le; yM+fd;ksa ds lkFk Hksn&Hkko fd;k tkrk gS \   2 

   

19 
D;k vkidks ,slk yxrk gS fd fofHkUUk ’kkys; xfrfof/k;ksa tSls & 
usr`Ro vkfn esa yM+fd;ksa dh rqyuk esa yM+dksa dks vf/kd egRo fn;k 
tkrk gS \                                                 2 

   

 

TGDG-T 
 

¼fgUnh laLdj.k½ 



 

   

Ø- Ikz’u gk¡ vfuf’pr Ugha 

20 D;k vkidks yxrk gS fd yM+fd;ksa dh vis{kk yM+dks dh 
i<+kbZ&fy[kkbZ dh lkFkZdrk T;knk gS \                  2 

   

21 D;k vkidks yxrk gS dh yM+dks vkSj yM+fd;ksa ds e/; 
vlekurk dks lekIr ugha fd;k tk ldrk \              2 

   

 

22-   d`Ik;k ’kkykvksa esa yM+fd;ksa ds lkFk fd;s tkus okys HksnHkko ds lanHkZ esa vius O;fDrxr vuqHkoksa 

dks fy[ksa A 

       --------------------------------------------------------------------------------------------------------------------------------------------------------- 

          ------------------------------------------------------------------------------------------------------------------------------------------------------------- 

      --------------------------------------------------------------------------------------------------------------------------------------------------------- 

      --------------------------------------------------------------------------------------------------------------------------------------------------------- 

      --------------------------------------------------------------------------------------------------------------------------------------------------------- 

       --------------------------------------------------------------------------------------------------------------------------------------------------------- 
 

   23-  ’kkykvksa esa yM+fd;ksa ds izfr gksus okys HksnHkko dks de djus ;k nwj djus ds fy;s vkids 

vuqlkj D;k&D;k djuk pkfg, \ 

    1- --------------------------------------------------------------------------------------------------------------------------------------------------------- 

    2-  --------------------------------------------------------------------------------------------------------------------------------------------------------- 

    3- --------------------------------------------------------------------------------------------------------------------------------------------------------- 

    4-  --------------------------------------------------------------------------------------------------------------------------------------------------------- 

    5-  --------------------------------------------------------------------------------------------------------------------------------------------------------- 

    6-  --------------------------------------------------------------------------------------------------------------------------------------------------------- 
 

Ldksfjax 
   

Ik`-Ø- izkIrkad fjekdZ 

1    

2   

dqy   

 

 

 

 

 



vuqns'kd ¼QhYM bUosLVhxsVj½ ds fy, funsZ’k 
 

 ;g 'kks/kdk;Z ,l-lh-bZ-vkj-Vh- jk;iqj ¼N-x-½ }kjk 'kkykvksa esa ckfydkvksa ds izfr 

HksnHkko dh tkudkjh izkIr djus gsrq fd;k tk jgk gSA bl laosnu’khy dk;Z esa vkidh 

Hkwfedk vR;ar egRoiw.kZ gSA d`i;k uhps fn;s tk jgs funsZ’kksa dks /;ku ls i<+dj vkidks 

lkSaih tk jgh ftEesnkjh dks fuHkk,aA  
 

bl dk;Z eas lg;ksx gsrq ,l-lh-bZ-vkj-Vh- jk;iqj ¼N-x-½ vkidks /kU;okn izsf"kr djrk 

gSA 

1- ;g 'kks/k dk;Z dsoy 'kkldh; mPp izkFkfed 'kkykvksa dh mu Nk=kvksa ij fd;k 

tkuk gS tks d{kk vkBoha esa v/;;ujr gSaA  

2- bl 'kks/kdk;Z gsrq p;fur 'kkyk,a lg f’sk{kk (Co-Education) 'kkyk,a gksaA 

3- iz’ukoyh TGDG-G Nk=kvksa ls rFkk TGDG-T f’k{kdksa rFkk iz/kkuv/;kidksa ls Hkjk;h 

tk,aA 

4- izR;sd 'kkyk ls d{kk vkBoha esa v/;;ujr 10 Nk=kvksa dk ;kn`fPNd (Random) 

p;u djsa rFkk iz’ukoyh TGDG-G Hkjok,aA   

5- d{kk vkBoha dh ftu Nk=kvksa ls iz’ukoyh TGDG-G Hkjk;h x;h gS mUgsa i<+kus okys 2 

f’k{kdksa (1 efgyk, 1 iq:"k) rFkk iz/kkuk/;kid ls iz’ukoyh TGDG-T Hkjk;h tk,A bl 

izdkj izfr 'kkyk dqy rhu TGDG-T Hkjok;h tk,aA  

6- iz’ukoyh Hkjus ds fy, le;&lhek ugha gS fdarq bls tYn ls tYn Hkj dj nsus dk 

vuqjks/k fd;k tk,A fdarq fdlh Hkh fLFkfr esa izi= mUgsa ?kj ls Hkjdj ykus ds fy, u 

nsaA 

7- bl ckr dk /;ku j[ksa fd iz’ukoyh Hkjrs le; Nk=k,¡ vkil esa ppkZ u djsa oju~ 

bls vius vuqHko ds vk/kkj ij HkjsaA 

8- Nk=kvksa] f’k{kdksa dks ’kCn@iz’u le> esa u vkus ij mudh ljy O;k[;k dj 

le>k,aA 

9- izR;sd 'kkyk ls Hkjk;h x;h iz’ukofy;ksa (10 TGDG-G + 3 TGDG-T) dks ,d= dj 

funsZ’kkuqlkj Ldksfjax djsa rFkk izi=&1 esa n’kkZ;h x;h izfof"V;ksa dks HkjsaA bl izdkj 

izi= 1 rFkk layXu iz’ukofy;ksa dks MkbV ds lacaf/kr izHkkjh ds ikl tek djsaA 

10- bl ckr dk /;ku j[ksa fd iz’ukoyh Hkjrs le; Nk=k,a@f’k{kd@iz/kkuk/;kid vius 

vfHker Lo;a ds vuqHkoksa ds vk/kkj ij gh naA 



 

 

Ldksfjax gsrq funsZ’k & 

 

1- izLrqr iz’ukoyh (TGDG-G) f’k{kk O;oLFkk ,oa 'kSf{kd okrkoj.k ds izfr Nk=ksa ds er 

dk fu/kkZj.k djus ds fy, fufeZr dh xbZ gSA izR;sd iz’u ds izR;qRrj ds :i esa ik¡p 

fodYiksa dks izLrqr fd;k x;k gSaA dÌk;k uhps funsZf’kr iz’u ds Øekuqlkj izR;sd 

iz’u ds fy, izkIrkad nsa rFkk vafre i`"B ij i`"B nks] rhu rFkk pkj ds dqy ;ksx 

fy[ksaA 

• iz’u dzekad 3, 6, 9, 14 20, 23] 24, 29, 34, 36, ds fy, ikap fodYiksa ;Fkk ges’kk] 

vDlj] dHkh&dHkh] cgqr de ] dHkh ugha ds fy, dze’k% 0, 1, 2, 3, 4, izkIrkad fn;s 

tk;saxsA  

• 'ks"k iz’uksa ds izkIrkad nsus dh izfdz;k bldh mYVh vFkkZr~ ges’kk ds fy, 4]  vDlj 

ds fy, 3] dHkh&dHkh] ds fy, 2] cgqr de ckj ds fy, 1 rFkk dHkh ugha ds fy, 

0 vad fn;s tk;saxsA bl iz’ukoyh esa U;wure izkIrkad 0 rFkk vf/kdre izkIrkad 156 

gksaxsA 

2- izLrqr iz’ukoyh (TGDG-T f’k{kk O;oLFkk ,oa 'kSf{kd okrkoj.k esa ts.Mj ds izfr 

f’k{kdksa ,oa iz/kku v/;kidksa ds er dk fu/kkZj.k djus ds fy, fufeZr dh xbZ gSA     

• izR;sd iz’u ds izR;qRrj ds :i esa rhu fodYiksa dks izLrqr fd;k x;k gSA d`i;k 

uhps funsZf’kr iz’u ds dzekuqlkj izR;sd iz’u ds fy, izkIrkad nsa rFkk vafre i`"B ij 

dqy izkIrkadksa dks fy[ksaA 

• iz’u dzekad 1]4]10]11]13 ds fy, rhu fodYiksa ;Fkk & gkW] vfuf’pr] ugha] ds fy,] 

dze’k% 0, 1, 2 izkIrkad fn;s tk;saA 'ks"k iz’uksa ds fy, izkIrkad dh izfdz;k mldh 

mYVh vFkkZr gkW ds fy, 2] vfuf’pr ds fy, 1] rFkk ugha ds fy, 0] vad fn;s 

tk;saA bl iz’ukoyh esa U;wure izkIrkad 0 rFkk vf/kdre izkIrkad 42 gksaxsA 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

ANNEXURE - 1 

DISTRICT & BLOCK WISE LIST OF  

SAMPLED SCHOOLS 



 

S.No. District Block Name of school 
1 Mahasamund Sarayepalee M.S. Limgaon 
2 Mahasamund Sarayepalee H.S.S. Bonda 
3 Mahasamund Sarayepalee H.S.S. Navagarh 
4 Mahasamund Sarayepalee H.S.S. Bodesara 
5 Mahasamund Sarayepalee H.S.S. Jamhari 
6 Mahasamund Sarayepalee H.S.S. Bherapali 
7 Mahasamund Sarayepalee H.S.S. Mohada 
8 Mahasamund Sarayepalee H.S.S. Amarkot 
9 Mahasamund Sarayepalee M.S. Kalenda 
10 Mahasamund Sarayepalee M.S. Paraskol 
11 Mahasamund Sarayepalee H.S. Kisdi 
12 Mahasamund Sarayepalee H.S.S. Devalbhatha 
13 Mahasamund Sarayepalee H.S.S.Khaparidih 
14 Mahasamund Sarayepalee H.S.S. Arjunda 
15 Mahasamund Sarayepalee H.S. Bardola 
16 Mahasamund Sarayepalee H.S. Paatsendri 
17 Mahasamund Sarayepalee H.S. Baanigirola 
18 Mahasamund Sarayepalee H.S.S Chattigirola 
19 Mahasamund Sarayepalee H.S.S. Kena 
20 Mahasamund Sarayepalee H.S.S. Jhilmila 
21 Mahasamund Basna H.S. Butipaali 
22 Mahasamund Basna H.S. BundelaaBhatha 
23 Mahasamund Basna H.S.S. Jagat 
24 Mahasamund Basna H.S.S. Baaradoli 
25 Mahasamund Basna H.S. Khoksa 
26 Mahasamund Basna H.S. Lambar 
27 Mahasamund Basna H.S.S. Aamapaali 
28 Mahasamund Basna H.S. Kudaribahara 
29 Mahasamund Basna H.S. Singhanpur 
30 Mahasamund Basna H.S. Gaurtek 
31 Mahasamund Basna H.S. Undela 
32 Mahasamund Basna H.S. Santpaali 
33 Mahasamund Basna H.S. Gharfuljhat 
34 Mahasamund Basna H.S. Kayatpaali 
35 Mahasamund Basna H.S. Bhukel 
36 Mahasamund Basna H.S.S. Barpeladiha 
37 Mahasamund Basna H.S. Gidhalee 
38 Mahasamund Basna H.S.S. Mohaka 
39 Mahasamund Basna H.S. Chipreekonaa 
40 Mahasamund Basna H.S.S. Roopawali 
41 Mahasamund Mahasamund H.S. Kaundkera 
42 Mahasamund Mahasamund H.S.S. Saradeeha 
43 Mahasamund Mahasamund H.S. Ghodari 



44 Mahasamund Mahasamund H.S. Naandgano 
45 Mahasamund Mahasamund H.S. Jobaakala 
46 Mahasamund Mahasamund H.S. Chaukbeda 
47 Mahasamund Mahasamund H.S.S. Baavankera 
48 Mahasamund Mahasamund H.S.S. Chinraud 
49 Mahasamund Mahasamund H.S. Achanakpur 
50 Mahasamund Mahasamund H.S. Bandoraa 
51 Mahasamund Mahasamund H.S. Kharora 
52 Mahasamund Mahasamund H.S.S. Labhara Khurd 
53 Mahasamund Mahasamund H.S. Bamhani 
54 Mahasamund Mahasamund H.S. Laafin Khurd 
55 Mahasamund Mahasamund H.S. Barekel Khurd 
56 Mahasamund Mahasamund H.S.S. Khairjhhiti 
57 Mahasamund Mahasamund H.S. Kanpa 
58 Mahasamund Mahasamund H.S. Nartora 
59 Mahasamund Mahasamund H.S. Bhatgaon 
60 Mahasamund Mahasamund H.S. Jobakala 
61 Mahasamund Mahasamund H.S.S. Mudhena 
62 Mahasamund Bagbaaharaa H.S. Bindravan 
63 Mahasamund Bagbaaharaa H.S. Ukhara 
64 Mahasamund Bagbaaharaa H.S.S. Churki 
65 Mahasamund Bagbaaharaa H.S. M.K. Baaharaa 
66 Mahasamund Bagbaaharaa H.S. Bhadrasi 
67 Mahasamund Bagbaaharaa H.S.S. Mungaser 
68 Mahasamund Bagbaaharaa H.S. Tupakbora 
69 Mahasamund Bagbaaharaa H.S. Smahar 
70 Mahasamund Bagbaaharaa H.S. Smahar 
71 Mahasamund Bagbaaharaa H.S. Khushroopaali 
72 Mahasamund Bagbaaharaa H.S. Gabaudha 
73 Mahasamund Bagbaaharaa H.S. Bhalesar 
74 Mahasamund Bagbaaharaa H.S. Boirgaon 
75 Mahasamund Bagbaaharaa H.S. Bihajhar 
76 Mahasamund Bagbaaharaa H.S.S. Maulimuda 
77 Mahasamund Bagbaaharaa H.S. Ghunchapali 
78 Mahasamund Bagbaaharaa H.S. Bakma 
79 Mahasamund Bagbaaharaa H.S. Kaunsara 
80 Mahasamund Bagbaaharaa H.S. Lamkeni 
81 Mahasamund Bagbaaharaa H.S.S. Patparpaali 
82 Mahasamund Bagbaaharaa H.S. Bhatgaon 
83 Mahasamund Pithhora H.S. Bagaarpali 
84 Mahasamund Pithhora H.S. Diyakala 
85 Mahasamund Pithhora H.S. Saalhetaraai 
86 Mahasamund Pithhora H.S. Bhagatdevari 
87 Mahasamund Pithhora H.S. Badhaipaali 
88 Mahasamund Pithhora H.S. Mohada 



89 Mahasamund Pithhora H.S. Mudagaon 
90 Mahasamund Pithhora H.S. Bhurkoni 
91 Mahasamund Pithhora H.S.S. Lilesar 
92 Mahasamund Pithhora H.S. Beldih 
93 Mahasamund Pithhora H.S. Janghora 
94 Mahasamund Pithhora H.S. Laarwagarh 
95 Mahasamund Pithhora H.S. Barekel Kalaa 
96 Mahasamund Pithhora H.S. Athharhagudi 
97 Mahasamund Pithhora H.S. Bhaskarapaali 
98 Mahasamund Pithhora H.S. Rajpaalpur 
99 Mahasamund Pithhora H.S. Baldidiha 
100 Mahasamund Pithhora H.S. Memra 
101 Mahasamund Pithhora H.S. Chhindauli 
102 Mahasamund Pithhora H.S. Arayand 
103 Dhamtari Dhamtari M.S. Piparchedi 
104 Dhamtari Dhamtari M.S. Gagara 
105 Dhamtari Dhamtari M.S. Mudpaar 
106 Dhamtari Dhamtari Bendra Navagaon 
107 Dhamtari Dhamtari M.S. Bhothipaar 
108 Dhamtari Dhamtari M.S. Kurra 
109 Dhamtari Dhamtari M.S. Chati 
110 Dhamtari Dhamtari M.S. Udena 
111 Dhamtari Dhamtari M.S. Koliyari 
112 Dhamtari Dhamtari M.S. Gokulpur 
113 Dhamtari Dhamtari M.S. Telinasatti 
114 Dhamtari Dhamtari M.S. PiparChhedi 
115 Dhamtari Dhamtari H.S.S. Doma 
116 Dhamtari Dhamtari M.S.Biretara 
117 Dhamtari Dhamtari M.S.Rataava 
118 Dhamtari Dhamtari M.S. Podgaon 
119 Dhamtari Dhamtari M.S. Birnasili 
120 Dhamtari Dhamtari M.S. Kaspur 
121 Dhamtari Dhamtari M.S. Navaagaon 
122 Dhamtari Dhamtari M.S. Lakhanpuri 
123 Dhamtari Dhamtari M.S. Umargaon 
124 Dhamtari Dhamtari M.S. Mauhabahara 
125 Dhamtari Dhamtari M.S. Chiplipara 
126 Dhamtari Dhamtari M.S. Pandaripani 
127 Dhamtari Dhamtari M.S. Farsiya 
128 Dhamtari Dhamtari M.S. Khamariya 
129 Dhamtari Dhamtari M.S. Ranigaon 
130 Dhamtari Dhamtari M.S. Malhari 
131 Dhamtari Dhamtari M.S. Bodara 



132 Dhamtari Dhamtari M.S. Bhothali 
133 Dhamtari Dhamtari M.S. Chhuhi 
134 Dhamtari Dhamtari M.S. Saloni 
135 Dhamtari Dhamtari M.S. Chhipli 
136 Dhamtari Dhamtari M.S. Mode 
137 Dhamtari Dhamtari M.S. Amali 
138 Dhamtari Dhamtari M.S. Goregaon 
139 Dhamtari Dhamtari M.S. Sirsida 
140 Dhamtari Dhamtari M.S. Devpur 
141 Dhamtari Dhamtari M.S. Birgudi 
142 Dhamtari Dhamtari M.S. Semra 
143 Dhamtari Dhamtari M.S. Hardi Bhata 
144 Dhamtari Dhamtari M.S. Jangal Para Nagari 
145 Dhamtari Dhamtari M.S. Paaik Bhata 
146 Dhamtari Dhamtari H.S. Panodwar 
147 Dhamtari Dhamtari H.S. Bilbhadar 
148 Dhamtari Dhamtari H.S. Nagari 
149 Dhamtari Dhamtari H.S. Navagaon 
150 Dhamtari Dhamtari H.S. Charra 
151 Dhamtari Dhamtari H.S. Kot Para Nagari 

152 Dhamtari Dhamtari 
H.S. Kot Para 

Karraghati 
153 Dhamtari Dhamtari H.S. Khisora 
154 Dhamtari Dhamtari H.S. Mohrenga 
155 Dhamtari Dhamtari H.S. Rankadih 
156 Dhamtari Dhamtari H.S. Khirjhiti 
157 Dhamtari Dhamtari H.S. Dumarpali 

158 Dhamtari Dhamtari 
H.S. Navagaon 

(Khisora) 
159 Dhamtari Dhamtari H.S. Belardona 
160 Dhamtari Dhamtari H.S. Shukla Bhata 
161 Dhamtari Dhamtari H.S. Kapalfodi 
162 Dhamtari Dhamtari H.S. Dhaurabhata 
163 Dhamtari Dhamtari H.S. Parasvaani 
164 Dhamtari Dhamtari H.S. Bharda 
165 Dhamtari Dhamtari H.S. Belora 
166 Dhamtari Dhamtari H.S. Luge 
167 Dhamtari Dhamtari H.S. Sargi 
168 Dhamtari Dhamtari H.S. Raajpur 
169 Dhamtari Dhamtari H.S. Dabha 
170 Dhamtari Dhamtari H.S.S. Kareli (Chhoti) 
171 Dhamtari Dhamtari H.S. Mohadi 
172 Dhamtari Dhamtari H.S. Birchhuli 



173 Dhamtari Dhamtari H.S. Giraud 
174 Dhamtari Dhamtari H.S. Arod 
175 Dhamtari Dhamtari H.S. Pahanda 
176 Dhamtari Dhamtari H.S.S. Borsi 
177 Dhamtari Dhamtari H.S. Durra 
178 Dhamtari Dhamtari H.S. Kurra 
179 Dhamtari Dhamtari H.S. Ghuma 
180 Dhamtari Dhamtari H.S. Darra 
181 Dhamtari Dhamtari H.S. Pchpedi 
182 Dhamtari Dhamtari H.S. Rampur 
183 Dhamtari Dhamtari H.S. Borjhara 
184 Dhamtari Dhamtari H.S. Gatapar 
185 Dhamtari Dhamtari H.S. Chatora 
186 Dhamtari Dhamtari H.S. Bhendara 
187 Dhamtari Dhamtari H.S. Sankari 
188 Dhamtari Dhamtari H.S. Goji 
189 Dhamtari Dhamtari H.S. Joratarai (A) 
190 Dhamtari Dhamtari H.S. Anwari 
191 Dhamtari Dhamtari H.S. Joratarai (N) 
192 Dhamtari Dhamtari H.S. Seldeep 
193 Dhamtari Dhamtari H.S. Bhothidih 
194 Dhamtari Dhamtari H.S. Kamraud 
195 Dhamtari Dhamtari H.S. Mujgahan 
196 Dhamtari Dhamtari H.S. Lohrasi 
197 Dhamtari Dhamtari H.S. Parevadih 
198 Dhamtari Dhamtari H.S. Kurmatarai 
199 Dhamtari Dhamtari H.S.S. Parastarai 

200 Dhamtari Dhamtari 
H.S.S. Tumabaiga Para 

Amdi 
201 Dhamtari Dhamtari H.S. Gangrel 
202 Dhamtari Dhamtari H.S. Rudri 
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